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Analysis of Student Comments and Requests and
Suggested Response Measures

March 25, 2021
Kanda University of International Studies
Office of the President-Online Lesson Support Team

Thank you very much for your cooperation in the online lessons for academic year
2020. 364 responses were collected from all students in the "Survey of Students about
Online Learning in the Second Term of Academic Year 2020" conducted from February 1 to
7. The Online Lesson Support Team (Innovation KUIS) has already released a limited
selection of the results to the public, and for the "areas for improvement in online classes"
that were given in the form of open-ended responses, the areas that need to be improved
were identified and shared with all faculty and staff on March 23, along with
countermeasures.We would like to disclose and share these suggestions with the students.

We will resume face-to-face classes in the coming academic year, however, we will
also continue to offer online classes for some courses. In order to create a better
environment for online lessons, and to guarantee the quality of our lessons, we would like to
hear the feedback from our students and utilize it to make further improvements, and would
appreciate your continued cooperation with the surveys.

*Please click here for the aggregate results of the same survey.
*Please click here for the results of all online class surveys conducted in FY2020.

[Glossary]
*1 Innovation KUIS 2020 : An online lesson support website for KUIS teachers that the
support team assembled.

Kanda University of International Studies
Innovation KUIS
Office of the President-Online Lesson Support Team

In this document, we have collected and analyzed student responses from the "Survey of
Students about Online Learning in the Second Term of Academic Year 2020" conducted
from February 1 to February 7. Most of the free comments from the students were not just
complaints, but constructive suggestions, ideas, and sincere wishes from the students'
perspective. We have collected those comments and suggestions that we think will be
beneficial to teachers in designing and implementing classes, and we hope you find them
useful. Text highlighted in light blue indicates points which have been newly added to this
document.

Please also refer to the "Online Class Good Practice List" (*accessible only to faculty and
staff), which we received from the teachers, as it introduces many innovations.
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[Sound Quality]

At the beginning of the academic year 2020, there were many comments about
“Sound Quality”, and thanks to the teachers' proper measures, by the end of the second
term, there were much fewer audio-related comments. This is a fairly easy hurdle to
overcome, so please refer to the strategies below to minimize stress for yourself and your
students:

e When using Zoom, please remain cognizant of whether you have the “mute”
button on or off.
> As the host, it is possible to change the settings to mute all participants.

e Please do not place any items close to your microphone.
> When you shuffle papers near a microphone, the sound tends to be magnified
and distracting for students. After confirming the location of the microphone on
your computer, please make sure that your voice is the only sound being
transmitted to students.

e The teacher’s voice sounds far away.
> Using headphones or earphones with a microphone will bring the mic closer to
your face, and help students hear you more clearly.

e The teacher’s voice is too loud.
> On the other hand, some students said that the teacher's voice was too loud and
it was hard to listen for a long time. It might be a good idea to ask the students at
the beginning of the class if the teacher's voice (volume) is appropriate.
e Students are unable to hear the end of the teacher’s words.
> Students expressed having difficulty hearing teachers’ words clearly, with
dropped ending of words a particular issue. Please do your best to enunciate
clearly through the end of each word, making the breaks between words clear, to
more easily convey information to students.
e Some teachers have a tendency to speed up when speaking
> |t seems that some teachers have a tendency to speed up the pace of their
speech when talking online. It may be helpful to slow down, even beyond the
pace which you might consider to be normal, for the time being.
e Sound quality issues when sharing videos (screen sharing)
> When the sound coming from the teacher’s own speakers is picked up by the
microphone, it negatively impacts the sound quality, making it difficult for
students to hear. From the “Screen sharing” menu, if you check “Share computer
sound,” the sound played on the computer can be relayed to students without
using the speakers, resulting in clearer sound quality.

[Image Quality]
While there were fewer comments concerning the image quality of online lessons,
the points outlined below may help improve the video experience for students.



e Handwritten materials are difficult to read

> In the case of sharing handwritten materials with students, it may be helpful to
take a photo of the materials in advance, and share that photo with students
through screen-sharing.

> To display writing on paper or white boards, please consider the lighting, and
whether light is being reflected off of the surface. When using virtual
backgrounds, such materials often disappear into the background, so please be
careful.

