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Ny #EETH-TH, XEMEIHZCHEIRD ALY V&
ol EH TIIRAD B RBERNDH L. S5, BIZEPICE
MRV HEINTD LIy 2l 2 e 3By 2 &2 — kY
Thidl, KW AREIZEO EREZFEMERE LT, RICHET
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HZHMTOHET —ZFIERIZODNTHRIALE. 2S5 LEZEWNTO
BET—XFEHICBO T, KO 3RICHEET DI ENRYE L
EZbHN5.

LHEZVELIFHRBRERERAEET S  EITHETRINL TV D FHE
BT 2HEBICESVWT, FOo LX) hEEBRERN/AEETINE
HMELTBL. 272 L, Zx0MEEBZDHERBDL LWVEERN
RAETLHHEENRS D Z ELHBFICAN TEL.

RYFERENOBBALERY T2 FEHBROT -2 BNEHS
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WTEHRTZOVRFICT —FriEklEznsilx L TT —4~v A=
YT EITHZEFESDR Y. £, HAFEBEIRL TV EHERE
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B, e P EM L ORERME T2/ T 52 L9, £5 Lk
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STWDDMNIZODOWNWTOMBER DT DOFERNVITRD.
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The Use of Pre-Recorded Presentations in face—-to-
face Classroom and Evaluation Utilizing

Information and Communication Technology (ICT)

Kumiko Katase

Kanda University of International Studies

L. L C®IZ
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2018) ., AT (2018) D FH THFETLABEZL OmATTalx
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b, BBy T —varyoREI A —RFADGEWEEO -S> TH
E9ICBbhs] ZEEEELTL, TLELrTF—v g vl
HZFMAT 22 LEOHRBHETEL2OTIERNES D I,

1

171

FEhixt 4B H TEnglish for Multicultural

Communication (EMC) |

RKFEML (A RRUTFE - XM T LGE - ZA458 - 77V VRL
FAVEERE) - CSK (P EGE - AXA ik - @ EGEFEL) i@
FiE T T T AOERLMHE TH D TEnglish for
Multicultural Communication (EMC) J I&. BP9 % 9 5E
TH¥O. A EREOME*RAZ 2B ET A EHEE (B,
“wH) OEFBHAETHL, EHEPHEHE ST L7 7 2ATIE TR =
Ra=F—vay (A 1 THREL L TCoXE (£H) | %
T—~&c L, FHMIZ2~3BOEFE ST~V a v EZH#ESE
WL C& 72, 2020 4FE a7 ¢ )L REYLPE K =)
AT U BE~ADHUVBEZZRERIIN, VLB T —v
g VDOEMAGELCHOVWTHZTLILECELAL, AFH I
ZoomEfEZ TELTCWEN, v I4 v BEVNEEOFAEIT,
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M TbAbHRAMNE LT LB T —va vra S8 5100F., #Hil
B, £728E FoMEREITIARATEBETHDLI ETHIAL, 21TV
2. TVv—I 7 ONV—ATOITN—T T VBT —va bk
Ll BHENETCORELEE - FMT 2208 HEL VL, LR—
FEX~OEHELRREE L Tho7TD, 2T E TOHEYFAEN
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3. ¥ (LB TFT— 3 v) EEFiE

TLEBYy T =V a yERMOREPRIENVIZIUTOED Th 5,

M., A ORI IEA2 T Google Classroom £ H TIT »

Ji

O B H A - HERH google 7 + — LERL

@ FfMmA7TLry Fvy— K (HBH) FK

@ 7vEryT—valryrEHANH google R o A v MMERK

@ ABER (Fprgkm T — 2 EHEMH)

® FrigkE YLy T —varT— 2 ROEFRDY
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® ‘I HHEET — % OEEMHR,
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@ =B % % PDF THA
® #ZE I X 2 @B P o 3’7o
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(BERFEME RNFENPLOKBEEL NT —R A N THRTR)

3.1 FHEMMAM - HRIMH google 7 + — A fERK

13, ZEADNBE AR ICEN S 5, P8 EHEREM - ER
H google 74— AL Th s, BHICHBERFOEEFH, AHE
HOMBANDLY | BT — X OF U m — R R
TOREBEHHBZXR T, FMEHIX [Voice (FOKRE ) |
[Speed (AE—FK) | [Content (BERNZE) | ® 5 BT
fli. 7LV T—L a3 AF N~ RA L NENFICET S a R
M, ZELTHERE~OEHMOEBZR T, REICHKOHAIZI
ol BE~ORELEHAROANZRD -,
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EMC_3 Presentation | (May 13)_Assignment Form (1) Voice

BEFORE STARING. 1 H 3 4 §
PLEASE AGREE NOT to download, record, copy, o take any actions 1o hold your classmate’s data without
permission i protect the copyright of each presentation Poor ExpeBent

(1) Choose at least 5 videos on visible and invisithe culture made by your classmases from the lis1 atached 1o

this assignmens. (You can watch all of them if you ke )

e Afoer winching the first part of » presentation, you can gwitch 1o another one if you want 1g ry differen cne.

Wi aheudd watch the one you've really interesied in 50 you can beam more deeply (2) Spead

(2) Give feedback, comments, 8 Bok GUEStions SEGU1 he PrebemBtons jou watthed

Vo e Gl in this i Btk in English and Japanese. You can #ven mix hem Remenmber het 1he purpose 1 Z 3 4 §

of doing is 10 help your classmates 1o leam how they can make it even bettér. Dot wanry sbout making

grammatical and/or spelling mistakes: Poar Excelent
Evslusate your classmate’s perfommance in temms of *(1)voice. *(Zjspead snd (Yjcoment*
(4) Give himy her & feedback on their presemtation skills as specifically as possitle so s/he can improve

thesr presentation next Time.
(S) Give your feedback on the coment of each presentation. Whas was imeresting o Surprising 10 you?

Wrive something lioe "1 Gon know abowt OO, T reallly surprisingl...” (3) Content
[6) Ak BT lea gt Crot QUAESTECN BDOUT e COAMENE For ERCH DREMENIATION FOU WAChED. *| kBT June ADOUT

OO can yous explain & livhe B mone™ of "Yiou dianT MEntion This in your presentasion, but 9o you kncew

anyIhing abeut OG7 | wara 1o know that, 106

o informanive Very infoemanive
[The Consent NOT to dovwnload o record any presentations shared in this class) To profect
the capyright of each presentation, | will ROT download, record, copy or take any other actions
o hold It for myself without permission of the presenter.
[4) Give himy b a feedback on their presentation skills
lagree.
Byt (ExEE

|t agree:

(5) Géve your feedbiack on the content of each presentation
The firsi presentation you waiched

EEEF+Ir (AUEE
Cring (Chibirg)
Cokomeia (Jan)

indonesis (Hansks) (6) Aak at leazt one question about the content

EEZFFAR (RTEE
Indonesia (Riko) —

Koeea (Fay & kmari)
Thailand (Aya)
Thailand (Manarmsi)
s (Al

‘Vietriam (Kyoks)

Vietriam (i)

M1 B HEM A - TR google 74 — 4

3.2 P AT Ly Fyr— K (FHEM) ERK

M2iE, 7vEyT—=va T HBFMICENT AT
Ly Ry —=hThHL, FEEMAM O TH D5 [Voice)
[Speed] [Content] (2. [Length (£&) | IVoice
Inflection (##5) | TEye Contact (7 A X7 ) |
[Visual Aids (A7 A4 K) J TPosture (&%) |

[Clarity (BHBER X) | TCooperation (HiH) | i x . BB
AP & = A R AR T T

3.3 LB rITr—va rEHANH google K& = A v MMERK
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X 3D 77—~y NCHEAEIZCTLELCTFT—arr0EE AN,
e ZE RO,

Evaluation Sheet

Spring 2022 (EMC 3) Presentation T

The Audience's NAME:

Score: /100

Presenter's NAME:

Tepic
1 Length | Notaceeptae | NotOK | OK | Geed | Very Good|
2 Speed | sotacecptae | NotOK | 0K | Geed | Very Good|
3 Votume 0K | Good |Very Good|
1 Voice Inflecti | sotaceeptame | Notok | 0K | Geea | very Good|
S Eye Contact | Noracepiante | NotOK | OK | Good | very Good|
6 Visual Aid: OK | Good | very Good|
7 Posture OK | Good | Very Goad
8 Clariy OK | Good | Very Good
9 Content OK | Good |Very Good|

EMC_3 Presentation 1
Summary

Topic:
Presenters:

Title:

Summary

Comments / Advice

4 2

3.4

3.3 THER L 7=
2 A2 b

X 3

FEMAH ALy Ry — b (HER)

Lo TF—varEHEANA

google R¥ = A Vv |k

e (F AT T — & f2 )

AT A KDY T

I |
7=

(X 4) .

(2T A4 ROV TV T +—<v b
[REAt 7 + —~ > b
[Zoom &k [ B [l #& H 5 75

(LYo 7 —32 a3 BEHF AT google K¢

MFE L 2w
(HEH) oV 7

% Google Classroom THer L

Kumiko Ka

tase EANHLLVRBELBRLELL

[Bad Example]] dodgy ...
PowerPoint

= Presentation Evaluation .

R

Zoom¥ BRI ik
Google 3 Xt

sample format for prese...
Google 25 F

X 4 FREER

3.5

2021-22

(Google

Classroom)

HEigrmE S L T —a s — 2 KON ESEMN

24



ZHBICEBEAN, XTI —=TREOWVWTANERIROD D
Z . PC 72> Mac T® Zoom gk, PC TO/NTU —7KR A > b FkHE
iPad TOFVErT—va &M@ 7 7Y (Komodo Decks,
Knovio, CapCut ZE)DWInNnIZXrEHLATZ A FTLEY
T—va Yy ToOE/KE, ByET—% - HE A AJ L7 google R
Fa A MOREBERD T,

3.6 MHIWIEHKGEET —F OENIEMHE,

I8 m T — % % Google RTI A4 T7IW27 v 7ma— KL,
BHT Y CEFICHBE IR TV, EFAMERIEFEEINRD
WEERL, XAV 7 ZEKRLE, EENREY TH D00 HR
HbiT o 72,

3.7 TVvEBUT—varyEEAROCEHEY 7 —% (google N
= A v b)) AERK

Yy Z7OBEXFE, 7LV 77X_XRy NETEKE LBy T —32 3 v
DEF LEE Y 7 & google FF¥F AL MZE L O (X
5) .

1. Topic: Colombia

Presenter

Title:Colombian culture

Summary: BEST SUMMARY

Colombia is one of the countries of Latin America. In sports, soccer is famous and is an
important thing that connects Colombians. In terms of food culture, Colombia is famous for
its coffee, which Colombians drink very often, but there is a problem that there are not many
good beans left in the country because they are exported to other countries. Greetings are
basically closer between pecple than in Japan. The Colombian character is very cheerful
and positive, and even in a harsh environment, they party. There are also various kinds of
etiquette, some different from Japanese etiquette, such as talking to passersby, and some
similar to Japanese etiquette, such as not putting elbows on the table. Some of the things
you should do when you visit Colombia include getting used fo loud noises. What you should
not do when visiting Colombia is to treat Colombians with sterectypes about drugs. Although
Latin American countries are often lumped together in terms of culture, it is important to
know that each country has its own unique culture

https://drive.google.com/file/d/1v67nU8Euzcyi XzpUAGB2ImrprZv SwsJiview?usp=sha

ring

2. Topic: Indonesia (Bali)
Presenter
Title:Balinese religious culture

X5 FL¥ry—a ryrZEeROHHEY 7 —&

3.8 FRERR (FLErF—v = K
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MERBBRWBEIZ T 7L ry—ya vEERORIN S LE T —
varvEmy s —%E] L TEEMIEAM - B google 7 4 —
A w#HEHLE,

3.9 FHEFEMAMEOCERM google 7 4+ — L2 H

HEIWZCIVFIEZHAORZ, SERX —HErb8E W EZEDC, 7L
Borr—varyrzfmllLiz, %, google 7 4+ — A ~DFf
fili - ERIOANS, B Z KD,

3.10 #HEAMFMEOCEM A ELDEAT Ly R — b DIERK
K O H

REKTH, BRI T EHHEM - B google 7 #+ —
Ll o THZE] Z270bREENFEZRKBRIELLAT LYy Fy— |
(X 6) Z{Epk L. [Voicel T[Speed] T[Content] 3 D®DFF
iR, BREHICHEALE, 20320, FERKICZIALO
NICHEBEZH,L Y ZE T, BHOBERIZEBWTHLEMMEB RS L5
LW BHMTREESNLL, FEHLHBERERICL > TREERL
SNBEURFMAEL N D, BRE~OLFGIEIITDLRNo
., EHFECZHOVWTE, 2T VECYT—varNE L KoRT
Ly Ry—hMZFEED, FEHN 2 —ZERTE D5 E TIT-
77, Best Presentation BHEEOKEE LR AL v Fv— |k
TIH K., HTH L,

a EMC_3 Presentation | (May 17)_Assignment Form [ ¥¢ 0 e

25 {FDEE
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Which prasentation did you like

the best for today? Why??

Both the content of the presentation and the way of presentation were good. There were
Brazil ( ) many pictures, so | really wanted to go.
Brazil ( ) The slides were very easy to read and

think her presentation contents and slides are best. Itis very easy to understand and
Brazil ( ) interesting

The slides and explanation were easy (o watch and get information, and also atiracts me
Brazil ( ) Now | am interested in Brazilian culture
Brasi \ Wé’?@ﬂb‘at@?@‘b‘\ NFNFELEEOTOETAY EFL > TIBTLEY

razil TLE.

TLECRBOREDI BT IR TN TWEEED, CoTLELRFTRODTER
o TSTULOTUEABREF > TESE DV IBRAHENTH o fesd, TLBEL
BE5&3ERVRUI-AEAE-FTHD. RES/(TLARKHEANICRVNEE

Brazil ( ) 25
She talked many examples but each example are very interesting to know it. and also
Brazil ( ) photos, design are high level
Brazil ) Itis because very interactive culture and easy to understand
China ) [For their quality of the slides
I heard about the school and the difierences in language, and there were many cultures
China that | was interested in. Itis easy to hear the loudness and speed of voice.
China ( The ion and slides were the easiest to
The contents were full of interesting and fun for me. | could see a ot of intriguing cultures
China ) |in China.
China ) |1 can enjoy watching their video.good contents good smile English easy to
Honduras { ) Because the contents were very interesting
Honduras )
pain () Because he was devising in places other than the presentation It was fun to watch
pain () Because it was the most interesting and the casiest to
pain )
pain () His ion had @ good voice and his slides were very casy to see.
hailand(F uko) Tthought that the content was inferesting, and it was easy to hear her speaking English

6 FAMAMEIOEMZELDOLZAT Ly F¥r— MMEK

3.11 27 7 AA— b6 OEM~OME
77 AA— L OFHMETEMBADSRIZAT Ly F¥—
FOMER . HEICH T IEEDOANT - EHZRD T,

.12 ENTZEM~0RZE % PDFICE LD, KA
EHEINEERRENPOLORZEZ I LOAT Ly RUyr— MNITE
¥, PDFIZZE M, Google Classroom THH L 7=,

3.13 BB IZ X 2B A o 3’7o
BHERBRENSTE T VBT a VOBBEEIT W, B 3.2
TEfR s THMAXRZT Ly Ry—F (HBH) | (K2) I
TiiZ AN/, PDEAL L T4 %412 Google Classroom THER L
e (7).
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Spring 2022 Presestation I _

Evaluation Sheet The Audience’s NAME: Kumiko
Group NAME:
Members: Topic __ Argintine
1 Length $:22/8:00 frstaccpuad NotOK | OK | Good [VeryiGosd
2 Speed [retaccpssd NotOK | OK | Good [VeryiGosd
3 Volume fotaccousd NotOK | OK | Good [VeryiGosd
4 Voice Inflection [retsccpuisid NotOK | OK  |Good [Very Good
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6 Visual Aids

Make a slide for the preview which is
7 Posture }(...“.,..u{ \nox\[ ox\ | Good m
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Comments / Advice

Have a review at the beginning and intoduce the framework of what you're going to talk about.
or p an element in it?

Natural talk and clear speech. Very informative. I enjoved your presentation.

If you can improve the voice inclection, this can be even better.
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REVISITING INTERPRETATION CLASS AS
EFFECTIVE LANGUAGE LEARNING CONTEXT

Taeko Shibasaki

ABSTRACT

Since the Ministry of Education, Culture, Sports, Science, and Technology
(MEXT) has promoted communicative language teaching (CLT)
methodology, incorporating students' first language (L1) in English
classrooms has been a controversial issue in the Japanese English as a
foreign language (EFL) context. However, it is a matter of grave significance
that despite the movement, researchers continue to stipulate a lack of target
language use in overall Japanese EFL classrooms. It is reasonable to assume
that such a situation, in which everything must be conducted in English, is
somewhat pie in the sky. It is argued that the change in Japanese English
education is impeded due to some restrictions, such as a lack of teachers'
language competence and skills to teach English only (EO) classes (Barker,
2018). Also, some scholars argue that the educational system in which
students are forced to prepare for entrance exams, which is one of the traits
in Japanese EFL contexts, hinders the change. Though holding maximum
second language use in the classroom as the principle for improving students’
target language mastery, this paper sheds light on the intentional use of
students' first language, Japanese. The author thinks incorporating
interpreters’ training methods to the lesson could give a solution to the
rampant use of Japanese in the classroom. Through interpreting training
methods, students can gain the chance to have English input and output,
which is vital for language acquisition to occur. This paper intends to give
implications on ways to conduct effective EFL classrooms through
interpretation training.

INTRODUCTION

In response to globalization, using English as a medium of instruction (EMI) in English
classes has been promoted for decades under the leadership of the Ministry of Education,
Culture, Sports, Science, and Technology (MEXT), and the movement grew increasingly in
the event of hosting the Olympics. Nonetheless, English as a foreign language (EFL)
classrooms in Japan have seen little change. (Barker, 2018; Brennan, N.D.; Holthouse, 2006;
Kikuchi & Browne, 2009). The fact that many EFL classrooms in secondary schools are still
conducted mainly in the first language (L1) is deeply concerning from a second language
acquisition (SLA) standpoint (Shibasaki, 2021). There have been many criticisms in the
literature that the low language competence of in-service teachers or lack of teacher
education in Japan inhibits the movement of changing the classroom to a communicative,
language-rich space (Barker, 2018). In addition, it is also true that in secondary education in
Japan, students and teachers are busy preparing for examinations. There is no denying that
both students and teachers are reluctant to engage in actual language usage because of it. As a
consequence, the situation that EFL classrooms in Japan lack second language (L2) input has
remained unsolved. To end the ongoing situation, measures that could create a classroom
where the use of L2 is necessary and convincing would be essential. Also, for the measure to
be sustainable, a successful L2 self-image in the future, that is not only based on the

2021-22 38



successful outcome of examinations would be needed. Regarding this argument, the author
believes that it can be achieved by maximizing English input while regarding students' L1 as
a necessary tool to allow students' comprehension, which at the same time, answers the needs
to raise students’ language skill in a multicultural perspective (Ramsden, 2018). In that sense,
recently, interpreting training has been considered a valid way to help average Japanese
English learners (Els) develop their language competence (Komatsu, 2005,2012a, 2012b, as
cited in Morizumi, 2018). Morizumi (2018), in her study, further mentions that thanks to
many commercial textbooks written by interpreters, many ELs look up to them as learner
models and thus, interpreting training has gained enough popularity to convince many
Japanese ELs. Therefore, if incorporated in the lessons, the methods could offer students a
meaningful language leaning and usage opportunity. Through the interpreting training,
students can envision successful L2 selves carrying out the real-life tasks of interpreters, as
well as gain the skill to study better, and practice English in effective learning space through
controlled L1 and L2 usage occasions. By incorporating the interpreting training, the issue of
rampant use of L1 by the teachers and students could be solved and hence, increase the L2
input and output. The author will introduce how interpreting training could offer language-
rich opportunities giving one of the lesson plans as an example.

