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c AL UANIF—BHICSEIOEELS L S

- §l & desayuno (7~8 Ff) : " v hF a3 = L— I chocolate, F = 1 X

TOTHHER, NEFERR, PR, BEFER RO X EEROFBIREEESEO L EL M S
REIZHONWT (B ] <k, MEEEREOREZEE 2T, Tuik - #a8) TRSD - Mk -
RENE ) Z2—FKOICERL, /b -H - BEERTC—ELLEBEZ2ERT LI, TZICEDE
Mz RTHo L LT, EEMARKEAETHD CEFR 2 X2 5E10, BMEMICHEIE O BELRET
51 (194 H) LT b, %wnc/fl,éa% ﬁﬁ“éa~m//\ LISk DRFEREE O 728
W% E S CEFR 2 BHE DO R 2 A AFEORBEHEZT I L TCEOEEFHAT H 2 L IT Tk~ 72
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churros

- BER once (11 %F) : % FA » F bocadillo

- B comida (14~15 F) : §i 3¢ primer plato % A /N5 = gazpacho, /3=
U ¥ paella; =3 segundo plato K carne, £
pescado; 7 ¥ — K postre 7'V flan; fRAY)
bebidas 7 - » vino, 7K agua, = — t —café

- BX°D merienda (18~19 [f) : X4 > | galleta, /N3 bollo

- X cena (21 Bf~) : ¥ 7 % ensalada, /X pan, 4 A L7 tortilla, & /%

A tapas,

<ii) ANRA ‘/gg'—%l-;élz
HAAF 2] DUYEFELTRHOBES L OBAORAT (< AHER)
Y UAT 5.

Ingredientes (para 4 personas, 1 litro):
- 1 kilo de tomates bien maduros
- 1 pimiento verde (60 gramos)
- 1 trozo de pepino (de cuatro dedos de ancho)
- 1 trozo de cebolla (100 gramos)
- 1 rebanada de pan (50 gramos)
- 1 diente de ajo
- 3 cucharadas de aceite de oliva
- 3 cucharadas de vinagre de vino blanco

- 1 cuchara pequeia de sal

Receta:
1) Lava bien las verduras.

2) Pela los tomates, el pepino y la cebolla.

3) Corta los tomates, el pepino, la cebolla y los pimientos en trozos.
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4) Meételos en la batidora.
5) Pela el diente de ajo y ponlo con el resto de las verduras.
6) Anade la sal, el aceite, el vinagre y el pan.

7) Dale a la batidora cinco segundos y prueba.

8) Deja enfriar en la nevera durante una hora.
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fELRLT 2D, LYEIZEPNTWOLFERAAEEMMRBEM LIS, muBoONE
MEMEEZFRHR L, MERBEICRYVEEED,

MABICIEABHAE G H L, ZOHET T, EREBREOHAEN 2K 2 Tn
NWIEEEGIZHME - BT 22D TE2EE 2 TOICHKR L, 2 2 CTIEGEREE
ZALENFA probar DR TH XV, AMFIZE o TRAOHFT & bW 2 D EH
EBEAHATERICERATOHE DI PITHE & L TadBIcnien b, EREE
FIOBEEEZE > TEBLDODbARTH D,

WMEFIL, BRORIES I AR LESVERERER 2K T LEZRICEAL
70E D BIRRR R BRI D280 | MEERFEDIREMET L2 b TE RO R,
CABEERIEIRIELE LTRSS VEEEEST 2 RABICR L TH S OBKCRE B
ZDIZORICHEZDIEMDO—>THY, BEIFEICHI L, oIBh>, CEFRIZE
WTHALLRANBEBEAINDLZEND, aIa=r—va ViBOBERICEE %
B EFEFRLD AN VFET T A TIRAERP OBBHIICEAL TEWEHWT 5,

(iii)) X7 27710 €T 4

AL VEFETHRAN SN LI LEN Y, EBIC [ TARTF 3] 2R E -
RETDH, BEAEFBELELTOARAS VB FAThHLIE, (i) TEEHELELYY
AEB LN LT DL EEOTH LML N EEMICHTSL<, AR
DL X DVD HFETHFEEDOMG ZEE T IEX, AXA 2LV HITITE LD Z &
MNTE D,

ZOT 7T 4T 43, IF V=BT A7 0nbNIT L, AHENEET,
Keffbanizd, HEETRSE L OB REIZBWTFRIZERTLHZLENT
XD, WNANRT azBRRTLOORBEN 2 WIGE, KEANLTI =i

| 2017 | 41



THWEICHA D, —7 7 ADEFEENZNEEICIE, b~ MEOEMBZAE 1
TORZIETH L,

ARETE (HARTF abmtIB] CHTIREFEEOMMB AR LR, O
RZLLTE. MROTAELYFUORTITARETCHKAESND [T 2N
THOLHAY, 77T MG OMB, KERTT 7 =—HORERSL, v~ T KDL
BERE., o, B, AR OBb Y | EEORIR LKA T 2 EIZONTRE
FIZFED, D &AL VERE 2 #EE S W58

EROENTH. 72V B EEROGBHRAE L BEE B0 LB TR 1
AND AR E FBImEE |, [0 5ol & A EENE] hay) %4, A w7 2 U DHa DLk
Al - HBEL - BERICHEN R D A ANAS VA FESRET T L EDOEETH
MREZBD,

O

EFEDLREOREFRICENTANSNS VEFEBZIWMERICH D OO, SE
A H X RZHEERMIZEMERECHY, AL VEEEDEEESHEAT O K
FTEBEMICATHYELE E > TWVD, Sl B UENZRMEOEE T, KA
MAMED =2 L LTEEHSICEW TR b EERB@EMMT 2, EEAERK D
HEETHY | 2322 a UL ZHREICET 2R ES ) (ISR L 7202 E O BUF
X, W% - HEHBICBWTIESHAG LR T I2EELH D,

EALAETAT DAL VEET XA NI, FEHESEHEICERL, aIa2=r—v 3
VRO BEREER LML RD, TFAPMIBWTH ) XEEFHEIL, B¥E
BRIAR O TWL 26X, BREASFEICREKRLEREDIEBRER EMTIEIZL L

8 Iz k> TiZ, HATHWTWAHRDT A B LU F U ARG I T A4 ANEREICHRET S 2
L TEXY, HEXRREBL., 3L HOVWTARICEZ SEIMHFOME LS,

S ZDE S TFE+E] EVOHEAE, PO T2 EMBE 2 EFHEICKHY ST VWRFED
FAEBREOAY 2T ACHLEBICEIY AR REThDH, kK, H I EHERH
OEHBELTE, SEOLEENMBOERCEBE XAV OERBZEN LIELITET S
NTE=Nn, FEL, $ 2 EERE omR BER, SUENSEEO B E R X O Efm L
WO EBHBEOERZAETZLICH D, BLZOKZFITE W TEHE S EER H O BEAE ) HIE S
ATV DR ZATNIC LT, BEFROEBRIM - FEFHE & Ed - BT 20726 TIAXK
DAY Fa2T L RETUETRNS D D,

| 2017 | 42



i T, FHILEEBT L0725 T, B B AR 722 B R AE 12RO

VoW /AN
fbar T oY BT D, AL VEBEOREFEERB LV UL E EIZHET AT
ICT ZFH L7=MiBh B 1R TH 5,

BENROEREICE > T,
LEELT. REMREH

AKFETIEX, F_ANEEBERE ELTOARAXS VEBHEI
B4 AFRSREFEZER

DEFRNC I T 2 EERBEMBEE IS £ THEZ LT,
VEMOMELR R L, EERENILHATH L5085, 5% &b EAER

FOoELEM
JANAL UFET A FOWIEREICE O TWVE 2,

Ulﬂl

<BELW - V=T HA >
Bl AL UFEHRE
AL T T 2 T ACE (1) 185-99 H .