[Cameras On vs. Cameras Off]

When it comes to using webcams, there were students who support having the
cameras off, as well as those who wanted cameras on. It does not necessarily mean that
camera ON is correct or OFF is correct. Whatever your decision, it is important to share your
policy and reasoning with the students. It is important for the teacher to explain the reason
why the camera should be turned on (or off) in this situation and encourage students to do
SO.

e For discussions, it may be difficult to chat if students cannot see their partners.
> During discussions, please clarify your objectives to students, and ask students if
you wish for them to turn their cameras on. Students may feel relieved if they are
notified when to turn the camera on and off. It was also suggested that teachers
could communicate to students in advance about when to turn the camera on or
off during lessons.
e Some students may agree with the rules, but still wish to have their camera off to avoid
the possibility of being photographed/recorded by others.
> When you want students to have their cameras on, please convey the reason
clearly, and limit the use of cameras.

e Some students may wish to have cameras off to limit the volume of their data use.
> When you want students to have their cameras on, please convey the reason
clearly, and limit the use of cameras.
> |If you do not need all students to have their cameras on, limit the number of
cameras used to only the people you need to see. Using “Gallery View” tends to
use a large amount of data.

[Internet Connection]
There has been dissatisfaction from students about the teacher’s internet connection,
as well as dissatisfaction from teachers about students’ internet connection.



e Student dissatisfaction with the teacher’s internet connection
> Justin case, please confirm the status of your own internet connection.You may

not know or notice your own connection status until you check it from the other
side. At the beginning of the class, check with the students whether your voice
and video are being transmitted properly, and ask them to leave comments in the
chat box, etc. This will make it easier for you to check the Internet connection
status for the day. If more than one student points out a problem, it is often a
good idea to turn off the camera as much as possible, and repeat important
explanations or provide supplementary information in Google Classroom after
the lecture to reduce students' anxiety.

e Students asking to keep the camera off
> As previously noted, please clearly convey the reason to students when you
want cameras on, and limit the use of cameras to the necessary parts of the
class. teachers may also consider turning their own videos off when sharing their
screen with students.

e Avoid adding unnecessary movements on the screen
> The quantity of data transmission in Zoom depends on the amount of information
in the screen (camera). If there is not much movement in the screen, the data
volume can be kept small, but if there is video playback or screen scrolling, it will
increase the data volume. This can be avoided by not using animations in slide
presentations and switching between materials by using tabs instead of scrolling.

[About Zoom Settings]
While we got the impression that both students and teachers have gotten used to
using Zoom, we ask that you be careful of the following points:

e Letting students into the classroom from the waiting room
> There have been cases of classes taking place while some students are left in
the “waiting room.” It is okay to simply allow them into the Zoom class from the
“Participants” menu, however, you may also uncheck the “Enable Waiting Room”
setting from the “Security” menu to allow students to automatically enter the
meeting.
e Using the chat box
> Sometimes, teachers start the lesson while still muted. There are also some
cases where the screen-sharing is not working. In that case, students have been
using the chat box to notify the teacher, so we advise teachers to check in on the
chat box as needed.

[Joining Classes]
While we believe that class participation issues will ease over time, checking the
points below may prove helpful for solving participation issues.



e Clarifying to students how to join the class.
> |t may be helpful, during class, to notify/remind students how to join in the next
lesson. This is especially helpful if the Zoom URL will change, or in the case that
you are using a hybrid of both real time and on-demand lessons.

e Communicating when students have trouble joining the class.
> ltis helpful to share with students information about joining lessons in advance,
so they have a reference to guide them if they don’t remember how to join the
class, or they get disconnected from the lesson, or they don’t know where to go
to participate in the lesson. It may be a strange example, but imagine the online
equivalent of telling students on a field trip, “This is where to go if you get lost.”

e Following up on class participation issues
> Students may be concerned that, if they have connectivity issues, they will be
marked as absent, or they may be unable to follow what is happening in the
class. In these cases, it may alleviate student concerns to upload details about
the lesson content onto Classroom, or consider other ways to follow up with
students encountering connectivity/participation issues.

e Leaving a record of important information, deadlines, etc.
> If you only relay important details about submitting assignments, deadlines, and
so on by saying them during the lesson, there may be students who don’t hear it
and miss important information. Using Classroom, or the Course Messages on
CampusWeb to share important details in writing will help both students and
teachers avoid such issues.