STUDENTS’ PERSPECTIVE ON SUCCESSFUL L2 SELVES

It is said that learners who possess a strong ideal L2-self acquire L2 more comprehensively
than those who do not. Motivation is a vital factor in language learning (Aoyama, 2019). In a
context like Japan, where language usage is very limited, it is challenging to develop students’
motivation to learn the target language in that regard. Many students have difficulty
envisioning themselves using their L2 in the future and, therefore, could easily lose their
motivation. In such a situation, the discrepancy between their current situation and desired
image could impede students’ language learning. If, as Aoyama (2019) argues, students with a
smaller gap between their ideal future image and their current situation are more likely to be
motivated language learners, it is necessary to create an environment in the classroom where
students can have a positive self-image of using the language. Otherwise, students may be
inclined to focus on test-preparation. In the highly examination-oriented Japanese education
system, it is vital to create an environment in the classroom where students can engage in the
target language with a successful image of themselves being “language users” other than being
successful in examinations. In that sense, interpreters have a steady reputation for being
successful language learners in Japan.

As mentioned earlier, recently, interpreting training methods have gained enough popularity
among ELs in Japan. In fact, according to a small survey conducted for 28 students in the
author’s classes, most students find it interesting and helpful to engage in interpreting activities,
such as shadowing: a training method that learners try to repeat the sound as they hear,
reproduction training: a training which is equivalent to story retelling, sight translation: a
training which learners interpret the written passage in a loud voice, and consecutive translation
which students interpret the short speech or some part of the speech from one language to
another. (Students’ answers on their perception of the activities are presented in Figure 1,
below.) The author believes that because many students are already familiar with such training
methods, students can associate interpreters as being successful models of language learners
who utilize the same L1. Therefore, interpreting training has the potential to create a positive
environment where students can take advantage of the methods that their role models utilize.
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Do you think translating training such as shadowing,
reproduction, sight translation, and consecutive translation
improve your language learning?

50%

m Generally yes. Very likely yes.

Do you like translating training such as shadowing,
reproduction, sight translation, and consecutive
translation?

mOYes [No [ INeither above

Figure 1. Students’ answers on translating activities (English version)

INTERPRETATION TRAINING IN THE CLASSROOM

As of 2018, 138 interpretation courses were provided in Japanese universities (Morizumi,
2018). Many interpreting classes offer the course as part of English language education
(Morizumi, 2018; Takizawa, 2002; Torikai, cited by Tanaka, 2004), not necessarily to train
future interpreters to-be. Generally speaking, to become an interpreter, one must have a high
level of proficiency in two or more languages, which Morizumi describes as "one at a mother
tongue level and the other almost as good." (Morizumi, 2018, p.129) However, in recent years,
it has become common knowledge that even ELs who do not have such a high-level proficiency
can learn the method to improve their English language skills. Notably, the courses tend to be
accepted by students with satisfaction. For example, a program at Kanda University, The
Translation, Interpretation undergraduate course, is favorably reviewed by the students
(Shibahara, Sekiya, Silva, and Park, 2012). Also, students perceive the course helpful in those
courses where the author is involved in the Kanda Institute of Foreign Languages. Concerning
students' motivation for language learning, it is considered worthwhile to study some aspects
of interpretation courses that affect students' satisfaction.

Real-Life Connections
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The first aspect that should be argued is that the interpreters' task is a real-life skill, and students
can think and act like interpreters. As being discussed, role-playing exercises and real training
that interpreters practice can be a rich opportunity for students to look for connections and
visualize themselves using English in real contexts. Moreover, as a nature of the training, the
learning contents of the lessons could be authentic when pulled out from genuine news
resources. The author utilizes news, podcasts, and YouTube videos suitable to the student's
language proficiency level for them to experience interpreting training. Because the sources
are around for access to any audience, some students might know the content already, and thus
making it easier for them to relate and spark their interest. That way, teachers can offer
opportunities where students can connect their new knowledge with their prior understanding
and consequently enhance students' learning (Mims, 2003). The author utilizes news sources
from NHK, CNN, BBC, Aljazeera, and others in her daily classes. For video clips, she utilizes
TED Talks and short interviews with famous actors, comedians, and sports players.

Interpreters’ Training as a Tool for Becoming an Effective Language Learner
Interpreters' training, such as shadowing, quick response, sight translation, and summarizing,
can easily be incorporated into students' learning outside the classroom (Morizumi, 2018).
Apparently, studying English takes time, and once a week classes would not be enough to
develop their language skills. Students can incorporate the methods that interpreters employ
for their study at home after being familiarized with the method in the classroom with the
teacher's support.

Creating an Active Learning Space

As mentioned earlier, in the survey the author conducted for her students, many had favorable
opinions against incorporating interpreter training methods. Below are some of the students’
responses to why they think the class is helping them learn better. (Figure 2)

Q. Why do you think the interpretation class is helping you learn better?

Because I can learn the words and phrases with my friends through activities.

Because I can practice the pronunciation better by speaking to my partner.

Because I can actually speak English in the activities.

Because I think the words and phrases, I learn in this class are useful in the real

life.

e Because I can practice the expressions in different ways with my classmates.

e Because I think I can comprehend better through the class.

e Because I like interpreting methods.

e Because I can think deeper about the topic and therefore, I can memorize things
better.

e Because it’s fun when I feel I did well.

e Because I feel I am using English skills the most in this class.

Figure 2. Some of the students’ responses to why they think the interpreting class is helping
them learn better.

As seen in the survey above, many students perceive the class to be a place where they can
practice and use English with classmates through activities utilizing interpreting training
methods. As a matter of fact, there were a few students who did not like the class because of
the nature. Those students responded, “I don’t like the class because I am not comfortable
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working with others.” Or “I don’t like it because I sometimes have to work with a partner who
I don’t know so well and, in those cases, the activities and practices does not liven up as [ hope.”
Nevertheless, in interpretation classes, through the activities, teachers can create a space where
students can collaborate with their classmates to reach each activity's goals. The classes can be
interactive, and what is more, students can get feedback from their classmates and the teacher
during the activity. Though it takes a lesson or two for the students to get used to the classroom
environment, eventually, students will feel safe to make mistakes and, as a consequence,
promote L2 language use.

DESIGNING AN INTERPRETATION CLASS

As mentioned earlier, in many Japanese interpretation classes, the main objective of the courses
lies in promoting students' language skills rather than raising interpreter candidates (Morizumi,
2018; Takizawa, 2002). In fact, of those students who participated in the survey in the author's
interpretation course, out of 28 students, 18 students answered they were not interested in
becoming an interpreter, 7 students answered that they had not made their decision yet, and 3
students answered they were interested in the profession. The author designs her interpreter
training classes on the premise of improving students' English language skills. An example of
a 90-minute class is given below for reference in that regard. The lesson emphasizes maximized
L2 input and output with the support of L1, mainly for comprehension purposes. The lesson
plan was designed based on Ogura's methods in his textbook, Eigo Ripurodakusyon
Toreeninngu [English ~ Reproduction = Training] (2022) and Eigo  Samaraijinngu
Toreeninngu [English Summarizing Training] (2022).

Reproduction Exercise (45 minutes)

Group Activities Language use
e Whole Class |e Listening e English
1. Teacher shows the key questions | * The Teacher will write
regarding the news content. the students' language on

2. Students listen to the news source | the board.
twice. Students take notes as
needed.

3. Teacher asks the questions to
check comprehension.

4. 1If students have difficulty
comprehending the source, the
teacher will let them listen to the
sound again as needed.

e Repeating e English
1. Teacher gives the handout with
the vocabulary. Each vocabulary
has a Japanese translation next to
it.
2. Students repeat the vocabulary
after the sound.

e Pairs e  Quick Response e Japanese to English
1. Students pair up with a partner.
One student reads out the
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Whole class

Individual

Pairs

Pairs/ group

Japanese, and the other gives
English words to the translation.
2. Students take turns.

e Shadowing and repeating
Students will follow the sound and
practice shadowing and repeating.

e Sight translation
Students interpret the written Japanese
passage into English.

e Reproduction
Students reproduce the news by looking
at the pictures or their own notes.

e Discussion

Teacher asks some questions for students
to think about the topic, and students
discuss the question with a partner or
within the group.

e English

e Japanese to English

e English

Summarizing Exercise (45 minutes) *A different new

s source will be used.

Group Activities Language use
e Whole Class |e Listening e English
1. Teacher shows the key questions | * The Teacher will write
regarding the news content. the students' language on
2. Students listen to the news source | the board.
twice. Students take notes as
needed.
3. Teacher asks the questions to
check comprehension.
4. 1If students have difficulty
comprehending the source, the
teacher will let them listen to the
sound again as needed.
e Pairs e  Quick Response e Japanese to English

1. Students pair up with a partner.
One student reads out the
Japanese, and the other gives
English words to the translation.

2. Students take turns.

e Individualto |e Listening and summarizing e English
whole class 1. Students listen to the source
independently and think about
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what should be included in the
summary.

2. Asaclass, go over the story, and
the teacher will write down on the
blackboard that students picked
up as items that should be
included in the summary.

3. Teacher will specify the items that
should be included in the

e group summary.

4. Students will form a group and
summarize the story.

5. Then students will form a
different group and tell the
summary of the story that his or
her original group came up with.

e Discussion e English
Teacher asks some questions for students
to think about the topic, and students
discuss the question with a partner or
within the group.

CONCLUSION

Several advantages of incorporating interpreting training methods were discussed. Regarding
maximizing students’ target language input and output, interpreting training methods could
offer students a great chance to envision themselves as language users in real-life contexts
using authentic materials. Also, it makes it possible to give students reasons to use their L1 or
L2 in different phases of the lesson because of the nature of each method. For instance, in the
first 45-minute: “Reproduction Exercise” part of the lesson, when students are engaged in
listening, repeating, or shadowing, the objectives of the methods are to comprehend and
reproduce the passage in the target language. So, students engage in activities understanding
and imitating the target language without L1 interference. However, when the lesson moves
on to the quick response or sight translation part, students need to use Japanese to reproduce
the English words or sentences because of the training procedure. Consequently, teachers can
maximize the L2 use by designing and aligning the activities with clear instructions on which
language to use. A lesson plan utilizing the interpreting training suggested in this paper was
designed to provide a language-rich environment that offers students as much practice as
possible. There are times when the teacher hears students conversing in their L1 during the
L2 activities. In such cases, it is not easy to decide how far the teacher should go in
regulating the use of languages. However, as long as the use of L1 does not impede the
objective of the activity, the teacher must be flexible enough to overlook it at first and
gradually reinforce the use of L2. Through interpreting training, the author believes students
will be able to have adequate practice with support from peers and teachers and grow as
effective language learners.
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TEACHER PD AND TRAINING FOR EFFECTIVE ICT
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ABSTRACT

This article investigates the efficacy of providing asynchronous online
Teacher Professional Development (TPD) compared to what is presently
provided by the EIC program at Kanda Institute of Foreign Languages in
Tokyo (KIFL). The article identifies the drawbacks and limitations of
current teacher professional development and the disservice of continuing
with the mandatory and ad-hoc face-to-face professional development
methods employed at KIFL. Examples of asynchronous face-to-face, on-
demand, and asynchronous professional development are discussed. These
examples come from empirical research, business models, and pedagogical
approaches. From these examples, a framework for implementing
asynchronous online professional development is discussed. This
framework does not neglect the current effectual face-to-face TPD activities
but suggests improvements to them. This article offers empirically tried-
and-tested information for understanding the benefits of incorporating
asynchronous TPD. Furthermore, guidelines are provided for choosing
what professional development training is better delivered in
communicative synchronous meetings or through asynchronous methods,
on-demand. Tools, integration methods, and a framework for offering
asynchronous TPD are also presented.

INTRODUCTION

Information and Communications Technology (ICT) has been widely used in educational
practice overseas for many years. In recent years, ICT has received a tremendous amount of
interest in Japanese education. One driving force behind this focus on ICT is the “one device
for each student GIGA project”. This interest is reflected in Japanese education policies that
encourage the use of ICT in education and the resultant need for teacher professional
development (TPD).

One recognized example of online TPD includes the 2016 National Education Technology Plan
in the United States. The Future Ready Schools® (FRS) helps innovative educators ensure that
each student, regardless of where they live in the USA, graduates from high school with the
agency, passion, and skills to be a productive, compassionate, and responsible citizen. Each
student deserves to graduate from a school that provides (All4Ed, 2022): a personalized and
robust student-centered learning environment where students learn in and out of traditional
school settings; learning experiences that prepare students for an increasingly technology-
driven workforce and the world; work-based opportunities that tap into passions, purpose, and
interests for deeper engagement and multiple pathways to success in life; innovative research-
based instructional strategies facilitated by caring and qualified teachers; and clear exploration
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of options through which every child achieves postsecondary success. The success of
delivering this promise depends on training.

The FRS website (All4Ed, 2022) features a one-stop resource center to provide educational
practitioners with ongoing professional development opportunities through workshops, online
chats, and other modalities. FRS provides educators with research-based tools and resources
that facilitate the modernization of schools and districts that support personalized, student-
centered learning. FRS tools and resources are aligned with the evidence-based Future Ready
Framework and focus on instructional leadership and systemic reform. The tools and resources
include:

e Research-based framework that allows for digital learning visioning, planning, and
implementation

e Five-step planning process for district digital transition

e School leadership strands (district leaders, principals, technology leaders,
instructional coaches, school boards, and librarians)

e Personalized professional learning webinars, blog posts, national institutes and
specialized workshops (online and in person), and other resources

While the FRS provides a trove of resources, there is little evidence from teachers or their
interaction with the resources or how these tools, resources, and principles are implemented.
However, one example from a study of K1 to K12 schools in Australia indicates that ICT
funding and training are less than effective. Although Australia is considered a leader in
distance and online education, this study of eight schools (Hayes, 2007) indicated that ICT was
used to support or supplement paper-based learning. In fact, many teachers had difficulty
expressing their views about ICT integration. Nonetheless, one teacher commented that
providing one computer per child with specialist software allowed children to interact with
content independently of their teacher (Hayes, 2007). For some, computers have opened up
new opportunities for learning.

Another teacher from the Hayes (2007) study noted that technology has not only changed how
teachers teach but also how children learn. With integration and thoughtfully designed
software, students can now achieve what they could not have done, even five years ago. Well-
designed software that can be integrated into the learning process includes apps like Google
Classroom, Slides, Docs, and Sheets. However, without resources, incentives, and training,
teachers cannot be expected to integrate ICT in the classroom; some element of professional
development is necessary. With teachers’ schedules already brimming with activities and
responsibilities, providing online, on-demand, or asynchronous TPD is an alternative solution.

Examples of TPD that are currently available to teachers at KIFL include Duolingo, SeeSaw,
English Teachers in Japan (ETJ) material, and British Council material. The KIFL English for
International Communication (EIC) department established a website in 2019 that serves as a
resource center. While these in-house and third-party examples and resources are useful, they
are not particularly aimed at Japanese education or the needs of any single organization.
Furthermore, these sites do not particularly develop the teachers’ skills in ICT pedagogy or
provide any indication of utilization or usefulness, nor do they provide any Web 2.0
functionality such as chats or other interactive modalities where students can provide lesson
material, examples, or express a public voice.
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Over the last two decades, the Japanese Ministry of Education, Culture, Sports, Science and
Technology (MEXT) intensified its support of ICT and how it should be used in the classroom.
One of the most obvious changes to learning with technology and ICT is the “one device for
each student” GIGA project. This program was introduced in 2018 along with the promise of
high-speed Internet and the provision of adequate training for educators to have the techniques
to teach pupils how to master digital tools and learn online. The promises and plans of
implementation were assessed in 2020. As of June that year, only 15 percent of classes were
online (Japan Times, 2021).

Other national strategies, such as e-Japan Strategy, New IT Reform Strategy, and the e-Japan
strategy 2015, have also been implemented during this millennium. However, a pre-COVID
report from the Organization for Economic Co-operation and Development (OECD) indicated
that Japan was lagging behind other countries in the uptake of ICT in education (Caldwell,
2020; OECD, n.d.). While the move to online learning created a surge in both interest in ICT
and the necessary TPD to implement changes in pedagogy and learning and despite the
overwhelming research and empirical evidence indicating the benefits of ICT in education, the
resistance to change and the recent willingness to revert to face-to-face lessons threatens any
further advances in ICT pedagogy.

The advantages of using ICT in education and its capacity to enhance learning are widely
accepted. ICT adds value to teaching and learning by enhancing learning effectiveness through
interaction, increased interest, gamification, self-discovery, alignment with learning styles,
collaboration, and more (Henderson, 2020). However, the wider teaching community still
needs to discover these benefits, and they still need to be convinced to seize the opportunities
ICT offers.

One reason for this reluctance is the often-overlooked practice of integrating ICT into the
written corrective feedback process. In the unstructured interviews conducted by the authors,
the results indicate that many teachers accept ICT as a support for language learning but made
no reference to its use in formative or summative assessment, which is not an isolated case.
Over the past few years, the authors have delivered numerous workshops on integrating ICT
into formative and summative assessments. The resounding comments from participants are
that there is little return on time invested in implementing ICT and that they were not aware of
effective ICT pedagogy or how to use it effectively for corrective feedback.

Although research into ICT use in schools is how approaching its fiftieth year, many teachers
remain under-trained and under-supported in implementing and integrating ICT into the
learning process. During the first three decades, the effectiveness and applications of ICT and
its impact on learning were of interest, a necessary process in advancing the field. More
recently, however, the focus has shifted to where ICT fails to support previous learning
enhancement claims. Studies of how teachers in a range of settings utilize ICT to mediate
student learning experiences indicate that ICT is largely being integrated (cf. utilized) in ways
that support and supplement existing classroom practices (Hayes, 2007). The unresolved debate
over the effectiveness and efficiency of ICT is whether ICT should be supporting the delivery
of a traditional or a radically different vision of pedagogy based on soft skills and new digital
literacies (Livingstone, 2012).

The less-than-desirable uptake of ICT in education is inadequate training teachers receive, and

ICT is often relegated to merely a support role in the classroom. Successful integration of ICT
requires fundamental shifts in the core activities of schools and includes new teaching practices
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(Hayes, 2007). The examples discussed in this article suggest some ways in which these shifts
may be initiated and sustained. Until now, ICT is largely being integrated into ways that support
and supplement existing classroom practices of delivery. The affordances of ICT integration
are overlooked or not made aware to teachers. Therefore, we commence this discussion by
approaching teacher professional development (TPD) and then present time-saving options of
formative, ipsative, and summative assessment.

LITERATURE REVIEW

Teacher Professional Development

Until now, KIFL teachers attend compulsory “TPD” at the commencement of each semester.
This teacher preparation day is followed by ad hoc voluntary teacher meetings, usually no more
than twice a semester. All of these teacher meetings have been held either face-to-face, online,
or hyflex, depending on the health regulations at the time. While these meetings provide
essential information for understanding the administration of the curriculum, they provide
limited teacher professional development. These “TPD” provide limited instruction on ICT
use, how to support student ICT use, or how to integrate ICT into the learning process. The
only assessment of teachers’ uptake of this “training” is indirect through student feedback,
teachers’ voluntary self-assessment, or monitoring of the teacher syllabus administration
through Google Classroom. Any further appraisal of the effectiveness of the synchronous
meetings and their contribution to professional development is beyond the reach of this paper.
However, in the future, it should be formally investigated. Furthermore, the adoption of
asynchronous professional development has not yet been discussed with teachers or in planning
meetings.

Asynchronous TPD

While TPD is generally accepted as an essential practice for sustainable development in
industry, TPD in education is less common. Furthermore, the benefits of providing
asynchronous online TPD in both sectors have only recently become an option. Functionally,
asynchronous online TPD provides greater flexibility and the capacity to offer a wide range of
resources to teachers (Hu et al., 2021). For learners, research shows that asynchronous
technologies provide collaborators time to deliberate and reflect, providing opportunities to
evaluate comprehension and foster critical thinking (Oztok et al., 2013), resulting in increased
quality of interaction (Brierton et al., 2016) and productive social interactions. Furthermore,
providing asynchronous online TPD is more cost-effective than traditional on-site TPD (Hu et
al., 2021).