[ i 3 AU —HAR LB AL

T AT 4 FHE . YLLK
I RS H RS 5E

WEOODOFEHR S —ITHEE
2012 4E
KFSL RAbE &SR (2017 4 11 A 25 HHEE

http://www.osaka-c.ed.jp/semboku/department/foreignlanguage/index.html

<)

<)

BERBERSEFSR (20174 11 A 25 HHEE

http://www.shiki.keio.ac.jp/education/23languages/

S TNLEE G R A (2017 45 11 A 25 HEITD)
http://www2.kobe-c.ed.jp/fki-hs/index.php?action=pages view main&page id=122#12
BRIBRIEST 10 B AEFRE LSRR B8, TR FARICEIT 2 AN, VEHBEOBIRE RE )

FAfEHZE Tl 24 & 15, 45-62 EH., 2010 4

STHEE, TERAEH AL VBRI EER OO D —FE ] [HEKRFAEERE 7 +
—F L] 13 %, 99-106 H, 2014 4
ARSHEBRTFR [0 =" VAMERDOTO OAEFEAETBORICET 225 —m% 7

BT 2 EESEFELEICmT T -1 2014 4F
http://jalp.jp/wp/?page_id=1069 (2017 4= 11 H 28 HEI%&)
AR B SMERER - SERER ] (FFRR) . BHPERE. 2013

iz

AT, [REERTE

F

LB S, TERAEOEFARN - EBRERMEICET 2MAEMESE Ak 182023 -

25 2T FEmFFREIIR T 5 EERRE ORILIZHONT]

| 2017 | 43



http://www.mext.go.jp/a_menu/koutou/ryugaku/koukousei/1323946.htm
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BE T, EXT, RF I OXNESEEE6 a~DREL 7 VM- T, &
g, HEE, ERE. FE. SRFET0OIEICHRY KRLEEHRET 5, HEFb
BEROLEZEZATICE AV OATEFIMERT TN EET A= a v
MENR->TLEDDOT, 2B O ILHEHARHGESRE RS, 5 1~10,
AARDEEMESL, TEOAESCHT AR ELE TR ERE BRI,
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. WATEORN R ENEEN R T YRH Y, REOE AR E
PETBEANRROFERLFEMDEZHREEI ATV D,

@ NHK 242 77V [HkERE< Al

(https://www2. nhk. or. jp/gogaku/app/)
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BEARICEROARWIEZER L LT, BERICHEVFZ2H X, EBEIC
DU THDLIER A B D Z & T, #ESNTORAREIZSRIT TWVD,
A — b 74 HAOT 7TV EHDHTD, KFRONT A ManlZEHT % 5%H
FlxZ v, £/, VoAU TANL, ZOHEI— REERTHZ L ARK
MNFBEOMETHDL L EBATEZ A, 2016 FE LT~ NDFEHEEZENNL
DOMDOFEE Y MEERL TN,
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Z3ODR (TA4 7 F) IZH0, BEMROFENE Z Z2hl> T, HALHE
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ML, A T4 VEEEE G20 | Google RF /e ¥ THEESRE
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EENZEENICRER ST L FHEETHDLHEWVWHIZETHA D,

5.2 BEAD ICT HBERBRIZOWT
5.2.1 H% - BROKFEREITBIT 5 ICT & FH DOfRER
DR L7 ICT BB 07EBIN A

ERIORENTZBEADO TR - ERTO ICT ZIEH LB EAERBRONE %
BEt Lz BT 70y, ke ICT 288k L= BIEENNL—F T, F5
AL ICT REBRDOENE L0 | ICT ML FCIE BN >\ TR B AR TIE
LOENDY, o EALORLATZHE UL, llx OB OFAED 2372 0 K
W ENGMD (FL, £228MR) . ZoORICELTL, HEEDNEFEL T
TFEFILZE L TR W BERS D LB,

AR DEIEE DB EENEIUTET L CRENE, 7 THIUXERL 20
(2008) AFPE~ Rk 23 (2011) FEENZALLRT, @i THIVXFRK 23

(2011) FHE~FRL 26 (2014) FENENLRTTH DS, WTNLOHLAE S IHTE
TR HGH F ORI EZHWRELZRR L2 & 18705, YIFIXBIEICKR T
THHRABICET AR D ZNIETELREL TV EIEE AW CTH B, ICT
DOIERIRZ R T EEREICL D &, FEENFRFE2LRE L IBURITY -5
% 24 (2012) AEEEDHETOEMEIL 45. 2% Th o 7=, ALl OECD HniE E
FBIONIZHALEDPRDVIEWEIECTHD Z ENRWE SN TVWAD (ICT #IEH L
e B OHEEICEET 288, 2014) 7o, [HFREHROER O EE LR
FBEICO R HERH =y Ea—F— 1Y OREAEE PRk 256 )
6.5 A, O EE IR, U7 7 HIOE 4 L TH Y v HR—L
CER 22 FE 2 N2 1 R) o, wE CER 234 4.7 N1 R) T, HFET
RARY, RITVNRVENEE > TWAZ EREREINL TS (RBE) |
SO TRBEREEZRELTAL D, <R LTER0B8BIcT ¥
BIVEMONNY 207 a7 B—RE RS TWELOD, ¥ 7 Ly Mgk
(FEHIZ04) REFEE (P04 - @K 34) O ARERE M g2
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72, HESREEEAL TRV ETHRIENERTEED 17% (T4) 72-
T2l A TZ2of) O T v X2k LIBEANE -T2 &
& OENLEENZ ICTIEMARNZTR LTS XSV, 7223 R
EEEE Z R, NS OBTENRTIEELEDOR SV ICT B5Rix. L CTHlst
72 b DO TER, KR ICTREZHHIBERKML TWNDLEF->TH I
72459, ZLTINLOMHAKERIT. YARD Z L ENBIEENRER L2 5%
¥ETOICT ZyEM L7TEEN & BR T 5, il 2, hEdicitieg 2z
Z PN > Tz [REFHE ] XD T X TITH) Z ENAETHD L,
FALICZEDR > Tz TRERFOFB ] L DV HIE | Teva7n - =da
X E, Wby areTa v s X —L o7 ICT #Egs 2 2EICHED A
N5 ZENTE LM ICTIERABITHA D, S HICTEEEE W) HEOFRE
FRERMSR A IE D TIEEN E WO BLAL O RS &, HIZIXIC La—F—i, &t
B IEDLZENZVHFFEDONRELL, BT, REARSRICHRD Y
A= 7IEE) (5 NIT 1T ADNER) A=, U —F 723 bo T 5b,
BRE U TRBRE OBITZ 1372 WAs, FHEOEITICON THEELE AW %E
AR BEEIN FEL L, ZRUCKET D ICTIEEN 21T > TV D 2 & DGR
PO ID,

L L—FT, A=A R ., REERERE CRIC 2 A0 5 )
DB DIFEERY b —F ERBR LI-F IR0 DN LICHLIEEEHIT D
ERHDH, DFVRERIL, ICT OFSEIED LT SR8 285k L EE4t
I, FEOEBETIENZVIRLN TS, EWNWHZEEHLMNILIEEEAL
Do

2) F% - WO ICT {EHRERERRICH T IBEADTZITLED
FERIINZIE, BUELNEATT 580 . 5 - B TO ICT I HIGERERRE S
< DBEEITN R VKL Z T IO TWD (P2 2,04, @ 2,21, FH
2.13) . L2b &R0 450 1 ITHYT 2 EEAIR. ICTIEHOREL Y
Foemik, EBELTHEIRKBRL TRV, EHELTWD, RIETHE L-#
D ALEOFIREIE (F—% 2) 12X, RO 2 LET S50, H DV
RFETOEALT ICTBRE L ENE 2R TE oo @i & 0% ZEEE
L CHDD ICTIEHAINZOWTAREEFRADNERNEEDH 7=, %6 OFIR
CEWMOAVEEEBEMRT S ETERTREETHA I,

5.3 A% O ICTHEAICRT A ERITONT
5.3.1 WERETO 5% 0 ICT FRHICKHT 3 BEADER

2« @R CTO ICT IERHEBERBRA~DZ T IEO N RN - 722 & LI
KRN, JBIEA DS % OIGERERE ~D ICT IE IR 2 B &R LT3k
X5 HETYE 4. 14 27 L, 22720 @V, @ED ICT IEHRBROA IEIZH
b H3, FEIZELEWBEANREEA~D ICT IERICHIM & R BB EZ R L TWD
ZEFERIETATEA D,