[Progress]

Both students and teachers have commented that it is tiring to continue holding
classes online. If you or your students are feeling this way, the following suggestions may be
helpful:



e Add periodic breaks to the class, as needed.
> |t may be helpful to intentionally take breaks to loosen up our bodies and give
our eyes a rest. You can tell students, “Let’s take a break to mentally reflect on
today’s lesson so far,” and take a few minutes’ break.

e Don'’t worry too much about strictly adhering to a 90-minute lesson structure.
> There is no absolute requirement that lessons are 90 minutes long. You may
want to consider doing a 60-minute real time lesson, and leaving the rest of the
time for students to work on assignments in an on-demand format, responding to
student queries in real time. In this sense, it is okay to alter the format of your
lesson to hold a lesson without having to look at the screen for the full 90
minutes.

e Make the start and end of class clear to students.
> Some students expressed that they were unclear about when the class has
started, and when it is appropriate to exit the lesson. If you clearly state that the
lesson is beginning, and that the lesson has finished, it may be easier to proceed
with the lesson. You might also try only having your camera on while the class is
in session, and turning it off as soon as the lesson is over.

[iPad]

While teachers mainly use PCs to hold classes, there are a large number of students
who will be relying on iPads to attend classes. Therefore, you may need to spend additional
time guiding students through technical issues.

e Explaining the method of operation
> As it would be difficult to expect teachers to troubleshoot all iPad issues, we are
currently preparing a video collection of typical iPad user issues and usage
methods for both students and teachers to watch. It will be helpful if teachers can
watch these videos to help assist students.

e Avoid using multiple applications at one time.
> |tis possible to use Zoom while also editing a composition in Google Documents

or using other applications. However, there have been comments from students
that this can make their iPad hard to operate, and it can be difficult to switch
back and forth between apps. It can be helpful to clearly designate to students,
“in this section of the class we’ll be talking, and during the next section we’ll do
work in a different app,” to avoid students needing to switch between
applications often.

[Group Work]

While we mainly received positive comments about using the “Breakout Room”
function of Zoom, we also received the following comments from students:



“It was uncomfortable to suddenly find myself in a breakout group, which made it
hard to talk.”
> While talking to all students together, it may be helpful to allow students to

consider what they’ll talk about in group sessions before making the breakout
groups. Since it might be difficult to start a conversation from nothing, it may also
help to have students create a simple material, such as a slide for a group
presentation, and base the group discussion on that project.

“I don’t know how to proceed with the group work assignment.”
> Before splitting students into breakout groups, it is a good idea to brief students

on the goal and procedure/steps of the group work. Teachers could also upload
the group work steps onto Classroom.

“‘Some people speak in Japanese even though it is English group work.”
> There were several comments that students lost motivation because some

students participated in Japanese even when they were required to do their
group work and discussions in a language other than Japanese. One way to
counter this issue is to inform the students in advance that the teachers will be
circulating the breakout rooms during group work, and actually do so. Another
strategy is to design the group work in such a way that if the students do not
perform their work in the assigned format, they will be unable to proceed to the
next step of the learning process or will not receive an evaluation. For example,
when requiring students to have a discussion in English, have them write their
discussion notes (minutes) on Google Slides in English simultaneously, or have
them give a presentation on what they discussed in English immediately after the
group work.

“Groups in breakout rooms are not randomized.”
> The automated grouping feature of the breakout room is convenient, however,

sometimes the random sorting does not work very well when executing Breakout
Room multiple times during a single Zoom meeting. On the other hand, the
"pre-designate group" feature for Breakout Room will not work unless all
participants are signed in with their Zoom account. One way to avoid having the
same members in the same group all the time is to assign random groups for
each class session in advance and have the students themselves move around
the breakout room, rather than using Zoom's sorting function. You can present
the predetermined grouping to all students by posting it on Google Classroom.
When the Self-Select Breakout Rooms option is enabled by the host (and when
the host and participants are on Zoom 5.3.0 or later), participants can move
freely between Breakout Rooms without needing the host’s help.

Utilizing the Student Assistant (SA) Program
> From the second semester of the academic year 2020, the SA program was

introduced, which allows students to work as assistants in classes held on Zoom
or as facilitators in breakout room discussions. If you are interested, please
consider applying for a Student Assistant through this program.



[Interaction]

We have received feedback from students that they would like to have more
interaction, both teacher-to-student and student-to-student. However, suddenly adding a
Q-and-A session or additional discussions to the class does not necessarily lead to more
interactivity. Therefore, it may be helpful to consider some strategies to make it easier to
promote interactive classes.

e ‘“ltis easy to feel passive/complacent about lessons when we’re only listening.”