When we consider KIFL part-time teachers’ busy schedules, limited learning resources in
English, and the vast differences in academic training, experience, and learning styles, online
asynchronous workshops should be considered an effective way to deliver TPD. Additionally,
synchronous workshops can sometimes result in less reliable adoption of training outcomes
due to individuals’ different learning styles.

Individual Learning Styles

One of the most overlooked advantages of asynchronous online TPD is that trainees or students
can adopt a learning style that best suits their individual learning styles (Fishman et al., 2013).
Although the concept of learning styles is somewhat controversial, learning styles can be
conceived as describing how students process learning (Renandya, 2020). Furthermore,
millennial learners' learning styles have been categorized as team learning, experiencing, and
using technologies in learning (Hani & Lismay, 2020). It is little wonder that learning styles
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are almost universally not ignored by managers and supervisors contemplating PD and training
for adults in the workplace (see SEFE Marketing & Trading, n.d.).

PD and training models include similar learner-style considerations. Fishman’s et al. (2013)
seven different learning styles are an extension of Fleming’s (2022) VARK model, which
shares some familiarity with Howard Gardner’s (1983) multiple intelligences. To improve the
delivery of content or training, the different backgrounds of individuals should be considered.
Each individual's background both molds and is molded by their learning styles (Kolb, 1984),
their social culture, and their organizational culture (Meyer, 2014). It is little wonder that
individuals attending the same training session can leave with distinctively different learning
experiences, even if they have similar levels of education, training, and experience.

Kolb’s Four Learning Styles

Kolb (1984) first established a theory of experiential learning and a learning style inventory
from his definition of four different learning styles. Kolb’s four stages should be considered
during the design phase in TPD. The four stages include Concrete Experience, Reflective
Observation of the New Experience, Abstract Conceptualization, and Active Experimentation.

The first stage, Concrete Experience, is a stage where the learners actively experiment with a
concept. In a lesson, this stage might include examples, awareness raising, or direct instruction.
The second stage is Reflective Observation, where the learner consciously reflects on that
experience. During the lesson, this would include discussion with peers and teachers and
thinking about contrasts, conflicts, or areas of agreeance. After these two stages, the input
should start to become proceduralized and have greater success in entering implicit memory.
During the third stage of Abstract Conceptualization, the learner attempts to generalize a model
of what is experienced. In a lesson, this could involve reporting the contrasts and similarities
that peers expressed during the discussion. These reports should be available to the class, and
the instructor should draw attention to the main features. In the fourth stage, Active
Experimentation is where the learner applies the learned model to a new experiment. This could
be an independent task given as homework - not homework to test independent learning, as in
the traditional model, but the kind of homework where students bring back their experiences
for further discussion. This final process should be incorporated into any well-designed
curriculum and approach to syllabus administration that incorporates brain-based learning.

The rationale for presenting Kolb’s four-stage learning model is that it can be used in planning,
delivering, and assessing learner development. The concepts behind the learning styles and
experiential learning experience enable trainees and students to translate information into real
and practical concepts or theories. However, these four stages are easy to manage in
synchronous situations and are effective. The problem is then, where does asynchronous
learning fit in? The answer can be found in Fethi and Marshall’s (2018) Synchronous Online
Flipped Learning Approach (SOFLA®).

Approach - Asynchronous Input Instruction and Training

SOFLA® is a flipped learning approach that links synonymously with Kolb’s (1984) model
discussed earlier. The model is flexible in that it can be divided into two lessons. The important
feature of asynchronous TPD is that the pre-work can be performed at any time, and
teacher/supervisor monitoring can be administered during the remaining cycles (see Figure 1).
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Fig. 1. The SOFLA® 8-Step Cycle Against Kolb’s Four Stage Model

1. Concerete Experience - the learner
encounters a conerete experience, This
might be a new experience or situation,
or a reinterpretation of existing
experience in the light of new concepts.

Reflection Sign-In Activity
} Step 2

/.
Assignment Whole Group

Abstract 1
Instructions Conceptualisation L ." Appllcaﬂon
] Step 3

Breakouts

Step 4

Notes. Pre-work and Reflection can be performed asynchronously. Adapted from “JALT:
SOFLA® in Japanese Class [Conference Presentation Slides]. SOFLA® Synchronous Online
Flipped Learning Approach” (Slide-5), by K. Saito & H. W. Marshall. Copyright 2021, by
Kazuko Saito, City University of New York, NY USA. Four Stage Model adapted from
“Experiential learning: Experience as the source of learning and development”, by D. A.
Kolb. Copyright 1984, Prentice Hall.

The pre-work activity (Step-1) is not for homework per se, but for work that needs to be shared
and developed during the subsequent class. Kolb (1984) refers to this step as Active
Experimentation. In the process of continual development, it is building upon previous
knowledge or migrating tasks into further fields or transitional genres. Therefore, pre-work
contains an element of homework and revision. The idea is, during this pre-work step, students
experience the task and share it with the group on their return.

The following two steps (i.e., Sign-In Activity and Whole Group Application) are a form of
shared learning, which can include reflection on previous knowledge, discussion about the pre-
work or priming. Regardless, these all form an opportunity for scaffolding, peer learning and
correction, and collaboration with peers. These steps not only provide an opportunity for those
students who neglect to do the pre-work or think that this step is not important to be involved
in, but also raise their awareness of the importance of preparation (i.e., it is embarrassing and
awkward not to be involved). These steps loosely relate to Kolb’s Concrete Experience and
Reflective Observation of the New Experience stages. The whole group application is where
the teacher directs learning or raises awareness.

Steps four and five (i.e., Breakouts and Share-Out) are where new information and skills are
gathered and used for building upon previous knowledge and directing learning towards the
target for that lesson. This equates to Kolb’s Abstract Conceptualization. That is, the students
have to use their resources to “fill the gaps” in the acquisition of new knowledge. The target
can be completing a project or a part of a project, performing a task or reaching some target.
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Either way, instructors should know where they want the students to be by the end of Step-6
(i.e., Preview and Discovery) and plan backwards to provide scaffolds.

The final three steps (i.e., Preview and Discovery, Assignment Instructions, Reflection)
provide places for instructors to adjust thinking, raise awareness, and most importantly, ask
students/participants to reflect on their learning cycle from steps one through seven. This
reflection follows a Share, Help, Ask, Comment (SHAC) protocol (Fethi & Marshall, 2018).
The SHAC protocol provides teachers sufficient structure to provide peer feedback in a way
that is readily accessible and likely to elicit high involvement in the process. This reflective
process can be attended online, asynchronously, or synchronously in interactive spaces such as
chat rooms and discussion forums.

This section has collected the teaching approaches and learning styles into a framework that
can utilize both synchronous and asynchronous delivery. The framework is an adaptation of
the SOFLA® model. Therefore, some of the terminologies have been modified to fit
asynchronous TPD. The remainder of this paper discusses the problems and solutions to
implementing asynchronous PD for both teachers and students.

TEACHER VOICES FROM THE CLASSROOM

This section begins with a discussion about the problems teachers face with online teaching.
The method of implementing TPD is then discussed, which includes the aim, material,
preparation approach, example, and discussion.

Recently, Goto and Dusza (2020) investigated the perceived strengths, weaknesses, and
challenges of teaching online by English teachers living in Japan. Sixteen teachers from various
educational places, including KIFL, completed a survey about their perceptions of hybrid and
hyflex teaching and the challenges of implementing ICT in EFL classrooms during the
lockdown. The results showed that teachers were concerned with the following obstacles: a)
technical issues (i.e., connectivity problems), b) a lack of interaction between students, c)
teachers’ frustrations with observing students online, d) dealing with online distraction, and e)
teacher reluctance of using technology, due to a lack of knowledge or an unwillingness to
change.

The survey provides evidence of the worries educators face when attempting to integrate ICT
into their teaching practice, including pedagogical, cultural, and motivational problems. The
main reason is that teachers need to learn more about using technology to monitor, control,
motivate, or guide students. One common complaint is that it is difficult for teachers to know
student engagement when their camera is turned off. Face-to-face teaching advocates claim
that in the classroom, teachers can get a bird’s eye view of their students working as they walk
around the classroom and provide guidance directly. These teachers claim that monitoring
student engagement is extremely difficult and more challenging than walking around the
classroom. However, this claim indicates that the apps and learning technology still need to be
integrated (i.e., it is not providing immediate feedback to the students or teacher). For example,
KIFL students have their own devices, and even when teachers walk around the classroom and
monitor students’ work, teachers admit that students are playing games, sending messages to
each other, or doing other disengaged activities during class time. Therefore, technology alone
may not be the problem, but the learning environment, approach, or material might be.
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One solution that has been successful in almost all teaching modes is integrating technology
into the learning process. Integration means that the technology is used in such a way that
learning would be severely hampered if the technology were removed (Son, 2020). This level
of technology integration in the language classroom requires significant time, effort, and
continual professional development. The following section provides an example of how
technology can be integrated to provide enhanced communication, knowledge development,
and assessment of learning. Furthermore, the following examples can be used for professional
development.

EXAMPLES OF IMPLEMENTATION FROM THE CLASSROOM AT KIFL

Aim

This study of classroom practice details the four things that should be planned into lessons
when we consider the learner as a customer (i.e., the receiver of quality products and whom we
want to return for more services). Naturally, in any lesson, there are learning goals, but this
lesson provides a framework for designing lessons that collect formative assessment data for
the lesson facilitator to direct learning, and for students to self-reflect and learn from their peers.

Background
The following approach is offered in response to the problems mentioned earlier in this article.
This approach is intended to alleviate the negative impact of the following:

e Technology breakdowns, apps malfunction, and connectivity problems

e Challenges in fostering interaction and collaboration between students

e Challenges in engaging students and making the technology essential to learning

e Difficulty of monitoring students working on the material and directing their learning
Materials

One of the most daunting tasks of teaching is the material choice and development.
Furthermore, working with technology requires the material to be intuitive enough so as not to
interfere with the learning process (Son, 2020). In the example provided, Google Suit is used,
in particular, Google Sheets, Google Docs, Google Slides, and Google Sites.

Preparation

Before commencing delivery, students and teachers need training to understand the benefits of
using technology in pedagogy and how technology affects learning. The technology used
inappropriately can have the same effect as using inappropriate teaching methods in various
settings.

There are various methods to collect student responses in Google Classroom, and each
potentially affects the learning experience and, subsequently, the mental process. Additionally,
how the material is used and shared affects the collaborative experience and consequently the
memory process. These methods include the functions offered in Google Classroom, such as
Class comments, making a document for each student, and shared documents, which are
detailed in Table 1.
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Table 1. List of ICT Apps and Their Pedagogical Function
App Name Pedagogical Function
Class Comments Class comments do not facilitate constructivist knowledge or sharing
because students host their work when completed, not during the
authoring process.
Class Comments Follow-on questions allow teachers to conduct meta-analyses and
wi/follow-on questions scaffold the students according to the requirement of the task/lesson.

Shared Google Sheets  Allow students to record performance and material encountered (i.e.,
readings, essays, interviews, and site searches that were used for
learning).**

Shared Google Docs Each shared doc has a page for enough students to provide responses.
The first page always provides an exemplar. The teacher uses this
exemplar as a rubric to explain the main points that will be assessed and
the weighting on these points (undergrads cannot comprehend rubrics
without explicit instruction).*2

Individual Google Individual Google Docs are used for final, individual assessment and for

Docs the teacher to assess task transfer and skill acquisition (i.e., the activity
should test if the lesson provided students with adequate training and
ability to perform autonomously).*3

Shared Google Slides  Shared Google Slides are used to collaborate during individual, group,
or class activities. In this fashion, students and teachers can refer to
others' work to raise awareness and provide general, specific, and
indirect feedback to individuals and the class, depending on the need.

Shared Google Sites Google Sites are used for journaling information and final assessment
(i.e., after drafts in the previous Google Suit apps). Journaling or
making a portfolio function as a reflective activity provides memory
reactivation. Making a portfolio helps develop digital literacy. Also, the
portfolio can be used as an extension activity for reporting, presenting,
or discussion.

Note. ** Shared Google Sheets are the databases students use to populate their Google Sites

later and throughout the semester. *2 Teachers use rubrics to allocate marks against

performance. *3 Teachers may explicitly indicate the marks allocated to each part of the
exemplar provided in the Google Doc.

The pedagogical functions mentioned above are employed in the approach discussed below.
The most important point is understanding the effect of each function and the affordance it
offers to collaborative learning, reflection, and Communicative Language Teaching (CLT).

Approach

Although Japanese students use the digital environment outside of school and for purposes
other than learning, their experience is largely unconnected to school use (OECD, n.d.).
Similarly, although curriculum and material are often flouted as being authentic and student-
generated, the material used for learning and generating ideas rarely uses the Internet
appropriately for educational purposes. This is not for lack of desire or knowledge about the
Internet or how to access it. Rather, students, and possibly some teachers, are more concerned
with seeking technologically enhanced material that does the teaching and assessment for them.
Furthermore, some apps are used merely to provide fun activities that teachers assume provide
some incidental learning. Nevertheless, professional development offered at KIFL has not
provided explicit guidelines and training to encourage teachers to adopt learning approaches
that provide the access to digital content and collaboration through ICT. The following
approach attempts to address these deficits.
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Fig. 2. A Sign-In Attendance Activity
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In the Sign-In Activity (i.e., Google Class Attendance Activity), the teacher starts with a
question that prompts students to talk about a selected topic and raise their awareness of the
topic’s background (i.e., the gap, Ellis, 2003). The teacher posts this question on Google
Classroom. Students have to communicate with each other in order to construct their own
questions to ask the teacher in the Class comments. In the process, they are given academic
vocabulary and schematic knowledge to discuss the topic. This activity serves to provide input
and language scaffolding. The students share their comments in the Class comment for the
class to see, which is discussed with the whole class in the next step (i.e., Step-3 Whole Group
Application). Table 2 shows examples of student comments.

Table 2. Student Samples of an Attendance Activity

Student Name *!

Response

Teacher
Renae

Yura

Kaho

Teacher provides an example with explicit instruction and awareness raising.
“For me, I think I don’t need it, cause I'm using the iphone 8. And then, I can
live enough with it now [sic]. I think it depends on people tho [sic], so there is a
[sic] people who wanna use [sic] iphone that has the latest function, something
like it can take really good picture [sic] and so on.”

“We chose “Do we need to get new phones every few years?” Because in fact,
some companies launch new phones every year. People want to get a [sic] new
devices and functions. In the future, we don’t need smartphone [Sic]. Because
IT technically is going to develop now. Someday, it will be a part of me.”

“I choose [sic] the topic 3: Can I replace teaching? | think people can replace
teaching. When | went to Haneda Airport | saw many Automatic check-in
machine [sic] and I could check-in and got [sic] on the airplane without talking
to people. | thought robots will [sic] take our jobs and | worried about it. So, |
think the increasing use of artificial intelligence will mean people will lose their
jobs in the future.”

Notes. ** Student names are pseudonyms.

As these responses are submitted, Google Classroom updates the stream instantaneously. In
this manner, the teacher can encourage student participation by interacting with the incoming
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comments. From the attendance activity, the teacher should be able to gauge individual
interests, communicability, and willingness to participate.

Creating motivation for students to engage with activities and submit the work in the limited
time frame requires consistent, repetitive learning approaches. Student anxiety and a fear of
embarrassment are reduced by repeating activities, but the activities need to be explicitly
essential to participation in the remainder of the lesson. To create motivation to engage with
the activity and lower the anxiety or embarrassment of submitting their substandard work,
instructors should feature select student submissions and ask non-participants for their
contributions. It takes some students two or three weeks to realize that participation is
necessary.

The Breakout and Share-Out consist of a group task where students write a report about a
debate topic. Reports can take many forms. One example of a report is discussing an activity
or topic with a peer and then reporting the content of that discussion for other students to
observe. This observation provides reluctant students with the necessary example to encourage
them to participate, thereby reducing their level of anxiety. The development of this approach
would be to discuss the debating process and write a report on that process (see Vygotsky, 1987
about the correlation between private speech and social speech). Furthermore, the report could
include statistics generated from the members of the debate (e.g., how many people and how
many people were for or against), or the statistics from the facts presented by either or both
teams. The following Figure 3 shows examples of student-generated reports based on the three
levels of task requirement (i.e., basic report, process report, and detailed report).
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Fig. 3. Student Samples of a Debate Topic
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Notes. *1 Low level corresponds to CEFR A1-A2 (KIFL). *2 Intermediate level

corresponds to CEFR A2-B1 (KIFL and University). *3 Upper intermediate corresponds to
CEFR B2 (University).

Regardless of content, students are provided with ample opportunities to source knowledge

from material online. From this knowledge, every activity requires students to use ICT to share
new knowledge.
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Asynchronous Work

Pre-work activities can include a vast array of pre-existing videos, activities, and even textbook
activities. However, more engaging examples include Edpuzzle, LinkedIn Learning, and
SeeSaw ambassador and pioneer training. Additionally, teachers and instructors can make
training videos and presentations that can be accessed in students’ and participants’ own time.
Ideally, these activities should be made available in a manner that the administrators can assess
student involvement. Edpuzzle, Google Forms, Survey Monkey, and presentations presented
in parts that require participants’ engagement with the material can achieve this level of
monitoring.

Reflection activities are easily collected through shared Google Docs, other survey collection
methods, or Google Class comments. Each has its own pros and cons, depending on the
situation. To assist participants that find it difficult to visualize or reply, shared Google Docs
allow others to view exemplar responses from peers. The downside is that some students may
copy responses; this action is more productively considered an attempt and a stage of learning
more than mere copying. Naturally, the teacher/presenter should respond to copying with
questions regarding content, not action. In this manner, the “culprit” would be less likely to
repeat the action and make efforts to modify and paraphrase in the future, a more advanced
skill. Using Google Class comments facilitates examples presented chronologically. It also
allows students to delete and re-send comments. The downside, again, is similar to Google
Docs.

Using survey devices is more appropriate for anonymous and private responses. Some response
devices facilitate instant responses to answer data, while others can have these response data
displayed after completing the survey or at some later time. For people who work better with
examples, it may mean there would be more responses that are less specific or miss the intended
purpose of the questions.

SUMMARY AND RECOMMENDATIONS

“There are some who unwittingly distinguish the classroom from the “real world.” To teachers
and learners, the classroom is a world as real as any other in which they live. The successful
classroom will prepare learners for the world even as the world impacts the classroom”
(Gregersen & Maclntyre, 2017, p. 1).

In industry, successful professional development occurs in the workplace. Therefore, with the
help of ICT and content-appropriate practice, pedagogy should provide a similar level of “real
world” experience for teachers and students. However, from the survey (Goto & Dusza, 2020),
teachers indicated there were problems with ICT regarding integration and implementation.
Previous research also indicated that training was inadequate, did not have a specific
application, and there was little support from educational facilities to invest in ICT TPD.

The “weakness” investigated in this paper was that ICT is not integrated into the learning
process, and instructors were not using asynchronous PD during appropriate stages in learning.
This article identified that supervisors and trainers should be able to collect data from all parts
of ICT training. Therefore, asynchronous training, which could be informative, investigative,
or pre-emptive, needs to be accessible and accountable. During the synchronous training,
teachers should be provided opportunities to share knowledge and solve integration problems
at the establishment, course, and class interface. Skilled trainers can then redirect this collective
knowledge into further or future training, delivered asynchronously and assessed from
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classroom practice in a similar, asynchronous manner. For example, monitoring Google
Classroom management, materials, assessments and interventions. The following illustration
(see Figure 4) and instructional delivery plan (see Table 3) provide an explicit example of how
to deliver training for “How to teach through Ted Talks and Gibbs reflective cycle for project-
based learning”.