A=K T+ R0V 70 Rigd | BUEHIZE > TH ICT BN LV HiERFAEIC
TpoTERZ LIz, FEENFESKFETEEMNFE L iPad ZfiH L C ICT &
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TR L RENEBEIITON TV AEEIN- ICTRECHD Z b RLE LT
WL CWDIEAY, BIEAORE~D ICTIERICKHT 5 BRI & 72 Bk
T, T—HF 1 T —F2FZNEFNTRINTMOFERNS 05, BlzIET
—# 1 Tli&, ICT{EHORSCHBEREZNENE DI A TWDH D, FUEIZIE
JBIEENED L 9 R EHPUEEE S > TWVADDRIN TV, ST ke
T — % DBHHAEFICIE SN THIRT D, £2T7 —F 2 TiE, TORIZERDOH
S ERRRNAIC ICT IE BB TR D IEIEEDOBRN RN T, RIE Tl
720, T—H 2 IMERRE ThH 7=, b 57 ICT IR TA%
AT T2 2 L F TR DRl A EIEE 2R D 85% ., DB ARENAE DR
MN8N KREL -T2, & L CRIBHNAED KT, HL N ICTIHEHEE 2%
BRIZAT S T & &Rife & LIZNAE T, JBEAB G D ICT IHHZFEET 57291
DB #EZCHE LT & RFARNT,
AEPNCHGE LB s A s 7 —% 1 L7 —% 2, MFOERIZE

LD, ICTIERHEBICHT2BELADERNEDL IO TH L0, i
BIZOWTLUUT, 22008LENOHET L. BEE2MZT-0,

5.3.2 ICTIERABREDHR~EBHF ST T TN &

EWHEE & U CRER IR SN BIEAOIEFERETO ICT IEHICxT 2 Bak
DNEIZED L7 b D TH DN, FFERETO ICTIHEHOFIRE LTHE N
IR LI RICETENL WS, EEICRIEL 3D ICTIEFREED
FMEME IS L CEEEIE e B LZE#HE2 Lo TC0D 2 ERnd, R¥E
DILE (78%) . HEOHPHDRLT X (68%) . FEHE~OEE ST (51%)
EVO TEFNFOFEBHRICEDIHE BEELEDO KX 72 (EE07) X%
B, S OITEDRMEGIW) . & W) EZ MO ST A v M
THEEEWEIZEZ N EA TV, ZOBEEAD ICT IFHFEICKT A2 HEAITE
7o IEEDORETH DT —H 2 DFEBNEIHT OFERN LN ED - 7=
F—<IZEN L, 2L OREAZ. BTN L L LTRETO ICT IHH
DIERIREEZ . F10 202 & & LT ICT 215 U 72 FHEER O 26510 gn-0
BAEICBET DM AT -, EREOEESITICoRN D, BLWET TRy
0 BWRER PO X D IAT IV VO D, 2R RREEE AV EZER O
SR ZMD ERIFIZ X0 B2 ICTIEA 25 120720, b ) BIEED
AIA & RERRIT, 2 20T —ZFERNL LALLM -T2 E X5,

SHICZZTHEM LWL, KBRS ICT IE AR GERERE k)
THBEEDOERN., FOFO IFEEA~OBE - Bl 2805, HDHNIZE
(30 oW R OBl & SCHRHSEA D HEE L TV 23180972 1CT
(IHFHEREHA) IEHOBEME L THITF2RAL LAEBELTVWEIETHD (X
B 2017) o BIEAIZR., e % TICTHE] EWHSEITIM S T
b, Hhl L L CORRITNID ICT {EREBE ORI TREEFNZHOWTH DR
FTHETETWAZILEETRTLOTHA I,

U LIRIRFICFE R R E slid, TR IR ENFRE ] 2Rl e L TE®RIRL 72
BB NEED 1 EERE L L otz (64 =14%) Z L THDH, T+ EHTORDS
ATz ICT RBRCIER L O Fhh F AR DR EME ORI Z . BlIE L 45
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DINICHIB L7722 L7 L, AR ONEZON DD, BRNEICHE KiTA
Motz TEMR. MEROZE - HEF) R R0 L) ZF, HFEOEHOM EO
e DITREITIENT REEHER ICT ODFFED 1 >Thd (ICT ZIEH L1-HE
OHEMEITEAT DRSS, 2014 4E) . ZomEEE 2L, Wtz a4 5 L
D LD IIEEN N RGERZETRHER DM, SR OTGERIEEILEORELE L TR
B EZ L WS ZENRRDOENTWDHEFZADTEAD,

5.3.3 ICT {EHEDORIE N ~RLEHE

T—H 1 OFERIT, ICTIHFRICRT 2RSSO T Y, BEAEDZITIED
FIZHBETHMEARH D EaRm LTz, REEEO 9EINR, RO DY
BEAERHIAE | 2. IRWVT T HITWEIZFE S, HAlD ICT Hil o v~ skt
IND, BT W, #HillEICO W TEIR, B LHEH =z B a—%
—1 bz OWEAEEEFICFETIUEL, 2016 4 3 ARER T, #LHEMIRB]IT
1L8.2 A5 2.2 NDIEZED, A X —F v MERERIZOWTH 60. 7%~99. 4%
F T, RN RERHIBRRENH 722 L3, 2016 FEEDOLERFE O E
CCERLEA . 2017) THAE SN TWD, FICBEA BT ORI S\ -[A]
BEThHAID, HONTFRBIGO ICT BREE DL L WBLK &2 KM 2 AT
LD, HOT-OTHAL TR,

T —H 2 DFERN OO ER o AL m T A E T —~
1%, BIEAB O ICT #HIF ORS00 ICT HESHRIEC b T 7LD B2,
¥ R TTO ICT G EEREORRR 2B &3 500, 2R o YEfiF ~o
BB CTH o7z, F72 ICTIEHARECHET 281 - FRONE L ETET o
TV, TR Lz, BEENFITHT W EORRE E DR Y OFH S
HRDHLDOT, OB ICTIERAOTZDICHERERERD TWDN, &
RTREETH A D,

— 5T, AEDIERY 7 7 o — BB 0K ZE, TEHRT T V7 PBEICHS
ML TWANEDLEENTNDLD, BEZITHOEL L TWhol, #
Bax 28 TIEb 08, EOoXOIZEET ML L TCoEMbLEZED S
2, EVIRLED TCAROEERFELESZ LD,

ICT {& A~ OB LI T A RIEFE RN G, & 570D T OB T
TEAHZ L, FoOMELEMM CRBEICHR TXHANETIIRNE NS Z &
T D, ENFEFFC, ICT BRESCHEE O MRS « 2RZE~OxS &2 RITIE, J#
BAIZBS O ME 2 B E 2 T2 B ) B 2 HER-C R RE OB 15 L H RO S b
K 2 RfE T % 2 & T, —EDRBIIESL ZENTEXELINFETHLH H,
STE, SROATERE COBREADFNIESICINITISEZHRENEL
G ENRMFF SN TND, EWNWIHI T EERBTHEDTHH T,

6 BbhiZ

AWFFETIE, BIGRREEEEO TS « R OTGERETO ICT IEHRBRE S
%O ICTIEAICKT D IBELEDE#EZ T Lz, TOE, BELEOhE - &

| 2017 | 74



BTO ICTIERARBN ED L 27 b D THDH0, TOWNEELRTZ & NHEE
7oo F7- ICT {EFARERBRMNEN Z L TRIEADEMTCHFR O A EITAE & %
CHZLEHoThH, RBOFE D LT, BIEADOIGERERE~D ICT
IEHASOBBIIN 2D EWZ ERHLMNI o To, S BICARFIRDFRER NS,
%< DIBIEA LB EOBRESITICORN DL S0 BWEEL2EHRT 5
T2 DR FE~DOZHRAY 72 ICT I M & rIREIS D45 5AIC B3 2 M Ul 22 505k - 1%
WO ICT IEAEREDFFE 2RO TN D Z E N o Tz,

UL, FgEIicsn LB EE0IT V7, xR hoTo2 oOFT—
ZOEREDLROILTND, fEmmo oMh— btk s Z L 28X M4 2 L
ARG OBULZ X TNWDTEA D, KRG B2 ICT IEAHAEREICET 5
2 < ORBE, ETIIRERYE THHEE O N D OERGRFE O EITIE
MLTWERZY, £ LT, RPFEEEEHEAEE X 206, Bk RORE
il L CHFOOE DM FICokn 5 ICT {E SRS a2 b OBIELE 2 X0 X
B LT I, Z0BR e iit 2 4tk O EiE & Lz,

5 3CHR

ANEAE T (2012) TREFEMIRERIC I 2 1CT B8R 2 15 A L 7o BUBR S O R & R0
B DAY [AAEE L¥aimLGE] 36, pp. 69-72.