> It's a rather basic idea, but it may be helpful to find ways to allow students to
react to information during the class. You can also use the Zoom function to
allow for non-verbal feedback (Reaction buttons), and you can see students’
individual reactions on the participants list. The results will be displayed on the
faculty (host) side, so you can comment on the students’ responses or have
them supply details about why student reactions trended one way or another.
You might also try preparing questions in a Google Form before class, and use
students’ responses to prompt discussions or provide clarification.

e “It's difficult to ask questions.”
> Though some students commented that it's easier to ask questions on Zoom
than in person, others noted that it's hard for them to bring themselves to turn on
their microphone during the class. You may want to use the chat function to take
questions from students, and answer them (anonymously, if desired) before or
during the class.

e "l don't get any feedback from the teacher.”
> [f students do not receive any feedback after submitting their assignments, they
tend to become anxious and feel less satisfied with the class. Yet, providing
detailed feedback in every class can be overwhelming for the instructor.
The following ideas can be effective as countermeasures.
i. Differentiate between formal feedback (reactions) and content-based
feedback.
ii. Differentiate between feedback for the whole class and feedback for individual
students.
Formal feedback includes informing students of the status of their submissions,
such as whether the assignment has been checked or not, etc. Google
Classroom's "To review" feature shows a list of assignments that have not been
returned to students. To let the students know that their submission has been
completed, you could grade "1" for assignments that you have confirmed, and
return them to students at once. Feedback for the whole class includes a general
review of the assignment. It is also effective to summarize the comments or
general feedback and provide them to the entire class in a video or written form,
and then to provide individual comments on assignments that are well done or
lacking.

[Conversation, Pronunciation]
Some students indicated a desire for more opportunities to practice speaking and
pronunciation.



e “| want more opportunities to talk.”
> You may wish to provide explanations as text or recorded videos on Classroom,
and save synchronous class time for more pronunciation and speaking activities.
If students are nervous about other classmates watching them while they speak,
you may consider using breakout rooms to speak one-on-one with students.

[On-Demand Classes]

Students have asked to have the option of on-demand lessons, in cases where such
lessons are possible. However, in the case where the teacher only gives assignments,
students have asked for the quality of lessons to be improved.

e ‘“If there isn’t a reason for the lesson to be held live on Zoom, I'd rather it was
on-demand.”
> Due to data usage and varying conditions of internet access, some students
have said that it is much easier for them to take on-demand classes. On-demand
is more suitable for presenting materials, explanations, and general comments,
so | believe it is helpful to combine on-demand with real time aspects of online
learning.

e ‘| want the on-demand lessons to have better quality.”
> It may be helpful to clearly explain one “cycle” of lessons so that students can
understand the flow of the classes. For example, explain to students that one
cycle is “Assignment instruction — Assignment practice/submission —
Commentary or feedback — Applying commentary or assignment resubmission
— grading.” It is also vital to explain why the task/assignment is important, and
what students should gain from completing the task.

[Assignment/Time/Burden]
When taking multiple courses online, the amount of notifications students receive
from Classroom inevitably increases. Also, the number of assignments has increased.



Clarify the purpose of the assignment.
> Please make sure that the assignment is appropriate for the objectives and goals

of each class or unit.The purpose of assignments is not to overload students or
simply to make them spend more time on the task, but to provide them with
learning opportunities that will enable them to achieve the objectives of the class
and to see how well they can demonstrate the knowledge and skills they have
acquired. We ask that you set assignments from the perspective of how they are
positioned in the class and whether the amount and content are appropriate for
that purpose.

Adjusting the amount of assignments
> In the case of a language course with assigned classes, you can adjust the

amount and timing of assignments among the teachers who teach the same
course. When adjusting the amount of assignments, it would be helpful to
discuss how much work is appropriate for a week in total, and how to set the
timing and deadline for assignments that are slightly more demanding.

Clarifying your expectations
> Students engage in classes and study outside of class hours with a weekly study

schedule in mind to some extent. If a time-intensive assignment is given without
advance notice, or if several such assignments are given at the same time, their
learning rhythm and cycle may be greatly disrupted. In order to avoid that, it is
important to inform students in advance about the content and amount of
assignments that may be given in the future so that they can know what to
expect. By clarifying your expectations about coursework, you can enable
students to better engage in their learning smoothly and enhance their
performance.

“I want the notification of assignments to be clearer.”
> ltis possible that presenting assignments with appropriate timing, content, and

format will make a difference in students' learning effectiveness. We recommend
not only telling students verbally about assignments, but also posting them on
Classroom or CampusWeb. It is also prudent to include how to submit
assignments, and the deadline for each assignment in the same place, to avoid
any discrepancies with students.