Fig. 4. SOFLA® With Specific Lesson Goals Indicated

® E ‘
1. Pre-Work - interactive video outlining SOFLA and SO FLA |
an example of a lesson cyde. ( ) J
8 STEPS I
Sign-ln ACUVIty = Share thoughts about ONE z
implementation problem they predict in their class g
Whole Group Application - share {on N -
lamboard®) the groups solutions/criticisms 4 4 e E
Breakouts - with the new shared knowledge m m =
groups problem solve and interact with program —
directors to find solutions and alternatives
Share-0ut- rarticipants share solutions {or g ﬁ .
frustrations) with the group
: s ’
Preview & Discovery - presenter raises ﬂ g 2
awareness, highlights areas of attention & offers further -
training (asynchronous, individual, or otherwise} m
Assignment Instructions - provide all the |
L
direction necessary for participants to autonomously E !
develdop the concepts introduced during this cycle
E . Reflection - Teachers provide a directed reflection a
p on the training, main points, what is missing, (Marshall, 2020; Marshall & Kostka,
self-improvements for the future (viz SHAX protocol) 2020)

=
Note. This adaptation of the SOFLA® model is used to introduce SOFLA® and Gibbs
reflective cycles to teachers. Adapted from “JALT: SOFLA® in Japanese Class [Conference
Presentation Slides]. SOFLA® Synchronous Online Flipped Learning Approach” (Slide-5),
by K. Saito & H. W. Marshall. Copyright 2021, by Kazuko Saito, City University of New
York, NY USA.
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Table 3. Approach to Training Teachers in ICT Integration in the Curriculum

Training Stage*!

SOFLA® Step

Description

Stage 3: Abstract

Conceptualization*?

Stage 4: Active
Experimentation
Stage 1: Concrete
Experience

Stage 2: New
Experience
Reflection

Stage 3: Abstract
Conceptualization

Entry*3

Step-7:
Assignment
Instruction
Step-8: Reflection

Step-1: Pre-Work

Step-2: Sign-In
Step-3: Whole
Group Application

Step-4: Breakouts
Step-5: Share-Out

Step-6: Preview
and Discovery

Step-7:
Assignment
Instruction
Step-8: Reflection

Pre-training: Prepare the asynchronous material and send an Email explaining the publication date (when will the
training be available). This material builds on previous knowledge, provides new information that elicits
investigation and development, and provides each participant with the opportunity to bring a unique understanding
to the subsequent class.

One week before the Professional Development (PD) day, the asynchronous activity is posted with an invitation
Email explaining the asynchronous PD can be taken at any time prior to the PD day (two or three days before is
better for memory).

Two days before, remind those who did not respond to attend to the asynchronous PD (Set up the asynchronous PD
to include reporting and confirmation Emails).

Participants are given a stimulus to share what they will bring to the class in Step-3. This could be sharing
experiences in relation to the pre-work. The whole group application gives the group a chance to share their
discussion with the class or instructor. At this point in the SOFLA® cycle, formative feedback is used to guide what
happens in the following two steps. Instructors can raise awareness, direct attention, scaffold where necessary, or
even provide instruction where necessary.

In Breakouts, the peer learning and knowledge/skill-building process is exercised in a somewhat directed manner.
The learning that takes place in the groups is shared again with the class, in view of the watchful gaze of the
instructor who is guiding the direction of learning.

At this stage, the instruction focuses on the training main points that participants have discovered through the
previous steps and any missing information can be provided. The provision does not necessarily have to take place
in the present training but could be assigned or learned in the following asynchronous activity.

Assignment instructions should provide all the necessary information to complete, develop, and implement the new
or additional knowledge and skills the TPD provided. The assignment instructions should also include the
expectations and activities that will be experimented with in the following two steps.

Reflection includes the entire process, from TPD initiation, asynchronous activities, and progressive knowledge.

Note. * Training Stage according to experiential learning that assumes experience as the source of learning and development (Kolb, 1984). *2
Assumes that teachers have come into the training cycle with some previous knowledge or prior experience. *3 The SOFLA® cycle can be entered
from virtually any step; in this activity, it starts at Step-7.
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CONCLUSION

This article discusses the efficacy of providing teacher professional development (TPD)
through asynchronous ICT. Examples of asynchronous professional development from
industry indicate that collaborative and cooperative learning styles are beneficial for
implementing change and fostering efficiency and effectiveness through professional
development. Although asynchronous professional development is universally adopted in
industries where performance is more critical to production, educators need to be more
amenable to asynchronous training. The workplace observations and literature presented in this
article indicate that instructors need to be more aware and conversant with the advanced
affordances provided by learning through technology. However, teachers needed to be more
open about the need to be trained in tech-integrated pedagogy or even how tech-integrated
pedagogy benefits learning. Hence, teachers needed to show more interest in monitoring,
assessing, and adjusting through integrated ICT due to their experience and subsequent
preference for didactic and non-communicative, tech-supported lesson delivery. To address
this recognized deficit in professional development, this article provides a theoretical
framework, approach, and method based on the SOFLA® flipped learning approach and Kolb’s
Four Stage Model with integrated ICT. Explicit examples of modifying learning approaches
through integrated technology are also discussed. The discussion about the SOFLA® model
indicates where, when, and how knowledge is built, shared, and produced during the learning
cycle.

With appropriate ICT integration, the instructor can monitor and adjust the learning process
through the technology and provide necessary corrective feedback at the point of need.
Achieving this level of integration, monitoring, and collaboration requires hours of appropriate
TPD; the one-hour TPD provided at the beginning of each semester needs to be increased.
Therefore, asynchronous TPD was discussed as a solution to providing a readily available
source of training that could be collectively shared and built upon during the short time
allocated for TPD. Furthermore, the examples of lessons integrating technology with pedagogy
show how teachers can implicitly build their knowledge on the TPD and become more
proficient at using the technology progressively throughout the semester. In this way, a
community of sustainable professional development is established among the entire learning
community (i.e., administrators, teachers, and students). The frameworks and approaches
offered in this paper can reduce the time taken to discover how technology influences learning
and how integration can be productive in the classroom.
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MAKING AND LANGUAGE: MAKER EDUCATION AND
SITUATED VOCABULARY ACQUISITION

Ryan Lege
Kanda University of International Studies

ABSTRACT

As makerspaces proliferated in the 2010s, educators quickly noticed the
potential educational applications of the spaces. Makerspaces are areas
containing a variety of tools and materials for design, building, and
innovation. Kalil (2013) remarked that makerspaces “promote values that
are ends in themselves, such as creativity, problem-solving,
collaboration, and self-expression” (p. 14). As a result, an educational
approach called Maker Education was developed to leverage the
observed benefits. This approach situates learning of content and skills
within a process of completing iterative hands-on projects. Maker
Education has also tentatively been shown to be effective for language
learning (see Alley, 2018; Dubreil & Lord, 2021). However, at the time of
writing, there is still insufficient data to drive widespread adoption in
language learning contexts. Therefore, this paper will present a research
study designed to explore the effects of a carefully designed Maker
Education activity on English language learners’ linguistic output,
specifically their vocabulary use and sentence structure. Participants
completed a learning module designed to explore sustainable
production and consumption practices (SDG12), which culminated in an
electronics disassembly and repair Maker Education activity. Directly
following the activity, participants completed open-ended reflections
about their experiences. The reflections were analyzed using vocabulary
profiling and natural language processing software to look for patterns
and situational vocabulary use. The data show that Maker Education can
be an effective tool for promoting situated language acquisition.

INTRODUCTION

The demands of a global workforce and the role of English as a lingua franca have
made English language education a fixture of worldwide compulsory education. In
countries like Japan, English education has gradually moved earlier and earlier into
children’s educational careers. No longer an exception, fluency in English is becoming
an expectation as English proficiency alone is not sufficient for students to excel or
stand out in the competitive global labor pool. In Japan, this is of particular concern, as
many institutes of higher education focus primarily on language instruction. To remain
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viable in modern times, many stakeholders believe that these institutions must now
offer language instruction “plus alpha” (Ku et al., 2021). This alpha, or something extra,
sometimes takes the form of additional languages, soft skills, or additional subject
knowledge. In part, this has led to the popularity of content integrated language
instruction approaches like Content and Language Integrated Learning (CLIL), which
seek to teach both language and content simultaneously. Government mandates
focusing on the importance of developing STEM (Science, Technology, Engineering,
Mathematics) competence (Ritz & Fan, 2015) have also complicated the issue for
language focused institutions. As a result, tertiary English educators are buffeted by an
increasing number of demands and may find themselves in teaching contexts radically
different from traditional settings.

Recently, the Maker Education approach has been garnering attention as an innovative
way to meet many of the demands placed on modern education. Maker Education is
grounded in the principles of constructivism and constructionism and focuses on
engaging learners in creating artifacts through an iterative design process (Martinez &
Stager, 2019). While hands-on active learning is not a new concept, Maker Education
differs from Project Based Learning (PBL) and other seemingly similar pedagogies by
focusing on student agency, iteration, growth, and learning from failure rather than on
assessing a final product (Hsu et al., 2017). This special focus means that for Maker
Education to be successful, changes must be made to established instructional and
assessment models. Initially, this made it difficult for educators to assess the
effectiveness of Maker Education, but recently researchers have explored using
evidence-based embedded assessment to combat this issue. These researchers have
demonstrated that Maker Education can be effective as a means of developing
problem-solving skills, critical thinking, communication and collaboration skills, and
content-area specific knowledge (Murai et al., 2019).

Specifically, the potential application of Maker Education for language teaching and
learning has also been noticed by educators. Initially, in makerspaces, areas containing
a variety of tools and materials for design, building, and innovation, it was observed that
the necessity of communication and feedback created a context where language use
was both motivating and effective for English language learners (Murphy, 2018).
Furthermore, Dubreil and Lord (2021) remark that “the potential is real in the area of
second language and culture (LC2) education, and especially within Computer-Assisted
Language Learning (CALL) approaches” (p. ii). In his account of developing a language
learning Maker Education course, Alley (2018) notes that the authentic context created
by the approach was a powerful motivating factor for students to learn the target
language. It is this contextualized language learning that is perhaps one of the greatest
potential assets of a Maker Education approach for language education. Specifically,
this aligns with research about situated language theory, which recognizes the
importance of “providing high real-world relevance and an opportunity for learners to
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see the consequences of their every action in the context” (Uz Bilgin & Tokel, 2019, p.
949). Maker Education’s focus on constructing knowledge through the acts of design
and making seems to be an ideal way to operationalize this kind of meaningful learning.

Maker Education may be a good fit for language learning contexts that must focus on
not only language acquisition, but content knowledge and skills development.
However, at the time of writing, there is little evidence to confirm its effectiveness in
language learning contexts. To investigate this approach in tertiary language
education, the researcher designed a study focusing on participants' language
production during a Maker Education learning module. The study focused on answering
this key question: Can Maker Education be used as a part of language learning
curriculum to support language acquisition? This question was investigated by focusing
on vocabulary acquisition through the following research questions:

RQ1. Do participants use content specific vocabulary in their language
production?

RQ2. Are the vocabulary words produced specific to the task completed? Do
they match the target language identified by the instructional designer?

METHODOLOGY

Participants (N=63) were all 1st and 2nd year university students majoring in English at
a private 4-year institution in Japan. Participants completed informed consent as per
university guidelines based on international standards. Participant English proficiency
levels ranged from CEFR B1to B2.

The study was implemented as a part of the curriculum of a course focused on
developing academic reading skills. This course was deemed appropriate for a Maker
Education intervention, as the unit would fit well within the established course
objectives and subject matter. The unit focused on Sustainable Development Goal 12:
Responsible Consumption and Production through the lens of the right to repair
movement. Authentic reading texts were sourced that covered SDG 12, the right to
repair movement, and the best practices for disassembling and repairing electronics.
Lesson plans were created that led to the Maker Education component, a disassembly
and repair activity. This activity was selected as it not only connected perfectly to the
target content but is considered a quintessential Maker Education activity (MakerEd,
2015; Valente, 2019).

Additionally, to confirm that the activity and unit design could be confidently classified
as Maker Education, the researcher strictly ensured that the lesson met core principles
identified in Maker Education literature. These included principles such as ensuring that
the participants had agency in how they completed the project, providing opportunities
for collaboration, and making reflection a part of the design process (MakerEd, 2015).
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A selection of donated electronic devices was made available, and participants were
tasked with disassembling and reassembling the device(s) of their choice. A wide
variety of tools were provided to assist them in completing their task. Participants were
randomly assigned into pairs to facilitate collaboration and communication. While one
member of the pair worked on the device, the other organized parts, gave advice, or
utilized resources to troubleshoot problems. Facilitators ensured that students
exchanged roles frequently.

Directly following the activity, participants completed an open-ended reflection about
their experiences. The reflection was completed immediately after the activity to ensure
that the reflections were fresh in the participants’ memory. The reflection prompt asked
participants to describe their experience and reflect upon it but did not contain any
target vocabulary or direct references to the activity itself. The form used for data
collection was designed to only accept responses longer than 150 words to ensure
adequate reflection depth and length in accordance with literature (see Kyle & Crossley,
2015).

ANALYSIS

Identifying data were first removed from the reflections and alphanumeric codes were
assigned to each. Following these preparations, the text files were run through textual
analysis software. First, the reflections were parsed using SiNLP (Crossley et al., 2014)
to examine general characteristics of the reflections including overall length, type token
ratio (TTR), sentence length, and word length (Table 1).

Table 1. Descriptive Statistics (Averages) of Reflections

Tokens Types TTR Letters per Paragraphs Sentences Words per
word sentence
179.14 107.41 0.60 4.25 1.52 13.02 14.21

SiNLP was also used to examine the extent to which target language was used in the
reflections. A list of target vocabulary was created by compiling a corpus of the unit
materials used leading up the activity. The list of target vocabulary contained 31 types.
Analysis indicated that words from this list constituted an average of 5.2% of the total
vocabulary in each reflection. The average amount of target words used per reflection
was 9.42 (min O, max 24), with at least one target word used in 98% of the reflections
(62). Next, the reflections were checked for grammaticality and correct mechanics using
the NLP tool GAMET (Crossley et al., in press), finding an average of 0.61 errors per 100
words.
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Finally, AntWordProfiler (Anthony, 2022), a vocabulary concordancing program, was
used to analyze the vocabulary level and complexity of the reflections. Nation’s BNC
COCA lists (Nation, 2016) were used to ascertain the range and degree of specialization
of the vocabulary because of their specificity for language learning and superior lexical
coverage (Dang et al., 2022). Note that vocabulary items become less frequent and
more specialized as the list numbers increase (Table 2). If a list number is omitted, words
from that list were not found in participant reflections.

Table 2. Vocabulary Profile Results of Reflections

List Token (%) Cumul.  Type (%) Cumul.  Group (%) Cumul.
Token % Type % Group %

1 9846 (86.3%) 86.3 791 (61.8%) 61.8 493 (55.96%) 55.96
2 849 (7.44%) 93.74 221(17.27%)  79.07 162 (18.39%) 74.35
3 351(3.08%) 96.82 120 (9.38%) 88.45  91(10.33%) 84.68
4 36 (0.32%) 97.14 25 (1.95%) 90.4 24 (2.72%) 87.4

5 20 (0.18%) 97.32 13 (1.02%) 91.42 12 (1.36%) 88.76
6 12 (0.11%) 97.43 9 (0.7%) 92.12 9 (1.02%) 89.78
7 12 (0.11%) 97.54 6 (0.47%) 92.59 4 (0.45%) 90.23
9 2 (0.02%) 97.56 2 (0.16%) 92.75  2(0.23%) 90.46
10 24 (0.21%) 97.77 4 (0.31%) 93.06 2(0.23%) 90.69
K 65 (0.57%) 98.34 5 (0.39%) 9345  1(0.11%) 90.8
12™7 7 (0.07%) 98.41 8 (0.40%) 93.85 5(0.57%) 91.36
31 58 (0.51%) 98.92 12 (0.94%) 9479 12 (1.36%) 92.72
32 5 (0.04%) 98.96 2 (0.16%) 9495  2(0.23%) 92.95
33 32 (0.28%) 99.24 13 (1.02%) 95.97 10 (1.14%) 94.09
34 22 (0.19%) 99.43 3(0.23%) 96.2 3 (0.34%) 94.43
Offlist 68 (0.6%) 100.03 49 (3.83%) 100.03 49 (5.56%) 99.99

*List 31 contains proper nouns, 32 contains marginal words, 33 contains transparent
compounds, and 34 contains abbreviations/acronyms

Vocabulary specific to the context of the right to repair activity can be observed starting
in list 2, (screw, repair, battery, cable, electric). From list 3 onwards the vocabulary
become more specific, including academic words and many lexical items specifically
related to STEM subjects. The most frequently used vocabulary from lists 3-34 are
presented in Table 3 in descending order by range with their corresponding
frequencies.
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Table 3. Most Frequent Vocabulary by Range and Frequency

List Word Range Freq. List Word Range  Freq.
3 device* 43 100 3 component* 6 13
11 disassemble* 30 65 3 moreover 6 6
3 electronic* 13 22 3 communicate 5 il
3 complex 12 15 3 distinguish 5 7
3 assemble* " 17 3 construct 5 7
10 reassemble* 10 16 33 screwdriver 5 5
3 importance 9 10 5 dismantle 4 4
34 PC 7 16 7 decompose 4 4
33 laptop 7 15 7 substrate 4 4
3 cooperate 7 8

*Denotes words that were unit target vocabulary
DISCUSSION

The current study was designed to examine if integrating Maker Education activities
into language learning curricula was an effective way to support language acquisition.
The results provide some interesting insight, though there are some caveats that limit
their broad applicability. Overall, participant reflections featured average lexical
complexity, with 79% of types used from the first two BNC-COCA word lists, and the
remainder from lists containing less frequently used word types. However, the data is
interesting with regards to the target and situational vocabulary. Recall that participants
were never instructed or prompted to use the target vocabulary, yet high incidence was
found in the reflections. Moreover, these words were used with a high degree of
accuracy. That said, the reflections did not employ all the target vocabulary; some target
words such as consumer and production did not appear in any reflection, perhaps
because they were too abstracted from the task at hand. Words such as disassemble
and device were used frequently as they were directly connected to the activity
completed. The vocabulary were both highly contextualized and also specific to
content area subjects like science and engineering, which are traditionally outside of
the scope of social sciences education.

However, there are some clear limitations to the study. First, the participant population
was small (N=63), limiting the scope of the results’ applicability. The participants’
language level, background, and current program of study may also have influenced
the results. At the institution where the study took place, there is a heavy focus on
reflection as part of the university wide curriculum, which may have had an influence
on the quality of reflections. Additionally, it must be noted that participation in the maker
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activity did not ensure that all participants used a large quantity of target language in
their reflections; the degree of the target language used varied from reflection to
reflection. Educators seeking to ensure that all students receive similar benefits from
an activity could reinforce target language through pre or post activity instruction.
Furthermore, this study only measured language output directly following a Maker
Education activity. Perhaps a more meaningful study of situated vocabulary could be
conducted by recording participant interactions while they are engaged in an activity,
as the language used would be more immediately connected with their ongoing
process.