SRR (2017)  [FRR 28 RSO RH R A E ] SRR A

ICT 296 L7208 OHEEIZ BT 28835 (2014) TICT Z&H L7 #E OHEEICBI T 5 #
HE (PEE L) ] SCBREA

ZAREL(2016) THENOLEZXD ICT EDOHOEXE WS [H#GEHE] 9 A5, p.71

KL (2016) TICT g 2SI 2 61EY ) [EE#E ] 11 A%, pp. 52-53.

| 2017 | 75



2017

76



ICT Z {5 H U 72 b 1E pk @ £ 9l &

MRk BEGE 7 T A T O FEEH

JeAs F — R
GGl PN

Developing and Using ICT-based Teaching Materials

for Beginner Learners of English

Koichiro Kitamura

Kanda University of International Studies

HE

AFlE, SFBFHAE~D ICT BEAIZOWT, MHEFEZ 7 XITH
22T =2 X =2 %FMBA LIBMOERENEEEFANL, 0
HRAMEEZHLMICT S, ICT I2Xk > THIHATHE & 2 5 256 &
EEEMOEHFEZ EERICIAMAERaII 2= — 3 VEET
DEWREBRE L L, PEHEOHMEERA LR T SHEREAOEA

HEENAEZE LT SIEE., Hime NHBEKE B L 72
SHEERZRETIHSSHEFNAHROFEEO I DO FHEIFEHIC

BWTRT, T2 0oMRICHEIS LEHZREE - FHEREO
WMHE ] 2R T 570, ICT 2IEHLCAMORES L ELE
EHIT A2HEMOBRBEERICATEHZEH T ZRET S5,

F—U—F: ICT ®iE#HFE HBMERLIWN HEFEEKED
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1. XTI

Jma =N ORI E bR WEGEOEEREE L L TOMAD &
EFOH EBLANBLLRAVWHFEE NI I 22— a VN ¥E
TLEDIZE, FhRE2EETL2FFRACEHTIMBEIZT TR
ANFBABREZBEST L HURESSEFARLMA D EBKRD
bihd, MHESMNGERTTIL, BELNGELTL2EFFHMEHEMICELD
FEEM BB X, H¥ESHNITH SALC (Self-Access Learning
Center) TOFEHT FAAA Y -t X228 BN H 2R T EN
YV FAEPNaAI 2= —YarENERM ESIELIRENFTFEL T
WDH, L LAainb, KZEEEa I 2= —3v a3 YERICIEEGED
HREBRNDW HDLIVFIELAELRNT VT OE L DL O
FHAEODHFENS D P OLOHFITITEFFEICI I D FHE IE
BEEZZTL2H8EN+ 2 TRWVWEEL DRI 720,

KEBTE. T LEREOEFZH 2z XETI210, @F4ED
72 O geFE 2 — A (English for International Students) Z g% E L T
BY., 205 bP kMO Basic English 1 « I (LL T Basic
English) CIX. 6 0HE S TCHLLHAARELZHHL TRELZED
TWb, ANFERHOT LA RXAA L N« 7 2 RMITXD | Basic English
PDEEEX*BE ST ONLIEFADOEE T, BARAOF K 1F4E
MO 2FEALNVICHYET L, BEBEIZ, KEOFERRIZRD
NTWL2HODORFETHY EhEnnEmWHARBERENDZ AT D
NEGEFERDE T D, 20, KBENRSHERA 0B ANICEE
LTHOAMBEBREMET LY — L EL T RS EFMHR & B E
SETHFBEMAEAOM EZK > TV D,

FKEEREFHEICLIOIBEBLIOFEE IRICLY M T& 5 EE
DaIa=r—varz@BLllFROEEANREM O 2O, Basic
English O ZETIX., w@E MEHN L% mE NHRERZ B L
SHEIEEC AR ER L LT, NHK ®iET7T —FX—XZFfH L T
WD, FFIZ 2014 RSB SN REE M AER SR Y AT o [ H
% 3% LEAD (Learning English Abilities Developer) J (LLF LEAD)

"

3

S
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WEoTHHEEITKDPERBIN TE77 NHK B2 EM [ A9 E
U —XTHbNEEFEMOFT AL EENLERERCEB O KRR,
BETOFHAMNTREIZR > TR BEMAIZICTZIEH L TW 5,

2. BHW

AT HBREE S 7JATEEBELTCVWDLIT—FX—2%2FH L~
BM O FIEEBRETCORKHEZRY P52 L TRBEHAFTIC
BIDHICTIEEHOF RS ZRT 7 — & X — D& ML, Basic English
J 7 ADEIICHEEDT R TZHESFTHETITO Z ENEHEL WA
LRV OREEBE, $2bbHBARAOHE - FSEHEBFOHRLGICEBWT
L FEHFEICEE R AFEOERANER I T IAM R FIETHD 2 b
EHRMEICT A REHEEH S22 b LT LM OER L ¥
TOEMAZXET D ICT &, ZHEMADOREFEO K., EH 0 E
RBPHEHEHFICL L2 XEoAE LT S EA0MEHA L LT
HEEBEFNHNHEEZTS - EORIEZRIET D20, 2D ORF
ROEBEBHBICAFALRBERE L TEEREIAN TV ZE2HMHET 5,

3. HmE =
3—1 aIa=fr—vary@gADMNEST
Basic English 2B T2 aIa=r—Ta VBN ERO B XL,

Hymes (1972) D #& " L 7= “communicative competence” D #f & %= 5 if
HE OB A DEF LT Canale and Swain (1980), Canale (1983),
SHIEZENE STHENNEDOH A2 5 EBEA L 72 Bachman (1990) @
ETNVICE S, TP 5, communicative competence & ik T 5
LR ThDLERN -2 FiEFMES - HMEE S (Canale and
Swainl1980:27) 3 L NFKEEHE /1 (Canale 1983:9) X% 4L Z 1L By
TR HAMEWIZHERE L TW5b, “Communicative language
ability” (Bachman 1990:81) Z &G+ 5 Z LT . SFOME L SHED
ERICRB T 22l DHEMREREROBEZED, 2L 0B R %
B £ %2 . Basic English CixF4ADaIa=r—va  YEHHED
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T GEELXERXRNEZM# E L TR TWL 2T TR ta
B2l ZZ B L CHyic, RRICHIEMIZ, ZEE2EHR L TWIT 5
ZLEEHBELL TS,

3—2 ala=h—varvENERETISEERD

A 2= —va YN EERTOREOFEERITEL TIT.AH
(2011:28) OREET HHEHEFRIH D 5 B D Purpose (H ) IZ72 5\
[FITRE 72 R W EEE D G % E L 72 B (authenticity) @ & V™ H £ |
OkEE [m, N/, & X0 2B L 72if8 ) %2 &K
CEWTWS, F7, BXfbickF2ala=r—va VYENICO
WL, R (2010:14) ORI L @EY TE@EMICEE LRV RAE
DBERIZIEZFIZONR W] v i b, Basic English T %35
B o XibicB T 2R 7 A4 Fx2ADO# & (Brown and Levinson 1987)
HHWVIEFHFICEBELESEAN I T -0 %, BHRMICED
EF2Z2LTEOBEREMN D, HEFEFE ORRNE < KFEE O 1L