Be considerate of group assignments.
> Some students may find it difficult to work on group assignments online when

they have not met each other face-to-face. It might be a good idea to reconsider
whether the assignment is really better done in a group setting. If it is effective to
have a group assignment, it might be a good idea to present a very simple group
assignment at the beginning of the course to help students get prepared for
working in groups, or include some time during class to give advice to each

group.

[Time Management]

“I don’t want to miss any posts.”



> If you make a post late at night, early in the morning, or while students are in
another class, they might miss the post. It was suggested that teachers might
make posts during their class time, during lunch, or after 6pm, so that it is easier
for students to notice. The “post scheduling” function in Classroom can help with
this issue.

e “The lesson is too short (or too long).”

> Online lessons do not necessarily have to be 90 minutes of continuous duration.
When combining synchronous (real-time) and asynchronous (on-demand)
lectures, it is possible to shorten the class duration of the synchronous lecture by
using a video for the explanation part asynchronously. However, without
sufficient explanation to the students about the duration of the class, the students
may think that the class is not adequate. If you are shortening the time for
synchronous lessons, or for asynchronous lessons, please keep in mind to
inform the students that you are allocating the class hours appropriately. On the
other hand, for synchronous lessons, it is also essential to avoid prolonging the
lesson. Students may be taking another class at the next time slot, so please
allocate time appropriately and do not keep the students after the bell.

[Skills]

As it would be difficult to coach each student and teacher on how to use different
applications. Please refer to the"Online Class Good Practice List" (*accessible only to faculty
and staff), the “Mutual Aid Community for Online Lessons (Google Classroom)”, and the
“KUISE E - 12 %2R 3 5 1F#R 4 F Classroom (Mostly Japanese)’. In addition, as part of
Innovation KUIS, we will continue to hold "Online Class Consultations (Salon)" occasionally
in 2021, and we hope that you will join us when it is convenient for you.

[Evaluation Process]

Assignments and grading are areas that students often have concerns about.
Especially when it comes to online group work, students' motivation can be compromised if it
is unclear from what perspective they will be graded. There is no one-size-fits-all solution,
but it is important to explain to students in advance about the evaluation approach and
assessment methods for assignments

[Easing anxieties]

Although students have been asked to submit the “Online Learning Agreement
Form,” there is still a need to consider students’ privacy when conducting online lessons.
When you wish to record a lesson with students or take a screenshot, please be sure to
discuss in advance with students the purpose of the recording, how it will be stored, and who
it will be shared with.


https://docs.google.com/spreadsheets/d/1NIS9Z8Zy68MjHeYnz6KfmSVr6HPo1ahLu5XNN6YZSFE/edit?usp=sharing
https://classroom.google.com/u/0/c/NjY5NDQxMjgxMzha?cjc=tezsv64
https://classroom.google.com/c/MTMwODU0ODUyNzM0?cjc=s2zxkbd
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	Analysis of Student Comments and Requests and Suggested Response Measures 
	[Sound Quality] 
	●​When using Zoom, please remain cognizant of whether you have the “mute” button on or off.  
	➢​As the host, it is possible to change the settings to mute all participants.  

	●​Please do not place any items close to your microphone.  
	➢​When you shuffle papers near a microphone, the sound tends to be magnified and distracting for students. After confirming the location of the microphone on your computer, please make sure that your voice is the only sound being transmitted to students.  

	●​The teacher’s voice sounds far away. 
	➢​Using headphones or earphones with a microphone will bring the mic closer to your face, and help students hear you more clearly.  

	●​The teacher’s voice is too loud. 
	➢​On the other hand, some students said that the teacher's voice was too loud and it was hard to listen for a long time. It might be a good idea to ask the students at the beginning of the class if the teacher's voice (volume) is appropriate. 

	●​Students are unable to hear the end of the teacher’s words. 
	➢​Students expressed having difficulty hearing teachers’ words clearly, with dropped ending of words a particular issue. Please do your best to enunciate clearly through the end of each word, making the breaks between words clear, to more easily convey information to students. 

	●​Some teachers have a tendency to speed up when speaking 
	➢​It seems that some teachers have a tendency to speed up the pace of their speech when talking online. It may be helpful to slow down, even beyond the pace which you might consider to be normal, for the time being.  

	●​Sound quality issues when sharing videos (screen sharing) 
	➢​When the sound coming from the teacher’s own speakers is picked up by the microphone, it negatively impacts the sound quality, making it difficult for students to hear. From the “Screen sharing” menu, if you check “Share computer sound,” the sound played on the computer can be relayed to students without using the speakers, resulting in clearer sound quality.  