CONCLUSION

This study tentatively demonstrates the feasibility of implementing Maker Education
into language learning curricula and illustrates some of its potential for promoting
meaningful situated language use. Maker Education seems to provide a meaningful
context in which language is needed as a core part of the making process. Additionally,
the language is meaningfully connected with the subject area knowledge required to
complete the activity. In this way, Maker Education seems to integrate well into
approaches that combine content and language learning like CLIL. In Maker Education,
language is central to more than just describing or reflecting on the creative process, it
is the means of problem solving through collaboration, and the vehicle for exploring
creative solutions to problems. As such, it is a holistic approach to teaching that should
continue to be explored in language teaching and learning contexts.
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XREADING: EFL BEGINNER PERCEPTIONS ON THE
VIRTUAL LIBRARY IN IMPROVING THEIR READING
COMPREHENSION AND FLUENCY

MARY JANE MALLARI

ABSTRACT

This paper examines the potential of Xreading, a virtual library (VL), as a supplementary
learning tool for improving the reading skills of EFL beginner students at a specialized
technical college in Tokyo, Japan. In the course syllabus of the EF (English Foundations)
lower-level class, students were expected to read a maximum of 30,000 words and a
minimum of 6,000 words in the first semester, which runs for three months. This study
investigated EFL beginner students' perceptions of using Xreading as a learning tool to
improve their reading comprehension and fluency. There was a total of two classes (36
students) taking the EF courses under the researcher's wing. The researcher collected the
data using a qualitative approach; participant observation was conducted during the
planning phase and the study duration. The second method used was a semi-structured
interview at the end of the semester. The researcher analyzed the main themes of the
participant's behaviors and responses. The data analysis revealed that Xreading is a very
convenient digital platform for students to access books based on their level. It also
helped them improve their vocabulary, reading fluency, and comprehension skills.
Furthermore, most students prefer reading aloud and group reading in class, and some
consider using Xreading VL at home daunting and uninteresting. The result of the study
indicated that there is an opportunity for teachers to utilize Xreading more efficiently by
reinforcing group activities such as sequencing, as well as reading-aloud exercises that
can create a more active learning experience while using Xreading.

Keywords: Extensive Reading, Task-Based Approach, Xreading, Reading Aloud

INTRODUCTION

In the epoch of the emergence of a digital classroom, the use of online educational apps, digital
platforms, and websites in an EFL classroom has dramatically encouraged and shifted the
educational practices of teachers and students, influencing the learning process from teacher-
centered to student-centered. Craig and Paten (2007) state that digital resources assist language
learners in improving their speaking skills, vocabulary, and reading comprehension. Furthermore,
Warschauer and Healey (1998) emphasized that integrating digital technologies in the English
language classroom allows for individualization in large classes, facilitates multimodal practice,
encourages collaboration, and increases the "fun" factor for learning. Sudirman (2019) also states
that learning resources are cast-off not only as traditional as textbooks that accrue in the library
but have developed into multimedia-based learning resources and are widely used and developed
in education. There are different perceptions of online applications and web-based instructional
materials and whether it promotes learner autonomy or student-centeredness. The researcher
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needed to investigate the practices in her classroom to determine whether one of the digital
platforms she utilizes is helping the teacher’s students improve their language learning regarding
reading fluency and comprehension. This study focuses on the digital platform Xreading, a virtual
library (VL), utilizing this platform as part of the English Foundation (EF) level four class course
requirements.

The purpose of this study is three-fold: 1.) To determine, based on the student's perceptions,
whether this digital platform genuinely helps develop and improve students' reading skills and
fluency. 2.) Are the required number of words set by the department adequate for students' reading
skills level 3) What recommendations can be drawn by the researcher based on the student's
perceptions at the end of the semester?

BACKGROUND OF THE STUDY

One of the goals of the English department is to promote a digital classroom and use innovative
technologies that can enhance students' learning experience in the school. All students have their
iPad, and teachers have full access to the campus wi-fi and access to data, if necessary, in the
English Foundation (EF) classes for first-year students. The syllabus includes an Xreading
component which comprises 20% of the student's final grade for each semester. When she
conducted this research, the researcher had EF level four classes, meaning these students are falling
around Al- A2 in Cambridge English. The required number of words to read for these students is
between 6,000 ~ and 30,000 words in one semester (three months). The student should have an
average quiz score of 90% in all reading assessments. The researcher believes it is necessary to
measure the contribution of this component in the curriculum. Evaluating students' perceptions of
Xreading is needed to assess whether this digital platform is beneficial in an EFL beginner learning
experience.

LITERATURE REVIEW
Extensive reading in an EFL classroom

Day (2011) states that extensive reading is a form of foreign language instruction in which
students read large extents of beginner's texts. Helgesen (2005) explains that extensive reading is
a strategy where the goal is for students to read a lot of easy and entertaining readers. Bomford
and Day (2004) proposed that easy books develop speed and reading articulation. Extensive
reading (ER) can improve all four skills, even speaking and listening, because of the amplified
exposure to English vocabulary and discourse. ER has come to be regarded as an effective way to
encourage second language acquisition through autonomous learning and exposing students to a
wide range of topics and incomprehensible texts. Day (2011) emphasized that ER focuses more
on the general meaning of information and experience. Thus, reading texts are selected to students'
level of language ability, and students should be given the freedom to choose based on their topical
interest. Graded readers, texts whose vocabularies, language patterns, and sentences have been
simplified within a level-based system, are generally used types of reading selections in ER. Day
and Bamford (1998) state that the main principle behind using ER in a language learning context
is that learners will progressively improve their proficiency in the target language through reading
an immense quantity of texts. In a review of the research on ER, Day (2011) presents the
advantages of ER to the following: general reading ability, reading fluency and proficiency,
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vocabulary familiarity and scope, writing ability, affect (motivation and attitude), speaking ability,
listening ability, and knowledge of gram ar. Deusen (2011) emphasized that there is no singular
way to conduct an ER activity in an EFL class. In some instances, learners are free to choose their
books. In other cases, group readings of the same book may also be an option. Alternatively, the
teacher may select one book for the whole class to read.

What is Xreading (VL) platform?

XReading is a digital platform where students can access hundreds of books. It is
commonly known as a virtual library (VL). The system has been established to make it more
available for students and extensive programs easier for teachers to manage and evaluate learning
progress. Its learning management system (LMS) is devoted exclusively to ER. A one-year license
enables access to all books in the library and the post-reading quizzes. The LMS allows teachers
to efficiently monitor and evaluate students' reading through the classes page.

Table 1
"4
N\ . Welcome Mallari Mary Jane
_— )/ —
N (')Slgn Out
xreading.com
Assignments Students Library Institution Book Usage My Account About Xreading

Classes
Semester/Session Classes: From To:

Al v | | 1177 2019-20) v 5] 5] ‘ Search for Student ‘

Class Data

Display 30 | Showing results 1-1of 1 Previous  Next

Reading Assignments Books Passed Words Read Read Time Time
Level Avg Open/Closed Avg & Total Avg & Total Avg & Total Avg &

Semester/

Class Name Session

Open Date Close Date Students

1177 (2019-20)

Sky Mallari TERM 2 ‘ ’ .
Enroliment Code: B3KKNA (2019-20 | Aug30,2019 | Dec 17, 2019 19 NA Seoézw 13551 igf?sf % ﬁ gg gg gg ?1
Placement Test: Off ) see Al 3,888 3
Class Status: Closed

o y per student 85 250 04:39:30 00:00:41
Average 90 00 per class 161.0 483.888.0 79:11:24 00:06:13
Total 19 o 161 483,838 79:1124 00:06:13

Advantages of Xreading for Teachers

A teacher can check how many books students have read, the book and reading level of
each student, how many words a student has read, what percentage of each book has been read,
how much time, and hours they spent reading, the student's words per minute (WPM) reading
speed, and quiz results. (see Figure 2). Although beneficial, the outline shows only average scores.
As a result, if a student couldn't finish a book or experienced technical difficulties, for instance, a
website bug, their average results for WPM or percentage completed would be affected. For
example, the student's actual reading ability and whether they are genuinely reading (e.g., high
WPM may suggest that a student is just browsing pages instead of reading them. Suppose the
students read at the suitable book level apparent through quiz averages, WPM average, and reading
history).
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Table 2
Xreading Learning Management System (LMS)

10w Students in Show data for From To
1182 (2019-20)(Closed) v Only Selected Classes N @ @
Reading Data Student Info Level Info
Display 60 v | Showing results 1- 19 of 19 Previous = Next
Student Student  Reading Classsa Books Books Words Avg.Book Read Time Read Speed Listen Time Quizzes Quizzes Quiz Book
D Level — Added Passed Read evel (h:m:s) (Word Min) (h:m:s) Taken Passed Avg Rating
- 1182 (2019-20 19 12 63,414 19 09:43:50 1015 00:00:00 15 12

134 132 78,548 21 13:20:52 803 00:00:00 133

il 4 1182 (2019-20, 99 9% 61,554 18 12:29.43 739 00:00:00 99 99

Students names and Students ID

will appear on these columns 4 1182 (2019-20 74 73 35,677 18 07:48:58 759 00:00:00
0 060 3 06.2 0 0 0
L NA 8 25,886 3 116.9 0. 1
NA 8 9-20 7 742 4 5 60.1 0 4
(2@ 8 9-20 ) 0 0:00:0( 0 0.0 ) 0 0
4 0 2 28,590 35 04:10 73 0
| ) 9-20 63 6 02:3 91 0:0 5 0
| 4 ) 4 1 4 ) 1414 47 0
(s 4 8 9-20 37 4 49,241 111559 7 0:06:13 34 7

Advantages of Xreading VL to the students

Milliner and Cote (2014) state that students can use the Xreading library at any given time
due to the broad range of access to digital devices. The system also provides more flexibility for
borrowing books. Students can also access feedback on their reading progress through the system.

The most beneficial use of Xreading for students are:

e The availability of books that can be classified based on their skill level and accessed
anywhere at any given time if there is an internet connection.

e The student can monitor their progress by checking their profile of what books they have
read, how many WPM, and what level they are currently reading based on their reading
phase.

e The students can also assess their comprehension skills based on their quizzes.

Project-Based Learning

Dooly and Sadler (2016) define project-based learning (PBL) as a systematic teaching practice
that engages learners in knowledge and skills through a stretched inquiry process structured around
multifaceted, authentic questions and design. Hixson, Ravitz, and Whisman (2012) pointed out
that when teachers implement PBL methods, they dedicate more class time to imparting 21st-
century skills. Tsiplakides & Fragoulis (2009) also state that integrating project-based learning
into language learning provides opportunities for learners to communicate with real people. Hence,
PBL offers an active component in some passive areas of learning, such as reading. Haines (1989),
Tsiplakides and Fragoulis (2009) also emphasized that students participate in purposeful
communication to complete activities where they can use language in a relatively natural context.
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METHODOLOGY

This study aimed to determine the effectiveness of Xreading (VL) as a supplementary learning
tool in improving reading comprehension, reading speed, and fluency among EFL beginners. The
study used a qualitative methodology to explore EFL beginners' perceptions of using Xreading.
The researcher conducted participant observation to observe students' attitudes. At the same time,
they carry out the project-based learning (PBL) implemented by the researcher at the beginning of
the semester. Becker and Geer (2007) state that participant observation can be utilized in such a
way that it serves as a yardstick against measuring the comprehensiveness of data collected in
other ways. This model lets us know what data or information we might have missed when we use
another meth ds. Another methodology integrated with this study was a semi-structured interview
to gather feedback from the students after they conducted the activity. Raman and Yamane (2014)
point out that a semi-structured interview is the most suitable strategy to elicit perception toward
understanding a phenome n. The researcher transcribed and analyzed the interviews and concluded
based on the recurring themes of the student's responses.

Participants

The participants of this study were the classes under the researcher's coverage. She has
two English Foundation (EF) classes. Class A comprised nineteen students, sixteen female and
three male students, while Class B formed sixteen students, fourteen female and two male students.
The total participants of this study were thirty-five students. Their mother tongue is Japanese, and
their English level proficiency is along A1-A2 of the Cambridge English scale.

RESEARCH DESIGN

The study was implemented in two phases; the first phase was planning, and the second stage was
implementation. The study was designed following the PBL method. The duration of the study
was for three months.

Planning Phase

For each class, the researcher asked the students to group themselves evenly; each group had three
to four members. Class A came up with five groups, while Class B had four. The teacher then
demonstrated and assisted the students in logging in to their Xreading accounts individually. After
briefly explaining how to access, navigate and utilize the platform. The teacher gave the students
time to familiarize themselves with using the Xreading platform.

Project Phase Implementation

When the students were already familiar with navigating the Xreading (VL) platform individually,
the teacher instructed the groups to decide on a book they wanted to read for the class session. The
VL they are utilizing are already customized to their level. Since this is an EF level four class, the
books to choose from are from a minimum of two minutes to five minutes to read.

Reading Aloud Exercise, Activity 1

The group must decide which book they will read aloud in the session. The teacher instructed them
to record and upload their voice or video recordings (whichever they prefer) in the Google
Classroom files.
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Story Sequencing, Activity 2

The teacher instructed the students to relay the story through pictures and narrate what happened
in the story in sequence. They chose to screenshot a photo from the book or use the sketchpad app,
whichever they preferred. In this activity, the students must record a video for visual storytelling.
They must upload the video to the class see saw app, the classroom app for video projects and
presentations. These two activities were conducted in one class session every two weeks for three
months.

FINDINGS AND DISCUSSIONS

The first tool utilized in the planning phase was the participants' observation. To enable her to
obtain information on the learners' behavior, The teacher instructed the students to access the
Xreading webpage only in English to observe participants' attitudes toward exposure to an all-
English platform. The teacher engaged in direct conversations with the students and answered
questions about navigating the Xreading and the project they were tasked to do. While the groups
planned the project, the researcher was taking notes about the common behaviors of learners in
this phase. At the end of the participant's observation, the researcher arrived at these common
behaviors:

1. Students' attitudes towards using Xreading (VL) were a mix of enthusiasm and anxiety.
Most of the class was well-versed in navigating digital platforms and found it easy to learn
how to sign up and navigate through Xreading. On the other hand, some students found it
daunting to sign up and navigate the web page and ostensibly were intimidated by the
platform. They seek help from the teacher for most parts.

2. The exposure to an entirely English platform was visibly intimidating for Japanese students.
While most students have experience in signing up with different websites and apps, their
previous encounters with digital media were all generally assisted by the availability of
converting the web or app languages in their mother tongue, Japanese.

3. The group collaboration enabled students to assist one another in navigating the system.
When they find their peers having a difficult time, it allows them to communicate more
with their members.

During the project implementation phase, the students were engaged in getting the project done by
assigning a task for each member, collaborating, and deciding how to proceed with the project.

The students are more conscious and proactive in correct pronunciation during the reading-aloud
phase. Another finding of the researcher in this observation was that the higher-level students could
identify their group member's mistakes leading them to peer correct. Russell and Spada (2006)
emphasized that EFL learners can assist each other, particularly with accuracy and f rm. From
observation, each member would practice first on their own. They will read as a group and practice,
each will listen attentively to the other to catch any mistakes, and the student reading the part of
the text will seek help from her group members when she stumbles upon a problematic word or
phrase as she is reading. Tomkova (2013), in her research on error correction in speaking practice,
pointed out that peer correction allows cooperation and mutual help and makes students more
independent from teachers. In the first few weeks of this activity, students actively seek help from
the teacher and ask about the meaning of vocabulary they don't understand. Eventually, as this
activity repeated several times in three months, the students learned to utilize digital apps such as
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Google Translate to help with complex vocabulary and play aloud the word pronunciation using

digital apps like Meriam or Oxford dictionary.

Semi-Structured Interviews

The researcher highlighted some of the recurring themes from students from classes A and B. She
transcribed the recorded interviews she gathered during the post-project phase and sorted out

several articles:

Themes

Excerpts from Transcripts

Learning and acquiring new vocabulary
through group reading and meetings, the required
Thirty thousand words at the end of the semester

“It was tough, I think 30,000
words were too much, but I learned
Many new words from Xreading”.

(Student C — Class A)

“The stories are fun and easy to
understand, the vocabularies were
simple, but when I choose a long
book, I find it difficult to understand,
so I try to use google translate or a
dictionary for some words.”
(Student F — Class A)

“My friends help me when I don’t
understand the words and tell me
what the story is when we have group
readings, and [ wunderstand it”

(Student D — Class B)

Reading Fluency at the end of the semester.

2021-22

“I can read faster now, and I'm
comfortable in reading simple
books in English”,

(Student G- Class A)

“ I want to work in a Hawaii hotel in
the future; I think reading fast is
important, so I think Xreading is a
good practice for me. We don’t have
this exercise in high school, but
sometimes reading long books is

boring, so I choose short un

books”..”
(Student E — Class B)
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“I read slowly in the beginning
because I don’t understand many
words, but I think I read faster now,
and I know how to scan now to get a
little idea of the text.”

(Student F - Class A)

Reading Comprehension after Xreading

“The books I've read were easy and
simple, straightforward,
straightforward, so I think some of them
are boring; lo read alone; I like when

we read and record in groups.
(Student M- Class B)

“[ like learning English, so I tried to
read Moby Dick for children, it was
a little difficult for me, but [
understood the story, but it was
difficult for me to tell the story to you
when you asked me what the story is
about, I think I need to improve more

my communication skills”..
(Student K — Class A)

“ [ think Xreading it s a very nice
website, and I read many books this
semester and can understand more
books now.”

(Student G- Class B)

[ think using Xreading in the EF class

2021-22

“Xreading is a good website for the
class. It was difficult for me to access
it in English. I change it to Japanese
when I’'m reading at home alone.”
(Student M- Class A)

“It’s very nice and cool! I read many
books from it.”
(Student L — Class B)

“I think it is tough and boring when
we read at home, and I have a part-

time j, ob, so I don’t read a lot; I can't
finish finishes 30,000 words.”.
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(Student N — Class A)

Learning and Acquiring new Vocabularies through Extensive Reading

Helgesen (2005) pointed out that extensive reading is a significant facet of any English as a
Foreign/Second Language learning program. Krashen (1989), cited in Liu and Zhang (2018),
emphasized that students can build vocabulary knowledge through extensive reading. It is believed
that students may encounter unfamiliar words when reading independently, which brings prospects
to deduce words in specific contexts and thus learn their meanings. Sato (2012) supported this in
her study about vocabulary acquisition through extensive reading and pointed out that ER is
noteworthy and should be taken with significant concern. Learning the usage and meaning of
words by coming across them incidentally develops inferencing skills which is a prevailing
contributor to vocabulary growth. The general theme of the student's responses in the interview
conducted by the researcher was that they learned much new vocabulary through reading a lot of
both simple and challenging books; they also tried to understand the new languages they came
across with other digital platforms such as google translate and online dictionaries and application.
Knight (1994) stated in his study about vocabulary acquisition through extensive reading that
students who used a dictionary while engaged in extensive reading activities learned more words
and could comprehend better than those who infer from context. In the researcher's observation,
the students who mentioned using a dictionary while reading often had better quiz scores on their
evaluation boards.

Reading Speed and Fluency after Extensive Reading

Hazenberg & Hulstijn (1996) pointed out that the progress of fluent reading skills is a gradual
process that can only be attained through extensive experience. Hulstijn (2001) also emphasized
that reading fluency is mainly influenced by frequency, recency, and regularity practice. According
to Day and Bamford (2002), ER develops reading fluency and improves reading speed. As students
are tasked to read many reading materials, the rate becomes significant as it enables the enjoyment
and comprehension of materials. Schmidt (2002) stated that many EFL lecturers in Japan had used
ER in their classes, signifying that they instinctively know that their students need a large quantity
of English. Iwahara (2008), in her study of developing reading fluency amongst Japanese high
school students, concluded that ER as fluency instruction should be integrated into English class
curricula ms. ER offers an avenue for students to become fluent readers by being exposed to
English through text, thus increasing their vocabulary size, syntactic knowledge, and reading rate.
The researcher analyzed the class summary results at the end of the semester and evaluated the
reading WPM as stated in the student's record ds. The average reading WPM of EF level four
classes ranges from one hundred to one hundred fifty-two ds. Their assessment scores based on
this WPM usually range from percent to one hundred percent. It can be inferred that the students
reading speed and fluency based on these factors improved. However, it can't be generalized since
the LMS doesn't indicate whether the students had only taken the quiz once or if they had retaken
the examination to get a passing score.

Nevertheless, the actual WPM can't be tricked since; if it goes way higher than their reading level,
it could be very apparent that the student may have been skipping pages or just browsing the b ok.
The teacher regularly checked the Xreading results weekly through the LMS and called out
students who tried to utilize this technique to immediately point out to them that doing so would
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void the purpose of this tool. Based on her class observation, the researcher concluded that
extensive reading has challenges regarding student management. When there are independent
reading assignments, students may come up with different attitudes toward approaching the task.
Some factors come into play that can interfere with genuine learning among the students. For
instance, their desire to satisfy the course requirements is much more than their desire to
comprehend what they are read ng. Thus, if a course requirement is too difficult for their level, it
may also affect their learning progress.