CHETAMES LD WEBEREFICE o C O HMITEEICBIT D5 A
RO FEAHEMT IEEREOTCHL, O, BHETITICT
DERICEY FEHEABBEBROBRENDLND ST WEEEM %2 H v,

MighdEiEaI o= —32 a2 X 25485 FWAER LWV
ANTTUV—EHEROICESESERIML TV D,

4. Fik
WKEOREIZBW T, HBET XA M EEic, =EEFOHEL % 5
WD REORIACHRXICEREZY TV T LD, H2D5 WVITEE
FIHEANRALA Z VIR EL20IC, FIHTE28 W2 AT 5
FREFIREVWZEL . EFHOFBICHZ-TIX . FHFLEDE D =E,
VEZIE C TR T FM LM, £ L CEEMEORMEZR S HR R
DELDTH D, FEFE. NHK OGFEFFEM [EAERFE] vV —X1
bhorRFEREFRREEZMaMNICEETHHLE ELELELT
L. ZORKICERBMINTZT — A RXR—2nLHANEY TOEME
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Ao ons@iBIRonTcnsd, L2rL, A ES4H NHK =7 =
r—=3aF Ik LEAD ¥ SN2 &L T, NHK #iET — 4
N—=2ZAPO FEIEMICEIL OS2 WEBRHB THREL, &5 &
HbhOE CHMERAOEMELTHATEILI TR D
Basic English CTIX Z O ICT Y — A Z#EREHL TS,

LEAD (¥, NHK =5 2 /7 — 3 a ;A RNk, 2EENMN THIA%
ZTMT, BEFEHLEOHEBE 1 AT OV AT LT AT a2 AT,
—N"— - WEB B L CRETLIABOY—ERXRTHL, 74
ET RN THALHERN LT  FEELZRICT L2 ERIXEFED
AP —BIOREFOX T2 — RBA[EE > T WD,
MPEHAIL. T AR —ANOR/EORBALZET<HHMRE> L
HAZELICEHINEEDPORT <AV Fa2T7 >80, 3061
BFEHEELT, <HBHBREZE>O P2, HF2aB45 - hRL
HE VST BESFHEBLOXHBRICILZ< BTV A> L
VAT Uy ESmIEORUEEBXOKRITORKRZ EOGEE
BRICEIA<AFy b>E2BBYVHAEIRALTWS, LT, <AV
Fa2TLA>OPFNTIE PERFEREEBELZN—X L LE<LEHR
HUZXRF>E,  BEONTD - fILExE) - EDDHLWVWoTlz 5iEKE
RE - -BOHEA-EF oV 2 lERsn2Sm I LIcnE
LE<F@EIIVAI>L2BBOVHABEINLTWVWS, KFETIX, 20
KO MmBHWEZHHE L 72 ICT Z H W T, Basic English (28T %
BEEEEHZRET D,

5. ICTZ{EH L -ESHED

Basic English TlX, S@BEXO0E A, FFEH, (& FEFW
ik CEAEIEZEZHO3IOOFHEEHEL . ICTZIEAT 522 LT
ERALTWS, LT, TNAENOIESE T NHK EiEFET — % X — |
BLOZOFMMAEAREICT 52 HMBEHEELHE L7 LEAD OEF M
FET RN, ICT 285 AT LH2HB, ZOERE XET DHEM O
TERR 1k & R H %2 R T,
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BlO  EEROEW Z AR b HER 9 2 {5 B 0 72 O H A B

“Wait a minute.” or “Just a minute.” ?
| broke your laptop ...
Can you finish this &l [ﬁ /—]
by Friday ? =5 Its
“\“ "'“" no blg deal.
5 am &

e ’

I [ It’s MY computer. ]

£

d
A

‘ It’s Thursday today. }

BlOIICZET 72 2 DO F B “Wait” a minute.” & “Just a minute.”
DRI, BARFEBRTEHER (IbxrxobffoT)) ThHhoTHEK
WRRLFCHONTIHF. TN ENOMELZSETHAT 220
RO HERP L TEVEZRALIELII/HMNREEELZ L DN D,
LR L. ZOEBHEZFEKRT H720DI21F 2 >ORBDME D=5
WEBVLETHDL, ZOLHIC HEORB ZMFET 54 6. LEAD
TH<HEBE>ZAMMAIT 2L (M1 W) KFET —FX—AANT
BMEBELERBEDIGEN 225 2B L WD THEMBERED] OFE -
YU —X - HoF#HREbbETHBICETTEIND (K2Z5]K),

1  @LEAD e
& | EERE TSR 1 £
‘E AUFaSh Q — |¢ A N—Y |
AF¥w

| wait a minutel x

LRIRTOESTER
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4d4LEAD

A [ EEeE £

TAICEIR ApHE—EA

L o7

B Autasha Q smER
A+

Hﬂ» RAR—

‘ wait a minute

a Wait a minute!
i l(request) AICHFURNTE
B S4V4+ER

[ Wait a minute, please.
#45 : FFal(permission)
XE: SHVHER

o Wait a minute, Mom.
i fifi(request) AICBEUINTS
X®: StV+ER

2001FE EEHE1 97

200461 BEEE 7A

200450 BREEL 11A

0 Wait a minute.
i . {EM(request)
WE; S+V+ER

[ Wait a minute,
4 {F(request) BYS (advice)
B SV

m} Wait a minute.
i . {ff(request) FH(attracting attention)
ME: SHV

20055/ SR%E1 A

2008%FE BiE®R@2 07

20084 WEFSEEEI 118

2 O FIZiX“Wait a minute.”& WO RENFEH I N TWHD
RN 3 OMFIEE —ERXRRIN.ZIDNDLHEWVTHBODF % iR
HBEFNEFNOLRFEOTIFAINRIERINLS (K 3HR),

| 3

‘ wait a minute

R B EDEE . BDERE NIESE 28 RS
B ARIRER

Laura : Is everybody ready?Let's go!

Bob : Hold on, Laura.We have plenty of time.
: Hey, whose sweater is this?
: Oh thanks, Laura.It's mine.

: Be careful, Andy.You always forget things.

: Wait a minute! That's your knapsack!You forget things, too!

0o

2001FE EREE 98

Bma—A

TV MERRAR—A
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KPP THELIC<MRET>ZTLOHENDLY (K4ZH),
FLXLEMIXONWTNOTHFA LI —FTLHILENARERTH D,
FL.TATORLLECEFADMNBLTEY LEREFLZERL T
Fgouram—FK (<@&E&F> - <RHE>) $22LLARTD D,

\
= 4

Wait a minute! ©w0

R e - 1WOE - BMERE NESE 28 RS
BE: ARMBR
200151 EMFEL 98

Laura : verybody ready?Let’s go!
o BRI FEELED)

Bob : Hold on, Laura.We have plenty of time
KT : §oT&. O-3, BERE>FOBBALNS,

Laura : Hey, whose sweater is this?
0-5: S5&o&. ChEhOE—5-1B0?

Andy : Oh thanks, Laura.It's mine.
FuT4—: 5. B0 . O-3, TN F<D

Laura : Be careful, Andy.You always forget things.
O-3: REJUTH. PL74—. SELRVOSENES 1S,

Andy : Wait a minute! That's your knapsacl
PrF1—: BaokfoT BhRENSeANT v IFyITLS

e > M=

Ah SR EAAE

31 B TENB e

2001 A TH:#ERFE 1] 9 A (LEAD)

EHE T FORFLLEEOBEXEZHU TEL2HZELLH LD
BERZMHATELIMMARREN, FIZ HAOITH D “Wait a minute.”
EWVWOIRBOGHE HFOSoTLHNFICRETE W L E2IEXD
B AR EEEFRMLTEFTEINDI LR ZLTENIEL Lok
BRLWLWOTE?] EWVotBFmOBEKEZHA TS50 L5,

“Wait a minute.” OflZEE T 25O & [E U FJET “Just a minute.”
EWVWHIREADMELONLZFEH LD HBUAU TR TIT DI LWED
BEHREZRB L TCRZRL TV, 61, ZTOBICEFL b Tl
TOHZENTENIT, EOXIRBET, E5VoHFOFEI
HLTHWDION, ENFOENERRLTZ FHTICL RS,

BREBZLFLOHSTE . RXRTTERTNORENRELNL S wE S
ACHITVFNVDOAF Y FEFED ERLED ZELETHELAEARND
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A ZRED TWLSIEIFAE BB IELT W, 20 X 9 ITHE R o @
ERTCRAICED X HODICHELSBMEDFEWICE W X5 Z L3,
ICTIEHORE R A EZFT XD,

pl@© FREMEOEXOEWIZERZ [T 5358 O 72D O HH

(2~ DORBEEZMBITT D D,
INFA~YORZFLTCZDOFLEHLIFILZ~YDORL R AL L,
“Let me introduce Tama’s family.