	[Image Quality] 
	●​Handwritten materials are difficult to read 
	➢​In the case of sharing handwritten materials with students, it may be helpful to take a photo of the materials in advance, and share that photo with students through screen-sharing.  
	➢​To display writing on paper or white boards, please consider the lighting, and whether light is being reflected off of the surface. When using virtual backgrounds, such materials often disappear into the background, so please be careful.  


	[Cameras On vs. Cameras Off] 
	●​For discussions, it may be difficult to chat if students cannot see their partners.  
	➢​During discussions, please clarify your objectives to students, and ask students if you wish for them to turn their cameras on. Students may feel relieved if they are notified when to turn the camera on and off. It was also suggested that teachers could communicate to students in advance about when to turn the camera on or off during lessons.  

	●​Some students may agree with the rules, but still wish to have their camera off to avoid the possibility of being photographed/recorded by others. 
	➢​When you want students to have their cameras on, please convey the reason clearly, and limit the use of cameras.  

	●​Some students may wish to have cameras off to limit the volume of their data use. 
	➢​When you want students to have their cameras on, please convey the reason clearly, and limit the use of cameras.  
	➢​If you do not need all students to have their cameras on, limit the number of cameras used to only the people you need to see. Using “Gallery View” tends to use a large amount of data. 


	[Internet Connection] 
	●​Student dissatisfaction with the teacher’s internet connection 
	➢​Just in case, please confirm the status of your own internet connection.You may not know or notice your own connection status until you check it from the other side. At the beginning of the class, check with the students whether your voice and video are being transmitted properly, and ask them to leave comments in the chat box, etc. This will make it easier for you to check the Internet connection status for the day. If more than one student points out a problem, it is often a good idea to turn off the camera as much as possible, and repeat important explanations or provide supplementary information in Google Classroom after the lecture to reduce students' anxiety. 

	●​Students asking to keep the camera off 
	➢​As previously noted, please clearly convey the reason to students when you want cameras on, and limit the use of cameras to the necessary parts of the class. teachers may also consider turning their own videos off when sharing their screen with students. 

	●​Avoid adding unnecessary movements on the screen 
	➢​The quantity of data transmission in Zoom depends on the amount of information in the screen (camera). If there is not much movement in the screen, the data volume can be kept small, but if there is video playback or screen scrolling, it will increase the data volume. This can be avoided by not using animations in slide presentations and switching between materials by using tabs instead of scrolling. 


	[About Zoom Settings] 
	●​Letting students into the classroom from the waiting room 
	➢​There have been cases of classes taking place while some students are left in the “waiting room.” It is okay to simply allow them into the Zoom class from the “Participants” menu, however, you may also uncheck the “Enable Waiting Room” setting from the “Security” menu to allow students to automatically enter the meeting.  

	●​Using the chat box 
	➢​Sometimes, teachers start the lesson while still muted. There are also some cases where the screen-sharing is not working. In that case, students have been using the chat box to notify the teacher, so we advise teachers to check in on the chat box as needed. 


	[Joining Classes] 
	●​Clarifying to students how to join the class. 
	➢​It may be helpful, during class, to notify/remind students how to join in the next lesson. This is especially helpful if the Zoom URL will change, or in the case that you are using a hybrid of both real time and on-demand lessons.  

	●​Communicating when students have trouble joining the class. 
	➢​It is helpful to share with students information about joining lessons in advance, so they have a reference to guide them if they don’t remember how to join the class, or they get disconnected from the lesson, or they don’t know where to go to participate in the lesson. It may be a strange example, but imagine the online equivalent of telling students on a field trip, “This is where to go if you get lost.” 

	●​Following up on class participation issues 
	➢​Students may be concerned that, if they have connectivity issues, they will be marked as absent, or they may be unable to follow what is happening in the class. In these cases, it may alleviate student concerns to upload details about the lesson content onto Classroom, or consider other ways to follow up with students encountering connectivity/participation issues.  

	●​Leaving a record of important information, deadlines, etc. 
	➢​If you only relay important details about submitting assignments, deadlines, and so on by saying them during the lesson, there may be students who don’t hear it and miss important information. Using Classroom, or the Course Messages on CampusWeb to share important details in writing will help both students and teachers avoid such issues. 


	[Progress] 
	●​Add periodic breaks to the class, as needed. 
	➢​It may be helpful to intentionally take breaks to loosen up our bodies and give our eyes a rest. You can tell students, “Let’s take a break to mentally reflect on today’s lesson so far,” and take a few minutes’ break. 