Furthermore, if too much independence or autonomous learning is given, students may not be able
to respond well to the newly introduced learning system. As Kannan and Mcknish (2000) pointed
out in their study about issues on ESL/EFL learning, students may be able to appreciate the
flexibility and the independence provided in the self-access, self-directed system. However, they
may also have psychological and pragmatic problems using this new learning method.

Reading Comprehension after Extensive Reading activities.

According to Cho and Krashen (1994), reading is accountable for much of our capability in reading
comprehension, writing style, vocabulary, and grammatical compete for e. This was supported by
Day and Bamford (2002) also argued that ER advances learners' understanding of the construction
of sentences in English composition, which fosters the development of their reading
comprehension.

As the researcher analyzed the common theme of students' responses in the post-project interview
with the participants, most of their responses revolved around being able to comprehend more
quickly than they did at the beginning of the semester. Furthermore, they can also get the gist of
the story at the minimum level, which infers that they can acquire the skill of scanning as they
progress toward the semester. On the other hand, most students feel more positive about group
reading exercises than individual readings at home. Participants think that there is more interaction
involved in it. They get to seek help from their classmates immediately when they feel stuck or
confused in terms of vocabulary and point blank at the gist of the story they are reading.
Sequencing activity, as incorporated in the group projects, also assisted them in better
understanding the story. The collaborative task enables them to help each other realize the main
points of the story, article, or book they were reading. According to Reutzel (1985), as cited by
Moss (2005) in his study about literacy construction, the skill to sequence events in a reading text
or book, or article is a crucial comprehension strategy, particularly for narrative books,
understanding the meaning of a text rely mainly on the ability to comprehend and locate the details,
the order of events, in a larger context, following the beginning, middle and end of the story.

Supporters of ER propose that students should be encouraged to read extensively inside and
outside the language classroom. For instance, Grabe (2009) argued that readers' contextual
familiarity and reading comprehension could be boosted through ER. Day and Bamford (2009)
also pointed out that learners' attitudes towards reading would improve when they are given text
materials written or adapted to match their level. On the contrary, while eighty percent of
participants felt optimistic about group reading in the class, only twenty percent of students felt
confident about independent reading at home. Eighty percent felt intimidated by reading alone,
and motivational issues came into play. The themes of the participant's responses lean towards
idleness or having no time to put effort into reading. The researcher feels this is one of the areas
that could be addressed when implementing extensive reading.
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The Use of Xreading (VL) as a Learning Tool in class.

Ricardo and Yunus (2018) pointed out that incorporating ICT (information, communications, and
Technology) platforms in teaching and learning offers boundless prospects for learners to engage
more in the lesson as it creates a fun environment and motivates learning. As these researchers had
emphasized, "The use of ICT tools should not be underestimated in language learning, especially
where ICT plays a role in education in this 21st century. ICT can influence learners' learning, and
teachers must improve and adapt it in their teaching.” (Ricardo and Yunus, 2018, p. 6). The
participants responded that Xreading as a supplementary tool in their EF courses is generally
favorable. Much of their feedback goes about the convenience of navigating it, the ease of access,
and the availability of books. It can be intimidating for some students but through routine usage
and helping them navigate through it. Eventually, the platform becomes familiar to them. The data
that shows the summary of the books they read, WPM, how long they spent reading, and their
current level based on their reading phase help them to become conscious of how they perform in
terms of their reading proficiency. The researcher also concludes that the availability of this
information to the students promotes autonomous learning.

CONCLUSIONS

The central tenets discussed in this study bring about three pedagogical implications ns. First,
Xreading, as a learning tool for improving reading comprehension and Fluency amongst EFL
beginners, offers a pragmatic approach to facilitating ER-focused activities. It is also very efficient
in monitoring each student's progress using its MS. It also allows students to access hundreds of
books they can access anywhere. Furthermore, it also fosters independent reading skills and
autonomous learning and provides extensive quantitative data that can be used to research the
benefits of extensive reading further. Second, Xreading is a digital learning tool that offers many
opportunities for teachers to facilitate, enhance, and promote appreciation for reading because of
the abundance of tools and books that one can utilize.

On the one hand, students can also be intimidated by the VL and may feel lost during this self-
directed learning. Thus, the teachers must reinforce familiarity with the VL and give regular
guidance on proceeding with the reading assignment. Finally, this study implies integrating ICT
with teaching strategies such as PBL. ER can bring about positive attitudes toward acquiring
reading comprehension and Fluency for EFL beginners. The teacher must be well-versed in using
the tool introduced and ready to guide the students as they proceed with its usage. As Ricardo and
Yunan (2018) pointed out, employing ICT in education should not be a nuisance for teachers but
instead an opportunity to foster better teaching and learning experience.
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ABSTRACT

Online international exchange programs have become increasingly
popular in recent years, particularly in the wake of the Covid-19 pandemic.
Such programs provide students with the opportunity to learn about
different cultures and perspectives, and to develop the 21st-century skills
that are essential for success in today's globalised world. Additionally,
online international exchange programs can be designed to align with the
United Nations' Sustainable Development Goals (SDGs), which aim to
promote sustainable development and combat poverty, inequality, and
environmental degradation. By participating in an online international
exchange program, students should aim to develop a  deeper
understanding of the challenges facing the world today and learn how to
work together to create a more sustainable and equitable future while
developing friendships and relationships that they would otherwise not

have the opportunity to create.
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INTRODUCTION

In light of the ever-increasing globalisation of our world, we contend that
it is essential for students to not only acquire proficiency in a foreign
language, but also to develop an understanding of the cultural distinctions
and commonalities that exist between societies. At Kanda Institute of
Foreign Languages (KIFL), we strongly believe that language is not
merely the acquisition of vocabulary, grammatical competencies or
complex sentence formation, but rather that a student's motivation to learn
a foreign language comes from understanding a particular country's
traditions, music, food and not least its people. This is especially true for
those students wishing to work or interact with people from different
cultures or backgrounds. Designed to help our students actively
participate and thrive in this environment, the Kanda Centre for Online
Intercultural Exchange at KIFL perfectly reflects our motto: “Languages

are the foundation to link the world in peace.”

Founded during the Covid-19 pandemic, the centre has four main

objectives:

1. Provide students with a global outlook suitable for the 21st century.
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2. Provide students with an easy-to-access forum allowing them the
opportunity to share and learn about the traditions, knowledge, and
surprises of different cultures.

3. Help students better develop skills for the 21st century -
collaboration, creativity, communication, and critical thinking.

4. To help create a world based on peace and understanding.

WHY DID WE CREATE THIS PROGRAM?

Before the Covid-19 pandemic, homestays, study abroad, and weekend
trips to foreign cities such as Seoul and Jakarta were a mainstay in our
students’ life and study habits. However, an immediate consequence of
the Covid-19 pandemic was to render such activities nearly impossible,
denying students the opportunity of travelling to a new city, experiencing

different cultures, and making new friends.

The challenge was to continue providing students with exposure to

foreign cultures and languages, particularly those of Asian countries.

Luckily, KIFL, with its Asian and European language program, has already
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established strong connections with universities in various nations and

regions, including Indonesia, Vietham, Thailand and other Asian countries.

Such strong relations, therefore, presented us with the unique opportunity
to create an online program, coupled with the fact that our students now
possessed a good understanding of Zoom and online learning due to
being required to take online classes at the start of the Covid-19 pandemic.
Consequently, we established our first online cultural exchange in the
spring of 2021 with students from Budi Luhur University (BLU) in Jakarta,
Indonesia. Made up of ten students from BLU in Jakarta and ten students

from KIFL in Tokyo.

WHAT IS THE AIM OF THIS PROGRAM
As mentioned in the introduction, the program has four main objectives.

In this section, we will examine each of these objectives in more detalil.

1. Provide students with a global outlook suitable for the 21st
century.

Traditionally, our students have been encouraged to broaden their global

perspective through various forms of communication with native English

speakers. This includes direct engagement with native English teachers,
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class-based projects, and participation in institution-run study abroad or
volunteer programs. Additionally, students are provided opportunities to
converse with guest tutors through an English Conversation Lounge. By
engaging in these opportunities, students are able to not only improve
their language proficiency, but also gain a deeper understanding of
different cultures. These interactions with individuals from diverse
backgrounds allow our students to become active members of the global
community, gaining valuable insight and knowledge that cannot be
obtained solely from books or online resources. Through such direct
communication with people from other countries, students should come
to realize that global issues and challenges affect real individuals, just like
themselves, and thus become more motivated to become active and

confident global citizens.

2. Provide students with an easy-to-access forum allowing them
the opportunity to share and learn about the traditions,
knowledge, and surprises of different cultures.

Traditionally Incorporating research and presentation assignments
centered on different cultures and countries into the curriculum has been
a somewhat effective pedagogical approach for fostering a global

perspective among students. Through such assignments, students were
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encouraged to engage in in-depth research on the customs, traditions,
history, and current issues of a particular culture or country. This process
not only deepens their understanding of the subject matter, but also
enhances their critical thinking and research skills. Furthermore, by
presenting their findings to their classmates, students have the
opportunity to improve public speaking and presentation skills. Thus,
incorporating culture and country-focused research and presentation
assignments into the curriculum has been found to be a valuable tool for

promoting global awareness.

However, by connecting online with students of a similar age from
different cultures and backgrounds, students can learn first hand about
different perspectives and ways of life, which can broaden their
understanding of the world. Additionally, such exchanges provide
opportunities for students to learn about new customs, traditions, and
even new languages (one of the sessions involved students teaching each
other common youthful expressions), which can be a unique and
enriching experience. Furthermore, interacting with people from different
cultures can also expose students to new ideas and perspectives, which
can challenge their existing beliefs and broaden their understanding of the

world.
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While such a program does provide numerous benefits to students, there
are also associated risks and uncertainties. In order to mitigate these
risks, this program has been designed to provide a safe, easily accessible
forum for youth to engage in positive interactions within a controlled

environment.

3. Help students better develop skills for the 21st century -
collaboration, creativity, communication, and critical thinking.
Teaching 21st-century skills in the classroom is essential for preparing
our students for success in the modern world. These skills, such as critical
thinking, problem-solving, communication, and collaboration, are not only
important for academic success but also for success in the workforce..
Additionally, 21st-century skills should help students to be adaptable and
resilient in the face of an ever-changing world, as shown most recently
during the Covid-19 pandemic. In short, by teaching 21st-century skills,
educational institutions are equipping students with the tools they will
need to be productive and successful members of a global society. By
actively taking part in this program students must work together in an

online environment, dealing with the vagaries and challenges of
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communicating online. They must collaborate and show their creativity
and critical thinking skills while working jointly on a project related to one
of the Sustainable Development Goals (SDG’s). SDGs are a new,
universal set of goals, targets and indicators that United Nation member
states will be expected to use to frame their agendas and political policies
over the next 15 years. Prior to the Covid-19 pandemic the core English
curriculum for all second year students at KIFL was focused on the
discussion, understanding and creation of solutions to certain SDGs,

before finally asking students to present their conclusions in English.

4. To help create a world based on peace and understanding.
Very simply, this program hopes to promote a more peaceful future by
bringing young people together to form friendships and see beyond the
stereotypes. During the course, students come to understand each other,
and we encourage them to maintain these friendships after the course has
ended. We also hope to organise events and reunions to bring these

students together to meet in person in the future.

WHAT COUNTRIES ARE PART OF THIS PROGRAM?
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This program initially started with our co-founders at BLU University in
Indonesia. From that first term, we have added participants from the

following Institutions:

e International Education Center, Hanoi University - Viethnam.
e Soongsil University - South Korea.

e Myongji University - South Korea.

e National Cheng Kung University - Taiwan.

e Acharya Institute of Technology - India.

e Burapha University - Thailand.

A special, one-time event was hosted during November 2023, in which
students from Ukraine participated. Over 100 students from Bory
Grinchenko University, The National Aviation University, and the Ukrainian

Catholic University took part in this event.

WHY DO OUR STUDENTS JOIN THIS PROGRAM?
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Prior to enrollment in the program, informational sessions are conducted
for prospective students, both virtually and in-person. These sessions
serve to outline the primary advantages of the program.
e Meet and interact with students from other countries.
e Improve your English communication skills.
e Introduce Japanese culture to international students and learn about
their culture from them.

e Participate in an international Zoom course.

In addition, the informational sessions highlight that the program offers
opportunities for students to enhance their competency in the core skills
taught in the main English language program, as well as in 21st century
skills.

e Cultural understanding

e Communication

e Collaboration

e Critical Thinking

CHALLENGES

Designing an innovative program presents various obstacles and requires

careful management of multiple components. One significant challenge
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is the integration of technology. On occasion, our partners from
developing countries have reported difficulties with internet connectivity,

although this is an infrequent occurrence.

While our students all have very high English abilities, understanding the
various dialects can be challenging, especially for students who have
mainly learned English from “native speakers.” We encourage students to
see this challenge as a learning experience and remind them that in their
future working lives, they will have to communicate and collaborate with
speakers of many varieties of English. Another challenge is managing the
time differences and the different academic schedules of the various

universities.

PROGRAM CURRICULUM AND PROJECT EXAMPLES

The curriculum for this 10-week program is built around students
discussing cultural differences and examining the various SDGs through
the lenses of their individual countries. In the first two sessions, we mainly
focus on helping the students break the ice and get to know each other
on a personal level. From week 3, each lesson will feature a warm-up
discussion about various topics (part-time jobs, hobbies, music, etc.) and
then move to a specific SDG topic (sustainability, health, etc.). During the

week before each session, the students are encouraged to do some
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reading and research about their own countries’ approaches to those

issues.

By doing so, the students are better prepared to share their various
perspectives in group discussions. For example, students in Japan may
discuss their country’s efforts to combat the declining birth rate, whereas
students in developing countries may talk about their countries’ efforts to
slow population growth. We hope that by seeing these issues from
different perspectives, students will be able to gain a more global

perspective.

In the latter half of the course, the students collaborate on a project. The
students work in multi-national teams and choose a specific issue to
research. They then present the results of their research in a poster
project. The students then present their posters in the final lesson. (See

Figure 1)
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GOING FORWARD

As the Covid-19 pandemic becomes a fixture’ of our everyday lives and
online classes are replaced by the traditional face-to-face classroom,
Initiatives such as online international exchange programs must remain
relevant and appealing. However, the central appeal of the exchange
program, in short, connecting young people with their peers across the
world, is no less vital now than it was before or during the Covid-19
pandemic. Thus, the Kanda Centre for Online International
Communication aims to continue to offer students the opportunity to meet,

engage with and become friends with young people from different cultures
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and countries. In the immediate future, the Kanda exchange program aims
to offer students in Ukraine the opportunity to meet and share the
traditions of their culture with students from Japan and other Asian
countries. As a result of the current on-going war in Ukraine, giving these
students the opportunity to share their culture with audiences across Asia
would be a true representation of the KIFL motto, “Languages are the

foundation to link the world in peace.”
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POTENTIALS OF USING #TRENDING TOPICS FROM
TWITTER IN SPEAKING TASKS IN EFL. CLASSROOMS

MARY JANE MALLARI

ABSTRACT

Social media, such as Twitter over the recent years has sparked interest amongst EFL
teachers who want to integrate such content and tools in the EFL classroom to stimulate
students’ interest in the class. This study aimed to answer the potential of using trending
topics from Twitter in speaking activities in class. The researcher used a qualitative
research design through class action research using a task-based approach. There were
20 participants from the course English Communication Skills Il and English Foundation
classes in the fall semester. The data were collected by class observation and semi-
structured interviews. The study's results demonstrated that the use of trending topics
from Twitter in speaking activities has a high potential for increasing students’ interest,
motivation, engagement, and expressing confidence. The study also reflected that social
media, such as Twitter, can be integrated into the EFL context using a practical
pedagogy. On the other hand, social media competence training for teachers is crucial to
enable teachers to have the confidence to bring these platforms into class.

Keywords: Speaking Skills, EFL, Task-based approach, Twitter Topics.

INTRODUCTION

Bygate (2001) emphasized that EFL teachers have long known that proficiency in speaking skills
is significant for many second language learners. Yet, teaching this essential macro skill is crucial
for many teachers because of the intricacy of spoken interaction and the need for agreement on
what principled approaches should be adopted. Baldauf (2012) argued that the ability to speak
English has become much more critical in many educational structures in recent years. For
instance, Mc. Murray (2018) noted that the “Japanese Ministry of Education, Culture, Sports,
Science, and Technology (MEXT) advocates implementation of Active Learning programs in all
subjects in hopes of promoting interactive discussion of contemporary issues.” (p.28). Despite
these efforts, in the Japanese EFL context of learning English, teachers regularly ask why most
Japanese students still can’t speak English at the university. In addition, what makes the
circumstances more complex is students’ lack of interest or motivation when speaking activities
are introduced in class. Namaziandost, Rahimi, Esfahani, and Ahmadi (2019) pointed out that
learners of the twenty-first century would be driven to learn if the learning experience is exciting
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and entertaining, given that social media is consuming most of the student’s time and attention, it
can be perceived to be an educational tool if used to its advantages.

The purpose of this study is to propose a pragmatic approach to teaching speaking skills by
investigating the potential of using social media such as Twitter to increase the interest and
motivation of students to engage in speaking activities in class.
Therefore, this study is designed to answer the research question:
1. What are the potentials of using social media such as Twitter in speaking tasks in the
context of Japanese EFL learners’ classes?

LITERATURE REVIEW
Social Media in the Classroom

Negrila (2015) states that the amplified popularity of digital platforms and social media
networking has obliged educational practitioners to integrate them into classroom activities. As an
effect of student engagement in social media, activities, and lessons anchored towards them
seemed more successful than the traditional EFL learning approach. In addition, Nasri and Biria
(2017) explicate that the overwhelming acceptance and usage of social media among learners and
even teachers proved itself as a fruitful tool for education. Haigh (2010) and Levy (2009) studies
show that the use of technologies, social media, and digital platforms in teaching languages has an
increased advantage in the development of grammar, vocabulary, reading, writing, pronunciation,
listening, and speaking skills. Namaziandost and Nasri (2019) emphasized that as education
foundations embrace social media, they need to augment the constructive effect of such
technologies to bring them into pedagogy to make teaching and education active and pragmatic in
the new era of teaching.

Twitter in Language Learning

Twitter is a microblogging platform introduced in 2006 and is currently one of the most
widely used social media platforms globally. In Japan, Coca (2018) concluded that Japan is the
only country where Twitter is used more frequently than Facebook, with an active forty-five
million users. Therefore, student exposure and familiarity with this social media platform are high.
It has also been used mainly to discuss specific topics and issues, eventually collecting millions of
unique ideas and topics in the form of hashtags (#). Lomicka and Lord (2011) view that Twitter
can assist language learners from a collective community and language skills. They can gain a new
language enjoyably and collaboratively. From the (SLA) standpoint, Twitter can motivate EFL
learners as they are used to doing things on computers, smartphones, and other digital media.

Sah (2015) concluded that Twitter could have a constructive impact on EFL settings due
to the positive benefits of integrating it into the classroom. The primary advantage is that it can
engage learners, change classroom dynamics, and connect people using a common topic.

Task-based Approach

Nunan (2006), in his task-based pedagogical approach, emphasizes the following
principles: a necessity-based approach to content selection, an avenue of opportunities to use
English, an improvement of the learner's experiences as significant causative elements to
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classroom learning, and the relation of speaking situations to real-world English. Ellis (2009)
states three phases. Ellis (2009) further pointed out that the pre-ta task-based methodology, Pre-
task, during, post-task ask, and post-task, is not a must but is crucial to ensure maximum language
development.

RESEARCH METHODOLOGY

The research process methodology included four major sections: research framework,
participants, TBL tasks, research instruments, and data gathering process and analysis.