2

This is Tama’s . And these are her

2004 4R [MEMEZEZE 1] 12 A (LEAD) % — ¥ &

Basic English /BT 5 F AL - THEELZHOT Z L ITAR
ThHV., FHZEBL TRV MOLFEHEZET X FOFEEIT 1600 3F % 8
25D, BFHICAR LT RECE-TABIZE UL L RGERE
N LT 2FHICENTIE, BlQOAFDE O X 5, 45 D RGE
LI WEE _SHETHOIHAELOEVWIZODNW TR SEDOH D H
MIARXELELTEHATDHIZI LT . ZEEHROHFANRDLZDZ L
b2, EEIC, Lo XTIZ TR O TIRHELHEHFBIZTHEEIEO
“husband” TH 52 TR B A 121X “babies” EHEE A AN b
VERHY ZEICL > THICOWVWTORBOMHFREBR O HIEIC
BWRHLZEE2FEI LT RAOFEEILICIELZLE/EEE C
b DHFMEFAOM TITHBEKREWE WS FERZL N,

ICTY —LVORBIE,. Z2OXIRT A NEMODIERBES Th 5
el EOHAAREEICH D, LTI T—4X—X% b LT
TAMEEDOFIRE JEHATANHIZ—EEKRKLET A DT + —
~y MY TEELIRERMOBMEBETELZLOETIMY LT 5,

BBREELER L ICT V=L 2FWTF — 2 X — 2107 7 k& &
TOHEMBIZCHMWOZEMICLEDELL 2 ENRTETLHN, S HIZ
NHK =5 =247 —3+ 37 /L® LEAD ® X 512, MBHEBMNEE I
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BH XN TWDL Y — LA,
FLOTHEDLDLIZIENTED, PI2IE.HIOD XK S IT4
VTHHA < XEHAYV AR>SO EZ2T 5 EHEHA T4
AL~ &
FMNE DN TV D
Ml EE LD TRRIFELZIENTEE (M6

AR A,

AN
Ay

4
TS HELTHLIZD, AL

e

S

m (K5 &M,

i B

BB L EH-.
(—ies) D4

X 5

4LEAD

| CAlESIE dbRF-EiEA

il B-TESY

#® /PUFISA ) EEEUZ

D pU%aSh || @Q ABEER
SOV EUP O  szsmER U

|_| £ vr~—v ‘

BEB OB, D BET 5 EM b

MF2E | BE3IF |

SGEIEBUZ > hE1F > &5

TEAE <LERE> 0 f
TEAE <&afF> 0o f
FEAEAE <NELE> O
FAEAE <HEFREA> O
FagaE <EELAE> D fl

X| 6

GEHBEVUR b > mELF > &5 > aHEE <HE&F> o f

E-E v
AEAA <SEEFA> O #
B a

B an___

BEE _s

BHA _es < ZEEA's/sh/ch/x

BEE __es <« ERAFFEF+0

SENTET + (v)
BEE  ves < EEBH(f)/(fe)

o
[m]
[m}
o
[m]
4
o
o
o

BHY HEAR
wER RRAIEL
—JEER B3 FoR =)
[ EEER v | maEEER v | mEAER v | wEN v
(m] Peggy, it's not that easy to care for babies and children. ]
485 - B (wamning) gy
HE: itis & - HEH tode & =
20015 E SHHE 5H
O Some children go trick-or-treating for UNICEF to help kids in developing )
countries.
185 . FEOBE (reporting: describing and narrating} -
ZE 5+V(be) +X (ZOHEE)
20015E EREE2 105
[m] There are students from nine different countries in our class. O
@ . FROHE (reporting: describing and narrating) =
2 ere « 0o+ 258 ==
I
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LEAD IHZEKOEFEORETOMAZRBEL TWDLH D, ¥H
ﬁfﬁéié\bﬁfﬁﬁEﬂf:i?ﬁﬂ‘?ﬁbl%’(ﬂii5%?@@@]%7@5@?
THLELOEHEFFLTHD, BIZIE. PFF1ELEDORFED L ST be
i DT (— MBI OE AR 4o BREE / HEBIZHO>NT
By EFa85481F, “Tam ~. O XL”,/ “We are ~. O X (X7 -
8z LHHILHAAERICERE L WA OMmBENTE D, 0.
BRIV TCTIEBEEIOY ) —XE2WRETDH & THEM
GLVWEFBTEIPALHAZTLICEDDLZ L TEL(MIBR),

. L E A D .'1/\.[1:;;7;!1??*!“8/\-

# [ AUFISA ) EREUA L

X 7

|B nusasn  |[@ smme || vens |
xzmaual LTRSS

wp2r | wpas

SGEEBVUZ N> BR1F > be BE (RER) @

be B@ (R&ER) © v

Tam~.® 3L

You are ~ . (D ¥
He/She is ~ . @ X
EEZ [am not ~ .

ABIEX You are not ~ .

TEIEW HefShe is not ~ .
¥ERSSC Are you ~ ?
HERISZ Is he/she ~ ?

l
N

SCEHBEUA R > RELIE > be B (RER) @

be @@ (RERE) @ v

We are ~ . @ X

You are ~ . D X

They are ~ . @ 3

EEX We are not ~ .

&IEX You are not ~ .

&IEX They are not ~ .
EERI3T Are we ~ ?
BERGSZ Are you ~ 7
FERISZ Are they ~ ?

ean K3

[ BEemER v | mxaER  v| | s v|

care for babies and children. 0wO

20014 F B#%E3 55
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LEAD 7 — % X —ZX L O3 X T O LG D T HEF] LB
FEATWAED . TOFEETFT VL L ab—L T A Yary ETHI
TAHZLENTED, o ICT V—ATHEEMEORMBEN 2T HIE
FIDIEED AR TH LN HHEMERXEI AT L L LTHT
HAH) TR % 7z LEAD | im LI EM 2B ICINLT S 2 #ae
bl TWVWD, @D LD AT OMBEEZER T 2 %A X
TV MEERR=Y~A>L WO HHEZERLT (K1 0& “L
FEEOHETZZEMICRDEOCEEZMALETTKL 1ISH),
FihlL CEHCE 2Rt MNshTnsd (K1 238, A%
FHEHB. P ZIZL4FOBEIFEICONTS, METHIEMNE L O T
FrIZCOGNFTISHMEZ ZHER T2 2T 8T A MR
BEMEHELTHHT 2 ETCFEEOEENHN D,

10

And these are her babies. 0
A : $B7(introducing)

B S+V(be)+EH

#iR: (N0 §FT AESE 4% REABL 8#F =8

2E: RE oM

20045 EMEEL 28

Hide : Laura, Leslie! Tama came back last night!
Leslie : Really? You found her at last?
Hide : Yes. My dad and I heard some cat sounds in our garden.
Mr. Gojo : We saw Tama and her family there!
Laura : Her family?
Mr. Gojo : That's right. Hide became a grandpa!
Hide : Let me introduce Tama's family. This is Tama's husband. And these are her
babies.

Laura & Leslie : How cute!!