	●​Don’t worry too much about strictly adhering to a 90-minute lesson structure. 
	➢​There is no absolute requirement that lessons are 90 minutes long. You may want to consider doing a 60-minute real time lesson, and leaving the rest of the time for students to work on assignments in an on-demand format, responding to student queries in real time. In this sense, it is okay to alter the format of your lesson to hold a lesson without having to look at the screen for the full 90 minutes. 

	●​Make the start and end of class clear to students. 
	➢​Some students expressed that they were unclear about when the class has started, and when it is appropriate to exit the lesson. If you clearly state that the lesson is beginning, and that the lesson has finished, it may be easier to proceed with the lesson. You might also try only having your camera on while the class is in session, and turning it off as soon as the lesson is over. 


	[iPad] 
	●​Explaining the method of operation 
	➢​As it would be difficult to expect teachers to troubleshoot all iPad issues, we are currently preparing a video collection of typical iPad user issues and usage methods for both students and teachers to watch. It will be helpful if teachers can watch these videos to help assist students. 

	●​Avoid using multiple applications at one time. 
	➢​It is possible to use Zoom while also editing a composition in Google Documents or using other applications. However, there have been comments from students that this can make their iPad hard to operate, and it can be difficult to switch back and forth between apps. It can be helpful to clearly designate to students, “in this section of the class we’ll be talking, and during the next section we’ll do work in a different app,” to avoid students needing to switch between applications often. 


	[Group Work] 
	●​“It was uncomfortable to suddenly find myself in a breakout group, which made it hard to talk.” 
	➢​While talking to all students together, it may be helpful to allow students to consider what they’ll talk about in group sessions before making the breakout groups. Since it might be difficult to start a conversation from nothing, it may also help to have students create a simple material, such as a slide for a group presentation, and base the group discussion on that project. 

	●​“I don’t know how to proceed with the group work assignment.” 
	➢​Before splitting students into breakout groups, it is a good idea to brief students on the goal and procedure/steps of the group work. Teachers could also upload the group work steps onto Classroom.  

	●​“Some people speak in Japanese even though it is English group work.” 
	➢​There were several comments that students lost motivation because some students participated in Japanese even when they were required to do their group work and discussions in a language other than Japanese. One way to counter this issue is to inform the students in advance that the teachers will be circulating the breakout rooms during group work, and actually do so.  Another strategy is to design the group work in such a way that if the students do not perform their work in the assigned format, they will be unable to proceed to the next step of the learning process or will not receive an evaluation. For example, when requiring students to have a discussion in English, have them write their discussion notes (minutes) on Google Slides in English simultaneously, or have them give a presentation on what they discussed in English immediately after the group work. 

	●​“Groups in breakout rooms are not randomized.” 
	➢​The automated grouping feature of the breakout room is convenient, however, sometimes the random sorting does not work very well when executing Breakout Room multiple times during a single Zoom meeting. On the other hand, the ''pre-designate group'' feature for Breakout Room will not work unless all participants are signed in with their Zoom account. One way to avoid having the same members in the same group all the time is to assign random groups for each class session in advance and have the students themselves move around the breakout room, rather than using Zoom's sorting function. You can present the predetermined grouping to all students by posting it on Google Classroom. When the Self-Select Breakout Rooms option is enabled by the host (and when the host and participants are on Zoom 5.3.0 or later), participants can move freely between Breakout Rooms without needing the host’s help. 

	●​Utilizing the Student Assistant (SA) Program 
	➢​From the second semester of the academic year 2020, the SA program was introduced, which allows students to work as assistants in classes held on Zoom or as facilitators in breakout room discussions. If you are interested, please consider applying for a Student Assistant through this program. 


	[Interaction] 
	●​“It is easy to feel passive/complacent about lessons when we’re only listening.” 
	➢​It’s a rather basic idea, but it may be helpful to find ways to allow students to react to information during the class. You can also use the Zoom function to allow for non-verbal feedback (Reaction buttons), and you can see students’ individual reactions on the participants list. The results will be displayed on the faculty (host) side, so you can comment on the students’ responses or have them supply details about why student reactions trended one way or another. You might also try preparing questions in a Google Form before class, and use students’ responses to prompt discussions or provide clarification. 

	●​“It’s difficult to ask questions.” 
	➢​Though some students commented that it’s easier to ask questions on Zoom than in person, others noted that it’s hard for them to bring themselves to turn on their microphone during the class. You may want to use the chat function to take questions from students, and answer them (anonymously, if desired) before or during the class. 