Research Framework:

To establish an understanding of the foundation of the study, the research framework is
displayed below:

Figure 1

Research Framework

Selected > Action Research: - Participant Observation > Potentials of Twitter
Participants Task based learning approach Semi Structured Interviews in EFL Pedagogy
Participants

The was a total of twenty participants in this study. Ten students were selected from the
researcher’s English Communication Skills II class at a Japanese university and ten from her
English Foundation class at a technical college. The student's ages are between 18 and 21. Their
English Proficiency levels are in the A2~ low B1 of the Cambridge English Scale.

This study was anchored on class action research employing the TBL approach. The tasks
implemented by the teacher were as follows:

Task 1: Pre-Task phase

Participants were separated into two groups with five members each for each speaking
session. The teacher instructed that this was an English-only activity and that no Japanese should
be spoken during the entire movement. The teacher established the English Only Policy (EOP) at
the beginning of the semester, and students were already familiar with the rule when this speaking
activity was conducted. The teacher introduced the topic and asked students to either log in or
open their Twitter app and browse through the issues they were interested in. The students were
given about five to seven minutes for this task.

Task 2: Planning

In the next phase, the teacher instructed the students to choose three trending topics from
Twitter that their group was most interested in. They should prepare to give their comments or
opinions about the issues and other information they want to share. The group speaking task should
last at least three to four minutes, and everyone must share their opinions. The teacher informed
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the students that there would be a timer during the study; she gave the students at least six to seven
minutes for planning and preparation.

Task 3: During Task Phase - Speaking Activity

The teacher, at this point, told the students to prepare the first speaker in their groups and
that the activity would start. She set the timer on and let the students proceed with the training. She
observed the students, joined some conversations and tried to assist students with vocabulary as
well as answer questions from the students. The teacher, at this point, takes field notes and writes
her observations for reference in the feedback session right after the speaking session; she also
identifies the language structure and expressions that she noticed the students lacked and needed
to carry out the speaking task better next time.

Task 4: Post Task

At this stage, the students have already learned the language structures and expressions
for giving opinions. The teacher asked the students to go in groups with five members each and
did the same pre-task and planning phase and the same speaking activity context based on the
trending topics the student chose. She gave the same time allowance for each step. This task was
repeated once a week over the course of one month.

RESEARCH INSTRUMENTS

The two main types of research instruments used to acquire data for the findings of the study were
as follows:

1. Classroom Observation

In this study, the researcher took field notes during the several phases of the TBL approach
and classified her observations based on students’ approach to carrying out the task about their
attitude and motivation about speaking engagement. As Dodiya, Kapadiya, and Malviniya (2014)
emphasized, classroom observations have primarily extended the scope of research, significant
areas of practice, practical problems in language learning, and application in various educational
entities.

2. Semi-structured Interviews

To find precise answers to the research question posed at the beginning of the research as
well as gain an in-depth understanding of student’s perspectives regarding the use of Twitter
trending topics in class, three interview questions were used: 1.) Which category from the trending
topics on Twitter are you interested in? (e.g., news, sports) 2.) What factors motivate you to engage
in the speaking activity? 2.) What areas of speaking skill did you realize you need to improve?
Patton (2002) states that interview data are used and analyzed to identify codes and categorize the
recurrent patterns, following the content analysis procedure. It also allows students to have the
freedom to express their thoughts without restraint. The structured interview was done mainly in
English, and when the students struggled to express their views, they could use Japanese to convey
their meaning entirely. Thus, the researcher had to translate some of these responses.
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DATA COLLECTION AND ANALYSIS

The data was collected for 15 weeks of course study for English Communication Skills II
and English Foundation classes. The researcher analyzed the field notes taken during classroom
observation and categorized them into recurring themes, and the semi-structured interview was
conducted during the final speaking activity. It was examined based on the typical responses of
the participants in the interview questions to arrive at the conclusions for the study's research
questions.

FINDINGS AND DISCUSSIONS

The significant findings were presented by the structured interview results integrated with
the classroom observation analysis. The discussion was summarized together with the outcomes.

Table 1

Top three trending topics students were interested in

No. of Participants Trending Topic Category General Responses
12 KPOP “It is interesting because I love BIS "~
” ; " 3 Student A
. e.gf_:i{s *Igzz *bmkgl‘;‘ﬁmt “Most of my classmates like KPOP
PO “KPop pop even boys so we can talk about it” —
Student B
5 INSTAGRAMMABLE CAFE AND | “We like Instagram, we usually look
PLACES Jor cafés we can go and take photos, so
it’s interesting to talk abowt it” —
e.g #foodpom #instasweets Student F
#sakurastarbucks #gongcha “I can recommend and also know
#harajukucafe #tapioca places or cqfes that I have not tried
vet” — Student C
3 TOKYO OLYMPICS “We can talk about the Olympics

because it is a very popular topic and

Agi:?‘;?“”?f?é@;:g 0 everyone knows about it, we can share
#Hanyu “?I#m*f:ath&7° - ideas and also news” — Student G

“We are very excited for the Olympics
and we can see many towrists, I will
work for airline company next year, so
Twant to be updated” — Student M

1. What category of trending topics from Twitter are you most interested in?
Topics about pop culture are relatable for most students.

The data from the interview revealed that for most students, pop culture topics such as
KPOP are exciting and relatable; they can talk about it freely and enjoy the conversation without
needing to do in-depth research beforehand. It serves as a common ground for a pleasant
conversation where they can share what they know and acquire information from their peers
without the pressures of having a definite right or wrong response. Topics such as Instagram-
worthy cafes and places amplify students' interests because of their visual appeal; according to
interview responses, students desire to recommend and ask for recommendations during the
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speaking activity, increasing their talk time. Current news relatable to their country is also on their
list, such as the Tokyo Olympics. since this is a socially related topic, they are bombarded with
information from news, Twitter, and other social media. Furthermore, the pride of being the host
country motivated them to talk about it. As Madya, Hamied, Renandya, Coombe, and Basthomi
(2018) emphasized, EFL content should be based on what students feel is necessary. The teacher
should utilize ways to bridge learning tasks' content to students’ interests, experiences, and real-
world situations. Cheng and Dornyei (2007) state that learning tasks should have a variety of
attractive elements that can increase the student’s inquisitiveness. Davies (2019) argues that if the
classroom material relates to their real world, relatable topics, and real life, students will engage
more deeply in the conversation since it has high practical relevance. The researcher’s observation
notes supported this; during the pre-task and planning phase, students were very well versed in
using Twitter and well-oriented on the trending topics; students were excited to browse and share
the issues they wanted to talk about and were minimally distracted, student engagement was high,
and they can proceed with carrying on the task with minimal guidance.

2. What factors motivate you to engage in the speaking activity?
Personal Interest is the leading factor, followed by peer and teacher engagement.
Table 2

Top three factors that motivate the students to engage in speaking activities

’ Table 2: Top three factors that motivate the students to engage in speaking activities

No. of Participants Factor General Responses

8 PERSONAL INTEREST I'm interested about the topic and I
know some information about i so I
can join the conversation” Student N
“It's very fin when we talk about
topics from Iwitter, I browse Twitter
all the time, our books sometimes have
boring and difficult topics so I can’t
share a lot” — Student E

7 PEERS “Most of my friends like talking about
the topic so it was easy for me to join”
— Student P

“We laugh a lot during conversations
abowt KPOP or Café’s and I like it
when my peers recommend something
to me” — Student K

5 TEACHER ENGAGEMENT “If the teacher knows about the topic
like BIS its very fun to ask her
questions about it” — Student H
“When Teacher join the group
conversation it makes me comjfortable
fto talk to her, also I can ask
questions” — Student M

The student’s responses show that the main factor that motivates them to engage in the
speaking activity is personal interest; participants believed that their intrinsic curiosity and the
extent of their knowledge about the topic enabled them to share and collaborate with their group.
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The second factor is peers; most students stated that they find the activity enjoyable because they
can share the same interests with their peers, and most students in the group are also interested.
This creates a less stressful environment for a speaking task. Lile (2002) pointed out that intrinsic
motivation is essential for learning. For that to develop, the educator must learn to decrease the
anxiety most students feel during their learning process; most students find it challenging to
perform in a stressful environment. Julkunen (1989), as cited by Clement, Dornyei, and Noel
(1994), emphasized that there is high potential relevance in dynamic classroom factors; research
confirmed that situation-specific factors significantly contribute to L2 context learning.

The researcher’s observation reveals that students feel exceptionally comfortable with the
topics and thus feel relaxed during the activity; the students feel more at ease to ask their peers and
the teacher when they can’t express themselves, creating a good learning environment and support
system not just from the teacher but also from their group members. The third factor is teacher
engagement; students’ responses detailed that the topics they were discussing made them connect
more with the teacher and thus encouraged more genuine interaction. The researcher's observation
notes also exemplify that during speaking activities using the trending topics from Twitter, the
students are more likely to ask her questions and try to converse with the teacher. Thus, the
researcher concludes that it is imperative that the teacher is approachable and they can maintain a
friendly nature during this phase.

The student’s responses also reveal that the attitude of teachers towards the students during
crucial language learning practices such as speaking activities is critical. According to Nikitina
and Furuoka (2009), students’ perceptions of the three most desirable qualities for a language
teacher are caring/empathetic, patient, and friendly, which are geared towards being relationship
oriented.

3. What speaking skills did you realize you need to improve on?

Through the activity, students realized that they need a higher vocabulary to express
themselves accurately, followed by grammatical competence and fluency.

The data from the interview exemplify the student’s realization in terms of what speaking
skill they need to improve on is vocabulary. Most participants struggle to find the right words to
convey their thoughts, followed by grammar and fluency. In this interview data, it is essential to
note that fluency comes last in the student's concern on the area of improvement. As a teacher in
a Japanese EFL learning context, the researcher assumed that one of the biggest reasons students
don’t engage in speaking activities is their lack of confidence. However, based on the student’s
responses in the interview and the researcher’s field notes during a classroom observation, the
students were more confident and comfortable using the language despite the lack of vocabulary
and grammar competence. The researcher concludes that factors such as personal interest and
relevance of the topics in the daily context instigate their desire to engage in the speaking activity.
This was supported by Maulina, Noni, and Basri (2019), who argue that when lecturers allow more
chances for students to get in touch actively in daily conversation. The students would not doubt
speaking.
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CONCLUSIONS

The results of the study demonstrated three main pedagogical implications in the EFL
context:

There is a potential for using trending topics on Twitter for speaking activities, but it
may not be suitable for low beginners (CEFR Level Al).

The study's results demonstrated that using trending topics from Twitter in speaking
activities increased students’ interest, motivation, engagement, and confidence. It also paved the
way for genuine interaction between the students and teacher and fostered a learner-centered
environment. The relevance of the topics also created a pleasurable communicative activity for
students where they can share their ideas with less pressure, which is one of the study's main
takeaways. The researcher concludes that social media, such as Twitter, can be integrated into
language learning and spark students’ interest and motivation using a task-based approach.
Furthermore, using social media in the context of language teaching can assist EFL teachers in
designing more engaging and enjoyable lessons for students. As Namaziandost and Nasri (2019)
noted, social media has become a habit among learners. Integrating this in an English class should
offer an atmosphere of enjoyment and retain the student on the right path towards improving their
skills. On the one hand, this activity requires a certain level of English foundation for students to
be able to participate as well as understand the context of the action; traction researcher concludes
that this will not be suitable for complete beginners or low beginners (CEFR Level) A1 as the such
task requires a bare minimum ability to be able to express their thoughts in the target language.

Bring the natural world into the classroom.

One of the main challenges in EFL teaching using a task-based approach is keeping the
tasks engaging and relevant. The study shows that bringing the real world into the classroom by
integrating social media such as Twitter can satiate students’ natural curiosity, leading them to
develop an interest in what activity they are doing. It can also be concluded that leveraging social
media to bring materials to life and make them attractive is one of the opportunities EFL teachers
can take advantage of. Hashemifardnia, Namaziandost, and Rahimi (2018) argue that using
technology such as social media can produce or create learning opportunities unlike before.

Teacher Training for social media competence is highly suggested.

The main concern for integrating social media in the classroom is the need for more
competence in using different platforms, web technologies, and apps by the teacher. It can be said
that a large percentage of any faculty department only has a fraction of social media competent
users. In conclusion, based on the study's positive results, the researcher suggests that academic
coordinators or faculty heads must have their teachers undergo social media competency training
or course to be capable and confident in integrating them into their classrooms.

2021-22 141



REFERENCES

Baldauf, R. B., Kaplan, R. B., Kamwangamalu, K., & Bryant, P. (Eds.) (2012). Language
planning in primary schools in Asia. Abingdon: Routledge

Bygate, M. (2001). Speaking. In R. Carter & D. Nunan (Eds.), The Cambridge guide to teaching
English to speakers of other languages (pp. 14-20). Cambridge: Cambridge University
Press.

Cheng, H., Dornyei, Z. (2007). The use of motivational strategies in language instruction; The case
of EFL teaching in Taiwan. Innovation in language learning and teaching 1(1) 153-174.

Chisega-Negrila, A.M, (2015). Using social media and Learning Twitter vs. Pinterest. Journal of
Advance Distributed Language and Learning 3(7).

Coca, N. (2018). Why Japanese loves Twitter more than Facebook. Retrieved from

https://www.ozy.com/acumen/why-japan-loves-twitter-more-than-facebook/86545/

Davies, C. (2019). How to Use Real-life Connections in the Classroom to Increase Engagement.

Retrieved from https://resumes-for-teachers.com/blog/interview-questions/excellent-

teachers-use-real-life-connections-in-the-classroom/
Dodiya, P. (2014, February) Classroom Observation: A Critical Analysis of Different Methods.
Paper presented at Monark Technology Conclave (MonTeC-2014) A State Level

Conference on 'Research in Progress in Engineering and Technology “At Ahmedabad,
India.
Education e-books.

Ellis, R. (2009). The methodology of task-based teaching. Asian EFL Journal Special
Proceedings 6-23.

Haigh, p. (2010). Social Network Websites: Their Benefits and Risks. London: Optimus

Hashemifardnia, A., Namaziandost, E., & Rahimi Esfahani, F. (2018). The Effect of Using
WhatsApp on Iranian EFL Learners’ Vocabulary Learning. Journal of Applied
Linguistics and Language Research, 5(3), 256-267.

Levy, M. (2009). Technology in use for second language learning. The Modern Language
Journal, 93(1), 769-782.

Lile, B. (2002). Motivation in the ESL classroom. The Internet TESL Journal 8(1).

Lomicka, L., & Lord, G. (2011). A tale of tweets: analyzing microblogging among language
learners. The system, Vol. 40, pp. 48-63.

2021-22 142



Maulina, n.a., Nurdan, N., Basri, M. (2019). WhatsApp audio and video chat based on stimulating
students’ self-confidence and motivation to speak English. Asian EFL Journal 23(6) 181-
203.

Mc.Murray, D. (2018). MEXT’s New Course of Study Guidelines to Rely on Active Learning.
The Language Teacher 42(3). 28-29.

Namaziandost, E., Nasri, Mehdi. (2019). The Impact of social media on EFL Learners’ Speaking
Skill: A Survey Study Involving EFL Teachers and Students. Journal of Applied
Linguistics and Language Research 6(3), 199-215.

Nikitina, L., Furuoka, F (2009). Teacher-Student Relationship and the Conceptualization of the
“Good Language Teacher”: Does Culture Matter? Asian EFL Journal 11(2) 163-187

Nunan, D. 1987. Communicative language teaching: Making it work. ELT Journal 4(1):136-45.

Nunan, D. 1989. Designing Tasks for the Communicative Classroom. Cambridge: Cambridge
University Press.

Patton, M.C. (2002). Two decades of development in qualitative inquiry: A personal experiential
perspective. Sage Journals 1(3). 261-283.

Sah, R. (2015). Let’s tweet to learn English: using Twitter as a language tool in EFL/ESL
classrooms. Langlit 2(1).17

2021-22 143



—L. M.
Value Judgement in Learning : Referring to Leo-Strauss’s Interpretation

of Max-Weber

SHIDA Eriko

Kanda Institute of Foreign Languages

L. Leo Strauss 1899-1973 M.

2021-22 144



65

2019:43-61

NRH:63=97 3

2021-22

2009:101

2014:41-

2019:63-75

2018:77-112

NRH:35-80=61-118

NRH:92=133

145



NRH:63=97

2021-22 146



NRH:97-98

2021:99

NRH:42=70

2021-22 147



NRH:39=67

NRH:64=98

NRH:64=98

NRH:64-
65=98-99

NRH:69=104

2021-22 148



NRH:69-70=104-106

2021:101

NRH:73=109

NRH:74=110

2021-22 149



2021:101

2021-22 150



175

NRH:92=133

2021-22

NRH:81=120
NRH 124=174-

NRH 124=175
2017:127

NRH:89=130

NRH:90=131

151



NRH:10=26

NRH:92=133
NRH:89=129
2017:128
NRH:82=121
NRH:89=130
2017:128

NRH 125=176

2021-22 152



NRH:129=181

NRH:129=181-182

2021-22 153



NRH:127=179

NRH:130=183

NRH:135=190

2017:129

NRH:144=199-200

NRH:145-146=202

2021-22 154



NRH:156=214 °*

NRH:122=172

NRH:123=173

2021-22 155



2021-22 156



2021-22 157



2021-22 158



NRH(1953) Natural Right and History Chicago: University of
Chicago Press. =

2013.

Batnitzky,L. (2009) “Leo Strauss and the “Theologico-Political
Predicament” in The Cambridge companion to Leo Strauss S. B. Smith
ed ,New York: Cambridge University Press,pp.41-62.

Drury, S. B.(1997) Leo Strauss and the American Right ,London :
Basingstoke.

Tanguay, D. (2011) Nadon ,C.trans, Leo Strauss: An Intellectual
Biography, New Haven and London: Yale University Press.

Zuckert, M. (2009) ”Straussians” in The Cambridge companion to Leo
Strauss S. B. Smith ed ,New York: Cambridge University
Press,pp.263-286.

.M .(1975)

2021-22 159



(1995)

(2009)

———— 2019

(1968)
VI
(2020)
(2009)
(20006)
pp. 43-79
(1999)

, R.G. (1974)

(2017)

2017 L.

pp.125-136
———— 2021

(2009)

(1992a) L
55
————(1992b)

pp.79-115.

2021-22

pp.217-233.

pp.283-307.

pp.55-100.

(57)

(6) pp.188-212.

160



, .(20006)
4 pp.13-25.
(2003)
pp. 301-315.
(1991)
Vol.64 No.3 pp.22- 51.
(1987) —
200 I pp.
389-432.
(2014)

pp.335-347.

pp.63-75.
2019 —

pp.43-61.
, .(2014) —

, .(2013) 20 —
3 pp.5-187.
(2012)
NTT
(2007) 7
, H.(2012) -

(2018)

2021-22 161



' Drury 1997 Zuckert 2006 1995
1999 1992b 1991 1987
2018 2020

Batnitzky 2009

2009 2013 2012
2017 2014
2
1992a 2012 2018
s NRH
4
5
2021
6
2017
;
2003 1968
1974
M.
1975:133
8 C. H

1999:174-175

2006 25

2021-22

162

2009
2007

Tanguay 2011

2009

2021

2006



THE FUTURE OF HEAD-MOUNTED AUGMENTED
REALITY IN EDUCATION: THREE PROTOTYPE
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ABSTRACT

As augmented reality (AR) technology continues to make significant
aavancements, it is likely that AR head-mounted devices will become
more prevalent and affordable in the near future. Hence there is a need
to investigate the potential affordances that software developed for these
devices can bring to the educational field (Wu et al., 2013). This paper
focuses on the affordances and limitations of three prototype applications
developed by the researcher for use with currently available AR headsets.
These applications demonstrate the potential uses of this technology for
both teachers and students in areas such as distance education, materials
evaluation, and language acquisition assistance. As the popularity of AR
head-mounted devices continues to grow and their prices decrease,
applications such as these could soon become commonplace educational
tools. These prototypes consist of:

(1) an application that allows distance education students to appear
within on-campus classrooms and interact with students via 3D AR
avatars;

(2) a learning resource evaluation application providing peer-generated
recommendations superimposed onto any learning resource a student
looks at, and,;

(3) a subtitle and vocabulary tracking application that aids in listening
comprehension, while also providing features such as vocabulary
collation and progress summarisation.