— U > M=

11 T T T N BT

Hide : Laura, Leslie! Tama came back last night!
Leslie : Really? You found her at last?
Hide : Yes. My dad and I heard some cat sounds in our garden.
Mr. Gojo : We saw Tama and her family there!
Laura : Her family?
Mr. Gojo : That's right. Hide became a grandpa!
Hide : Let me introduce Tama's family. This is Tama's husband. And these are her
babtes.

Laura & Leslie : How cute!!!
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X 1 2 M e ey

And these are her babies.

200458 SipUEEL 2R
S S P A

Hide : Laura, Leslie! Tama came back last night!
Leslie : Really? You found her at last?
Hide : Yes. My dad and I heard some cat sounds in our garden.
Mr. Gojo : We saw Tama and her family there!
Laura : Her family?
Mr. Gojo : That's right. Hide became a grandpa!

Hide : Let me introduce Tama's family. This is Tama's h

And these are her |

Laura & Leslie : How cutel!ll

Bl REDOHE TII LoD EXBEZH O IED DO O HM B

[ THEXEBRWVWLTHEALWTL XD 2.
Chiaki: “CanI ( ) your order?”
Man: “Yes, please.

I’1l have a ham sandwich and a cup of coffee”

2013 4FE MM #zE 2] 10 H (LEAD) % — k&

(A) do (B) listen (C) ask (D) take

LARNTUTOREIREBHRTCOAFEBREDORLD Y /& VA 7
FHEOMEHBEHEZRY EF2H8BESLT XA MIZL< DD DD,
1 ODHEICHOWTEEEHZ 10, 20 L T L O THFEETETLHH DI
DRV AN E T OERN G L TEZHORGFEMN LD D 2 L
NMTEDLZLIE. T X —2%FHALEHEMERDO K& Z2F] RO
125ThHd, FFICLEAD D XS IZ EHERIW K TH Y ERFT — X
MIBMEFRENTWVDEIT —ZRXR=ZANRNHL LICR>TVWEIEHEAE.HBDH
NOFEMOEIZ, rOHFEEOZNLITEHBRIIRLLRNVITEEZ L,

Basic English ([Z5 1} 2 CIEHEEO B IX, MEMNICEE IE DL 2
ETHLID BEFOTFANCET TITFEATLIEANEALRIRN T
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o200 +RICFS5OFELNEZD ICTY — L E2EHT 2
LR RIS FAILESTHKEDO® 5551 TORE % FlIC
HOWTAHREZMM>TW0D, B2, OO X I, BEOEIZLL
o9 RFEREITZ MEETCTANRAL, 2T HI DL VFEHERE
2o THF v N A TEEFELME D ATREME O & WM TH&IZI D
KELLTHLEEDLT W,

BI@D X > 7B EDHEICKIT DM 0O EKGET A X & FRK
T 5% 6. LEAD TE<HHMR>NHL<AF Yy P> b IR
GhE>~BMBEHEZED T (K1 328 BEELT 2%5m,
CITHVANTIUTOEEBICT 7R ATES (M1 453M1),

1 3 . L EA D zilc::?;b;ﬁ-mam
# / BERE/ 24y i 3
‘.Is AUFaSh | Q ami® £ SO

‘ BLFLA |

RRELT

L]
o423
EEDH

BEORR

SERDER
[ smar v[[ meemar v][ maeam v
LRI ATORMTIRE
M1 4
_‘5 AUFaSh ||Q LT HQ A R—3

TSR

proeSEll L ARS>

k]

=)o

D -1 —28
Ox

mEz=

[ SRR - 18088 - BB
D= (ALE - ARHRHED)
OARFIL

OR

O Fn O (R/mE/RiTH)
O ke

O 585 - sBiTaLoBE0
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LEAD Z R L7235 & O BMAER O FIEIZ. #1@ & Rk T, &H
Lzl omm <7y MERR—U >R ELZME S HIOQ D
EOI. 20— WMEZEMCL CHEMEMEZERT 2L
TELHNR BFODOEIICXD TFTICEET XA M2 ANL TERKLY
HITAHZ L TCHBERBRMECHEETA2Z LTS (K1 55HK),
LEAD (Zix. 7V » hEIRIH EmE (X1 6 M) 2> b EAk L 723
EZOFFEHRMLUCEAT DI ENTEDIRE . BHEOREREHE
XETHHENHD > T D,

X 1 5 EEE T T S BT

Chiaki : Can I take your order?
A:do B:listen C:ask D: take

Man : Yes, please.I'll have a ham sandwich and a cup of coffee.
Chiaki : Yes, sir.And for you, ma'am?
Woman : I would like to order a cup of hot tea.
Chiaki : Would you like milk or lemon?
Woman : Milk and lemon, please.

Chiaki : Oh... sure

T TN EOPTE

2013 4FE M #zE 2] 10 H (LEAD) % — k&

X 1 6

20134 BEXE2 107

Chiaki: Canl| your order?

A:do B:listen C:ask D: take

Man : Yes, please.l'll have a ham sandwich and a cup of coffee.
Chiaki : Yes, sir.And for you, ma'am?
Woman : [ would like to order a cup of hot tea.
Chiaki : Would you like milk or lemon?

Woman : Milk and lemon, please.

Chiaki : Oh... sure.

EMAEHE CNMITA22ERTcCENIE.Z20L) R EE 2T 4
N THOHEMAIERITT+2DICARETH 5 2., MG O 7= D O B [ 4
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EWV) R TIERAEMIZHEENLNRAFEL TS ICT Y—AZIEHT 5
FIEIERE W, FFITLEAD D X 512, T X TORFEHICTHEHF B DN
TWLY =T, SREEHORA 2L E TAHMICENTE 5, il 2
T HIOOMEEZT AN LTHERNTLI2HG. 00X 22T~ T 5
BRI HICIEMOGTLF 2LV b2l F2EER2NH
BZAMRIEL2IFN ESE N TCOHXERBLIRLREAN LD L5 7R
MKW T EDRSITHFIEREFINLIONFESESEZDL L THZEL
T2 iz N5,

@D FEOXERARLKRAICIERLZED LI T 47T —va v
& & D 72 D O H M B

Listen to the sentences and write exactly what you here.

@— 1 “Don’tbe __ to him.”
2011 4R TG 1) 10 A (LEAD) % — itk %
@ — 2 “Why are you always so ___ to me?”
2010 4 [R5 2] 1 A (LEAD) % —#i %
@ — 3 Takeshi: “My dad and I are taking Mom out to dinner.”
Lisa: “That’s really .7
2001 £ [R5 2] 5 A (LEAD) % —#idtZ&

Bl 5 I LI A DEE “mean” » “sweet” D X H2., K< HH
NoiER ((~2BH® T2 -THWV)) CEFESTZHENFICESEY
TOHEHICBNWT . ZOFERLZRFEBTHBALVHEEFTHIZIELDY
TOUAACICTZEMLEEATELZEZAOND, 2T b O HGE
MIEHBESELEZVERZETHELDRL TVWEIEFEOHET —F _XR—=A0D5
T2 encEnE, XML T 2RI TE D,
ICTIZ, TDOTODOHEMEMEFZETOBAZRELITT 5,
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T4 T—YariEBHO s A XERICH Y . LEAD & F|H
THHAOTXFARMNECTCOMLFEIEILZ., Lofl@ - 1@ & [FEE T,
EEAEREME T TICHIR T 2B ECOERPERT S, FF
DEFIZOWVWTE Xy rrae— RLTHAETLHIZERFTINTW
L, BHEO WEBREICHDLLT, RREORIANEG EN D525
DEFZHBICAMRTL2Z LR TE S,

Basic English O ¥ TiX, KRFHNDO WEBRENE > TWNDH72D
BMORHFEZ L THHEE WEB ETT7 7 kEALEXR—UND
<—HEHBAE>SOBREBICIVEFZHAESETCT 27T —va UG
FirEiicxsd (K178, o, FF X 7rm— KL TH
A4 28, LEAD T EF 7 7 ANV EROB/MSLT 7V r—va v
TRETAILET RS  FHLEZVEFAO R 2RI L TRE - B4
MTEHLIICHEFLTHD (K1 8&MR),

{17 | mvoms |

Taro, don't be mean to him. 00
B

-

#®R: FrAHYI3a> BEULOEE) 3& EARL £ECEE BASHAESL

BE: (A ARBHR

2011%E BHEHEL 107

Boy : Excuse me, but is there a restroom near here?
Taro : You're a rival, I won't tell you...
Doc : Taro, don't be mean to him.