	●​"I don't get any feedback from the teacher.” 
	➢​If students do not receive any feedback after submitting their assignments, they tend to become anxious and feel less satisfied with the class. Yet, providing detailed feedback in every class can be overwhelming for the instructor.​The following ideas can be effective as countermeasures. 


	[Conversation, Pronunciation] 
	●​“I want more opportunities to talk.” 
	➢​You may wish to provide explanations as text or recorded videos on Classroom, and save synchronous class time for more pronunciation and speaking activities. If students are nervous about other classmates watching them while they speak, you may consider using breakout rooms to speak one-on-one with students. 


	[On-Demand Classes] 
	●​“If there isn’t a reason for the lesson to be held live on Zoom, I’d rather it was on-demand.” 
	➢​Due to data usage and varying conditions of internet access, some students have said that it is much easier for them to take on-demand classes. On-demand is more suitable for presenting materials, explanations, and general comments, so I believe it is helpful to combine on-demand with real time aspects of online learning. 

	●​“I want the on-demand lessons to have better quality.” 
	➢​It may be helpful to clearly explain one “cycle” of lessons so that students can understand the flow of the classes. For example, explain to students that one cycle is “Assignment instruction → Assignment practice/submission → Commentary or feedback → Applying commentary or assignment resubmission → grading.” It is also vital to explain why the task/assignment is important, and what students should gain from completing the task. 


	[Assignment/Time/Burden] 
	●​Clarify the purpose of the assignment. 
	➢​Please make sure that the assignment is appropriate for the objectives and goals of each class or unit.The purpose of assignments is not to overload students or simply to make them spend more time on the task, but to provide them with learning opportunities that will enable them to achieve the objectives of the class and to see how well they can demonstrate the knowledge and skills they have acquired. We ask that you set assignments from the perspective of how they are positioned in the class and whether the amount and content are appropriate for that purpose. 

	●​Adjusting the amount of assignments 
	➢​In the case of a language course with assigned classes, you can adjust the amount and timing of assignments among the teachers who teach the same course. When adjusting the amount of assignments, it would be helpful to discuss how much work is appropriate for a week in total, and how to set the timing and deadline for assignments that are slightly more demanding. 

	●​Clarifying your expectations 
	➢​Students engage in classes and study outside of class hours with a weekly study schedule in mind to some extent. If a time-intensive assignment is given without advance notice, or if several such assignments are given at the same time, their learning rhythm and cycle may be greatly disrupted. In order to avoid that, it is important to inform students in advance about the content and amount of assignments that may be given in the future so that they can know what to expect. By clarifying your expectations about coursework, you can enable students to better engage in their learning smoothly and enhance their performance. 

	●​“I want the notification of assignments to be clearer.” 
	➢​It is possible that presenting assignments with appropriate timing, content, and format will make a difference in students' learning effectiveness. We recommend not only telling students verbally about assignments, but also posting them on Classroom or CampusWeb. It is also prudent to include how to submit assignments, and the deadline for each assignment in the same place, to avoid any discrepancies with students. 

	●​Be considerate of group assignments. 
	➢​Some students may find it difficult to work on group assignments online when they have not met each other face-to-face. It might be a good idea to reconsider whether the assignment is really better done in a group setting. If it is effective to have a group assignment, it might be a good idea to present a very simple group assignment at the beginning of the course to help students get prepared for working in groups, or include some time during class to give advice to each group. 


	[Time Management] 
	●​“I don’t want to miss any posts.” 
	➢​If you make a post late at night, early in the morning, or while students are in another class, they might miss the post. It was suggested that teachers might make posts during their class time, during lunch, or after 6pm, so that it is easier for students to notice. The “post scheduling” function in Classroom can help with this issue. 

	●​“The lesson is too short (or too long).” 
	➢​Online lessons do not necessarily have to be 90 minutes of continuous duration. When combining synchronous (real-time) and asynchronous (on-demand) lectures, it is possible to shorten the class duration of the synchronous lecture by using a video for the explanation part asynchronously. However, without sufficient explanation to the students about the duration of the class, the students may think that the class is not adequate. If you are shortening the time for synchronous lessons, or for asynchronous lessons, please keep in mind to inform the students that you are allocating the class hours appropriately. On the other hand, for synchronous lessons, it is also essential to avoid prolonging the lesson. Students may be taking another class at the next time slot, so please allocate time appropriately and do not keep the students after the bell. 


	[Skills] 
	[Evaluation Process] 
	[Easing anxieties] 