INTRODUCTION

Augmented reality (AR) and virtual reality (VR) are powerful technologies, which in
recent years have led to great advances in entertainment, science, design, and
education. AR augments a user's visual perception of the world around them by adding
graphical information such as text, video, or 3D objects into the real world. This can
be achieved via a smartphone’s camera and display, or with greater immersion, via a
head-mounted display that merges the users’ view of their physical environment with
this new graphical content. These AR headsets either use head-mounted cameras that
capture video from the real world, and then display the video merged with the AR
content on a screen in front of the user’s eyes, or use see-through glass screen/s with
tiny high resolution projectors that project onto the glass to achieve the same AR
effect.
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VR is a related technology that rather than augmenting the real world around the user
with additional content, instead replaces the entire world with a computer-generated
one. In education, both technologies have been found to have a number of benefits
for students. VR technology allows for affordances such as kinesthetic and
constructivist learning, and simulating novel environments inaccessible within
classrooms (Hu-Au & Lee, 2017). In part, a great deal of these affordances are due
to the feeling of “presence” where users within an artificial, virtual environment, feel
physically present in interactions (Sanchez & Slater, 2005). Research frequently shows
that VR stimulates participants' interest, motivation, and engagement with the subject
matter (see Cho, 2018; Kaplan-Rakowski & Wojdynski, 2018; Tai, Chen, & Todd, 2020;
Velev, 2017).

Similarly, AR, with its focus on superimposing additional content into the world around
students, has been found to be very effective within education as well. Smartphone-
based AR, a much more readily accessible version of AR compared to head-mounted
AR, is already a common feature in educational research. It has been found to increase
motivation in areas such as English language learning (Mahadzir, 2013), history
(Challenor & Ma, 2019), and the sciences (Abdusselam & Karal., 2020; Celik et al.,
2020 Khan et al., 2019). AR can also be a valuable tool in aiding student
comprehension and information retention (Ferrer-Torregosa et al., 2016; Henderson
& Feiner, 2011).

While smartphone-based AR applications have become a popular new tool for
educators to enhance textbooks and lesson engagement, head-mounted AR
technology has lagged significantly behind its VR counterpart. Compared to VR
headsets, AR headset technology is significantly more difficult to develop, requiring
the invention of new technologies such as minuscule high resolution colour projectors
that consume minimal power and generate negligible heat. Slowly but surely, efforts
to develop such technologies have been bearing fruit, first with large expensive
headsets such as the Microsoft HoloLens (https://www.microsoft.com/hololens/) in
2016, and more recently with smaller (albeit still somewhat heavy), cheaper AR
glasses tethered to a smartphone such as the Nreal Light (https://www.nreal.ai/light/)
(see Figure 1). It should be noted that there are also VR headsets that have cameras
installed on the front that then project reality onto the screens inside the headset,
such as the Meta Quest series (https://www.meta.com/quest/), though they are of
course considerably heavier than AR glasses like the Nreal Light.
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Figure 1: The Nreal Light AR glasses tethered to a high-end Android smartphone.

As these devices continue to have their capabilities improved and their weight, power
consumption, and price reduced, there is significant potential for AR glasses to
supplement or even replace smartphones, becoming a device that all students may
one day wear and bring to the classroom on a daily basis (Gartner, 2022; Market
Research Future, 2022). With this possibility in mind, it's important that research is
done now to investigate innovative ideas for head-mounted AR applications for
educational use. Determining what affordances and limitations exist will guide future
researchers and educators on how best to integrate this technology into educational
environments of the future.

This paper outlines three applications that I have designed to investigate innovative
potential uses for head-mounted AR within the fields of distance education, learning
materials selection, and language learning. The first involves the use of an AR/VR
hybrid application that allows distance education students to join their face-to-face
peers and their teacher in the campus classroom appearing as interactive 3D avatars.
The second is a learning materials evaluation application that superimposes peer-
generated recommendations and reviews onto the covers of learning resources and
into the physical spaces of schools and campuses, providing students with instant
feedback on which resources may work best for them. The third is a vocabulary
tracking application that provides live subtitles visible to students at all times to aid in
listening comprehension, while also collating vocabulary encountered and providing
benefits such as real-time definitions for difficult terms.

Rather than focus on hypothetical applications that only exist in concept, each of these
research projects involves an actual programmed and working prototype that I have
developed for the Nreal Light AR glasses, with the first also working on VR headsets
with AR functionality such as the Meta Quest Pro. Research projects associated with
each of these applications are currently being undertaken in order to ascertain their
real-world practical affordances and limitations in education. This paper will showcase
each of these current project prototypes and their future plans in the hope that
educators and researchers will start to consider how this technology may be applied
in their own educational fields and research.
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APPLICATION ONE: CREATING SHARED VIRTUAL COEXISTENCE SPACES
FOR HYBRID DISTANCE EDUCATION COURSES

In online video games, players from around the world come together in shared spaces
and interact with each other via 2D or 3D customizable avatars. In VR, these
experiences are made even more immersive using head-mounted devices such as the
Meta Quest series (https://www.meta.com/quest/) that place the users directly inside
these shared spaces. A number of recreational applications have been developed that
allow VR users to meet, chat and spend time with people from all around the world
(e.g. RecRoom https://recroom.com/ & VRChat https://vrchat.com/). Studies have
already investigated the potential for VR as an alternate medium to video conferencing
software for distance education students (Urueta & Ogi, 2020; Kornfein, 2021;
McDonald, 2021). In fact, businesses now exist offering online educational platforms
(e.g. Immerse https://www.immerse.online/ & Engage https://engagevr.io/)
providing multi-user situated virtual environments full of digital realia, within which
learners and their teachers can engage with subject materials directly. However, there
are few studies investigating the potential for AR to act as a bridging medium to bring
these VR-enabled distance education students directly into face-to-face classrooms.
Far transactional distance, which is an ingrained challenge for distance education and
online learning, negatively impacts learning through the greater psychological and
communication space that must be traversed by distance learning students (Moore,
1997). Students in these positions face many challenges compared to in-person
instruction: Reduced engagement, comprehension, social interaction, information
retention, and a sense of psychological separation (Daniels et al., 2021; Park, 2011).

One of the most promising and potentially world-changing features of AR technology
is the ability to superimpose online VR avatars into the real world via AR headsets.
Within education, VR-enabled distance learning students could access a virtual
environment from home that could then be superimposed into the real-world
classroom on campus and made visible to students wearing AR headsets. Meanwhile,
the teacher could control the content and organisation of the virtual space using a
touch-based tablet application. With such a system in place, AR’s potential to act as a
bridge for integrating distance education students into on-campus classes could be
investigated.

Thus, I developed a multi-platform hybrid application in an attempt to investigate
filling this research gap by combining AR and VR technologies into a single application
that supports a variety of VR and AR headsets. This application affords all students,
both in-person and online, the ability to equip themselves with these technologies to
enter a shared virtual space. At the start of an activity, off-campus students put on
Meta Quest VR headsets and enter into an empty shared 3D virtual space, where they
are represented as customizable 3D avatars. The teacher, managing from an overhead
perspective via tablet PC, is able to generate the relevant activity content anywhere
within the space (see Figure 2). The on-campus students put on their Nreal Light AR
glasses or Meta Quest Pro headsets, which superimpose the 3D virtual space into their
classroom. Those students are able to see and hear both the 3D avatars of all off-
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campus students and any virtual content added to the virtual space by the teacher.
Together, the students can interact with each other to discuss, collaborate, and
interact with shared realia related to the lesson content. Activities could include
discussing and negotiating on how to construct a complex piece of machinery or
designing sustainable cities by manipulating interactable miniaturised city blocks.
Other activities could include navigating a number of 3D scenes to piece together
different aspects of a topic as part of an information gap activity.

Figure 2: A synchronised view of two participants waving to each other from the
perspectives of the VR student (top left), AR student (top right) and teacher tablet
(bottom).

This application has the potential to reduce the psychological distance experienced
between distance education students and their in-classroom peers by allowing all
students to see, hear, and collaborate with each other in a shared, interactable space.
This connection between the remote learning students and their face-to-face peers
has potential to improve engagement, comprehension, and information retention,
while also helping to increase social interaction and reduce the sense of psychological
separation through these increased interactions (Moore, 2013; Sailer et al., 2015;
Yarmand et al., 2021).

This prototype has successfully been trialled in a small-scale pilot activity involving
two on-campus AR-equipped students interacting with a VR-equipped participant who
joined the class virtually from a distant location. All students were able to see, hear
and interact with each other using tools such as a virtual shared whiteboard and a
virtual paintbrush that allowed them to paint objects in the air (see Figure 3).
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Figure 3. lmage taken from the perspective of the AR student as the VR student paints
in the air with a virtual red paintbrush.

With the prototype successfully trialled, the next stage of the project will be to focus
on identifying the extent to which spatial computing technologies can overcome issues
associated with hybrid educational models with a particular focus on narrowing the
perceived transactional distance gap between in-person and online students. With
reduced transactional distance, students may become more comfortable participating
both as and with online students. This study will provide data to ground the future
development of hybrid course materials and the development of pedagogically
informed spatial computing learning platforms.

APPLICATION TWO: PEER EVALUATION OF LEARNING MATERIALS AND
RESOURCES AT A LITERAL GLANCE

One of the capabilities of AR is its ability to recognize objects that exist within the real
world around the user. This can include two-dimensional things like company logos,
book covers, signs, and even three-dimensional objects such as vehicles, buildings, or
even people. By recognizing these objects, AR applications can superimpose 2D or 3D
content directly on top of them, effectively replacing them with an AR alternative in
the eyes of the user. This capability has been put to great effects in smartphone AR
in areas such as artistic expression and design. Artists on Snapchat can instantly
change the clothes they are appearing to wear (https://ar.snap.com/shopping/),
TikTok dancers change their makeup and appearance on the fly
(https://effecthouse.tiktok.com/make-your-first-effect-makeup/), and Amazon’s
shopping application allows shoppers to place 3D representations of furniture into their
real rooms to see how it fits (https://www.amazon.com/adlp/arview/).
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With head-mounted AR devices, the effect of these applications would appear much
more lifelike. Rather than seeing an augmented world through the lens of a
smartphone camera and 6” screen, the user sees the very world around them change
to match their needs and desires. Within the realm of education, this obviously affords
educators and students the ability to add additional information on top of the world
around them that specifically caters to their educational needs. For teachers this may
eventually include placing basic information such as names above the heads of
students in class, or tagging materials with links to additional resources. For students,
potentially any learning resource, whether objects like books or textbooks, or locations
like sections within self-access learning centres, libraries, or even classrooms, can be
tagged with additional information from the institution to help them make better use
of their affordances.

This additional information could also be provided by other students. For this project,
I designed an application that would allow language learning students to leave star
ratings, reviews or comments on any educational resource they encounter, and the
next time another student looks at that resource while wearing the AR headset, that
information would instantly appear. For resources such as graded readers, the cover
of the book would be digitally replaced with a new cover displaying the star ratings
that other students have given that book based on several categories (Reinders &
Lewis, 2006) (see Figure 4). Students wishing to learn more about what others
thought of the material would swipe their finger over it. This gesture is recognised by
the application and changes the cover to display either the reviews or the comments
left by their peers (see Figure 5). For resources such as library sections dedicated to
foreign languages, the application recognizes the location and superimposes 2D
objects such as 'Like’ buttons and scrollable comment screens onto the surfaces of the
environment (see Figure 6).

_—
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Figure 4: A graded reader book cover replaced digitally with one showing star ratings
from previous students.

Comment Board

Leave a comment

w

Figure 6. A 'Like’ button digitally attached to a wall in a unver:s‘/ty self-access centre
reading section.

While this prototype is still in its early stages, it demonstrates one of the greatest
affordances of AR for enhancing the ability of students and educators to gather
information more quickly and without the need to actively look up such information
themselves. By drawing from a dedicated repository of student and educator feedback,
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the student can flick through hundreds of materials and books over the course of a
few minutes, needing only to glance at the star ratings, reviews, or comments before
moving on to the next material. In the future, it could also be possible to customise
the information that is displayed to the user by asking them what kind of information
they want to see. For instance, if a beginner learner of French wants access to only
highly recommended level-appropriate materials and doesn’t want to be distracted by
materials that may end up being too difficult, the application could highlight only
materials relevant to the student as they glance over them.

With the basic prototype successfully created, the next step of this project is to further
investigate the benefits and drawbacks of this AR application’s capabilities. Like any
other peer-based feedback system, there is a need for a highly capable moderation
system to handle inappropriate feedback. If this kind of AR application became popular,
the number of materials and resources that would receive student comments would
likely exceed the ability of institution staff to moderate them. Additionally, during an
early pilot of this project using a smartphone version of this application, it was quickly
noted that students tend to gravitate towards resources that have already received
peer feedback, leaving potentially valuable resources that had yet to receive peer
reviews notably less investigated.

APPLICATION THREE: LIVE VOCABULARY TRACKING, DISSEMINATION
AND SUPPORT

AR is not only about superimposing information and 3D content into the world around
the user. The user’s senses themselves can in fact be augmented by AR. For the
hearing impaired and language learners, their ability to comprehend sensory input can
be enhanced by having subtitles overlaid within their field of vision for everything
uttered in their presence. This can be a valuable tool in helping them discern clearly
which words are being spoken.

A pilot study published in 2018 by the University of Washington utilised the Microsoft
HoloLens to investigate the use of AR subtitles for daily use (Jain et al., 2018). The
pilot study explored multiple methods of displaying the subtitles to the user, including
having them hover in the air as well as appearing locked at the bottom of the user’s
vision. While praising the significant benefits of displaying live subtitles, participants
experienced weight and heat issues due to the device's size that limited the amount
of time they were able to comfortably use the device. They also experienced a feeling
of awkwardness while using it around other people and conversation partners
expressed some frustration with users’ faces being partially obstructed. However,
modern AR glasses such as the Nreal Light are significantly less intrusive than the
bulky original HoloLens released in 2016 or the more modern Meta Quests, and the
glasses form factor, while far from perfect, may reduce the awkwardness of interacting
with other people while wearing them. In fact, companies like XRAI
(https://xrai.glass/) are already providing subtitles to people with auditory disabilities
via Nreal Light glasses (EuroNews, 2022).
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Beyond simply displaying subtitles, it is also possible that software running on AR
glasses could be designed to analyse the subtitles in real-time and provide a language
learner with greater assistance and abilities. By parsing each of the words out of the
subtitles as they are displayed and utilising ranked lists of words sorted by various
metrics, several specific language learning affordances could be offered. Hence, as a
platform to test the following affordances, I devised and developed an application for
a student to wear as they interact with other people in their target language. This
application and project are still in their early stages, however the following capabilities
have already been implemented into the application and their effects are currently
being investigated:
Vocabulary assistance: By comparing each uttered word to a dictionary
database that includes word difficulty level, it is possible for the application to
discern when a word is heard that exceeds a student’s level of understanding
and provide them with an automatic, simplified dictionary definition of that word
in real-time. A student could of course adjust this level manually to provide, for
example, definitions for words outside the top two thousand most popular
English words only, reducing the frequency of the definitions appearing (see
Figure 7).
Categorisation: The application can categorise words heard by subject theme,
popularity, difficulty, and more so that the student can gain a better
understanding of what kind of language environment they are interacting with
others within. This kind of feedback could prove valuable for helping a student
understand what kind of vocabulary they are most exposed to, or in the case of
their own speech, relying on too heavily.
Subtitle alteration: With a list of all known English words ranked by frequency,
the application can colour-code each of the words in the subtitles according to
where it appears in that list. This can give students instant feedback on the
average difficulty level of the words they are encountering within a particular
environment.
Gamification: Since the application is tracking all the words heard, simple
games can be completed by reaching quotas. If the student hears or utters a
sufficient variety of words or phrases within a particular theme or subject, they
can receive a homework achievement or the digital equivalent of a ‘good job’
sticker.
Translation: With only a minor delay, the subtitles can be sent to an online
translator such as IBM Watson (https://www.ibm.com/watson) or DeepL
(https://www.deepl.com/) and the returning translation displayed underneath
the originals (see Figure 8).
Progress summarisation: Post-use, a summary of the student's linguistic
output and input, full of additional information related to all of the above features,
can be automatically sent by email to them for later review.
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A lot of people are talking
about the metaverse these

days. Have you heard of it?

Metaverse (n). a network of
virtual places that are linked
into a virtual universe.

Figure 7: An example of a simple dictionary definition for the most
advancedy/uncommon word being automatically displayed to the user beneath the live
subtitles.

you should listen to bbc
radio to improve your
| listening skills

Harcld. BOHZEELSE
| 37z0i2. bbe

/-'/'gu;e 8: An example of using the online translator IBM Watson to provide a basic live
translation of the subtitles in real-time.

While application development continues, and initial piloting has only just begun, it
should be noted that there are already several limitations that have become apparent.
The first and foremost being that the microphone on the AR headset is currently not
capable of discerning whether it is the student that is speaking or one of their
conversation partners. This means that it is currently not possible for students to
receive isolated feedback on their own speaking versus words heard spoken by others.
There are also apparent limitations when it comes to group conversations when people
speak over each other and in loud environments. Methods of overcoming these
limitations are currently being investigated as part of the overall project; regardless of
who said the words that are recorded, all of the vocabulary encountered by the student
can still be parsed and analysed for the student’s benefit.
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Additionally, the current capabilities of AR technology still impose a number of
limitations on this project. There remains the issue of the limited field of view (FoV)
that AR devices are capable of displaying AR content within. Due to the complexities
of using miniature projectors placed so close to the lenses of the glasses, the amount
of space within the user’s FoV (typically around 180° horizontally) that can actually
display AR content is quite limited. Even newer devices such as the Nreal Light can
only display content within a 52° horizontal FoV. With this limited FoV ‘real estate’
available, the prototype application has had issues of where to display the subtitles,
what size, how much to display at once and for how long, as well as where to put
additional simultaneous content such as live dictionary definitions. This has resulted
in the subtitles and other content being very close to the centre of the user’s vision.
While this adds the benefit of being able to both look at a conversation partner and
the AR content at the same time, it does appear to form a distraction that may impede
rather than assist. The next stage of this project is to ascertain to what extent this is
the case and possible ways to mitigate it.

CONCLUSION

Each of these prototype applications has been developed using head-mounted AR
devices and software programming tools that are currently available. Each of these
applications also demonstrates a clear use case for head-mounted AR within
education: by providing a means for distance education students to integrate into on-
campus classrooms, AR has the potential to provide better opportunities for improving
social interaction and reducing transactional distance for online students. As a learning
resource evaluation tool, AR can act as an automated method of providing students
with relevant information when it is most needed, without the need for them to
interrupt what they are doing to actively look it up themselves. By adding subtitles to
everyday interactions and analysing them to identify vocabulary in need of further
clarification, AR can act as a language learning aid, providing contextual assistance,
which can potentially help improve student understanding during conversation and
listening practice.

As head-mounted AR technology continues to improve, it is likely that these devices
will start to enter educational settings and classrooms in the near future. However,
there are still a number of technological hurdles to be overcome before these devices
become light enough, comfortable enough, and cheap enough to allow for everyday
common use. There are also many pedagogical hurdles to overcome before educators
can determine the limitations and the extent of the affordances that this technology
presents to students. It is hoped that when the projects outlined in this paper are
complete, they will help add to the body of research that will assist educational
institutions and businesses to be better ready to take advantage of head-mounted AR.
A future may yet be seen where these devices, and the educational applications
designed for them, become commonplace educational tools. As once the technological
hurdles are also overcome, whether in the next few years or in the next few decades,
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we can expect student education both in and outside the classroom to undergo
potentially vast changes.
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