Taro : Doc, I'm already in battle with my rivals.

EEE KIS

ikl | —1EEL

TUS MEBA—IA

NHKIFar-adlb HA3H | #05 | sMvsbt @LEAD Learning Eenglish Abilities Developer

X 1 8
BRP O
Llnda alr-t.-‘ad\-I found me and is trying to be mean again, i .
L1
b4 - I

wWR: ¥ HEaE 45 HiE:
IAE: MR SANCoRIVEBATE

20106E BEEN2 1A
¥ Nana: Linda, why are you always so mean to me?
% Linda : What are you talking about?
¥ Minjun : It's true.You're not very nice to Nana,

% Linda : Minjun!Give me a break.l just wanted to say hi,

JUuz M=o~ | #E |

NHKIFay-Da?l £E54 | 807 | s8vany ALEAD Lesining Gunghsh Audliies Daveloper
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T4 T —varclD AL WEREIZEID RR DN,
Basic English CIXI & F 2 M E WA M E U IC  RETERY LT X5
ETDHDXERARXLKRBICEREZMITLA2HEMN TEHICE R T 52 &
NEW, EBEOHPLL . FLBHEORULUFETCHRLZ 7JAAAL L&
BELZZTDHDILEDNBEFOEKRETCORNEE N, KFTIERED
CICIEEERHEEBEHNDHD 7 T AAAL VL ANREDD D ER
MRV D LRBREOTHICBW T A /T —Yary -4 AXADK
DMIEEIC KISV EE S LT FELCRFELEY Y BT
BRYICEPTITELILICORITANERHETE B,

O ¥y FuAr7&u— L7 L AIEEOT-DOHMF

EoiEEsic Lo E R IIEE ~ Th D 2. Basic English T ¥ K
DAY OMEERD AND E BHMIL, HEEREEREE DS B RICES
THIEEEFEOAS Vb Fr—va BRI EICHD HE %
FIZOT2MBILTE / v =7 THETELIN A bR —v 3 VITH
LCE,.HEEOBRBPBALEVEFRIB T EMIFEEIND 2D, LRD
HORFEICEBNWTHIVKRTZLETCZDOEENRARIAD L, ZOHED
T DM UEMIZEB W T LEAD O L9 I KAeHOSHEN %2 &~
DETHEHTELICTY =AM IFIEBRI LT RVWEEDbDILD,
BlzIE. l@—-3OXNBEHENTWVWEIEFEEFT. TOEE ¥ Ky
A7 RoFEMELTHENTES (K1 92HK),

1 9 ;:Ea:t's reélly sweet. [TEL ]

bo&: 1
WR: iR NE2E 28 RARL
HE: £0iTE K.EM.EERE 28 JLYsh

20015 EREE2 5H

Lisa : I'm buying some perfume and flowers for Mother's Day.What about you?
Takeshi : My dad and I are taking Mom out to dinner.
Lisa : That's really sweet. Where are you going?

Takeshi : We're not sure yet.Do you have any suggestions?

Lisa : I'm free after school, so let's go to the bookstore and find a restaurant guide.
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FZ,.LEAD TEEFOHOFMMAbAIETHY . KFEICELT D
HEONMORFEOLZRBNL THAESEDLZ ETr— LT LA
EEHOHEME L TCHATE S, OFPIT, BEH EOSFEND
ﬁmLtwim%:yﬁ%xméﬁﬁfgﬁiﬁé/bﬁw@ﬁﬁ
N5 T35 (K2 02MK), Basic English THEEICHHAL TV 5
2= )T UVAFEEHOY—MI . BEEDIHFAEIND S &EFEEDN
MO ETFANETHLERLETRHARBICOLYLT VLI
FREH L CI AL TWD (K2 15M]),

.

That's really sweet. 00

BREE

MR

TR FR NESE 284 RARL

BE: EmiTE X8 -mEns 3§ Jrtsb

2001456 HasEE2 55

=i} Lisa : I'm buying some perfume and flowers for Mother's Day.What about you?
] Takeshi : My dad and I are taking Mom out to dinner.

7] Lisa : That's really sweet. Where are you going?

(] Takeshi : We're not sure yet.Do you have any suggestions?

=] Lisa : I'm free after school, so let's go to the bookstore and find a restaurant guide.

0> M=

X 2 1

il Lisa : I'm buying some perfume and flowers for Mother's Day.What about you?

] Takeshi : | I

=] Lisa : That's really sweet. Where are you going?
1 Takeshi :| I

= Lisa : I'm free after school, so let's go to the bookstore and find a restaurant guide.

| Lisa '.| I

] Takeshi : My dad and I are taking Mom out to dinner.

=] Lisa :I I

1 Takeshi : We're not sure yet.Do you have any suggestions?

9 s ]

M SNTERET —IXR—ZANLREED X EREASLKRIIC
LTzl EF L MR TL22LIEF, EFREHOE
ﬁﬁ?&<gwﬁﬁm%o@ﬁéomT%E%Ltm~wfv4
RN e REMmE LM EICL DTl a=r—va D
BERBEOLNICSWVWEREICHO TH  GEHTOENN TV D IRM &3
%@E%%%ﬁbk4yF*—vayﬁﬁmﬁé%%ﬁﬁéo
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5—3 %4

HW

mENMBREEESELLEE

BI© okt ANPGRS B O O HM
—AE—F T h (EBDD] —

EEFREB AN |HUF21T 4 [LEAD 11—

X 2 2 - -

Awesome!

20056 EfgEEE1 98
L]

Lydia : Look., That's the theater,

Tom @ Where? I can only see sand.

Mina : Under the sand. You can just see the top of it.
Tom : Oh, Ican see it! Wow... that'sq |
Lydia : It's over two thousand one hundred years old.

Tom:A

Mina: Ithinkits bl | These places under the sand are so old, and sc

mysterious.

2005 4R THMEFE 1] 94 (LEAD) % — e &

Al 2= —va BV TRKERANHEBREMEST D200
A N7 7 Y— & LT, Brown and Levinson (1987) X Bk 2 5 7E
ITEHZ DL TVD MMELS RV MES N W& D ER
Kzl T FmETHWENLIRN YT 4 7 X TT 47T R TA b
F A« A K~Z 7 ¥— (Brown and Levinson 1987:70) @ & 7 /LT 1%,
KiEFEHFOMNBRIANZI a=r—Ya a2 RET D OICE
VMO EmREHICERN 2B LI T b0 5, BT, HlOIC
B TEDD ) LV SHETAT. BEXETEZASRERICK
CHONDHKOLWVWE#MLTERLTAHADE BHEICLDI2aI2=F—
YarYilBWTHMIBRAIN I T VL LTERTELI I LD D,

KREOWEZ LT 272D, TEOD] L WVWI FEITHITK> TREE
PlamE Ty L ko> e&3 25L&, LEAD T 2 Y O BRIk
Wb, 12, <HEARZ>O<S<ELCTUVA>OTFTISEIND
<HERERME>2D0 THFLEMELST L, ®b D) & [THE - HE
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(K232M), £IH912F< IV FXF2T7L2>O<F@ERAEAY
AR>SO TFTICHEEND<HEE>HS TH#DD] (K2458H) T
MBS 2KH02RBE -WET I EENTED, SEELLLE T T2L
WHEROBEHMR LI I T LTHLT I RXR—20ENT-HATH D,

Xl 2 3 ‘

HREEt

N. BFLrSOEELEDTS

MEM- TS

[l #4¥ (greeting people)

[ #HE(attracting attention)
O MBS
[ #1(intreducing)

i 174 - #M(congratulating)
[0 & & (taking leave)

SERLEIR

Fa g A THOELF TR

% 2 4 EERAERUX > ke

lEe v
WUhMTS 1/2/3
HBI5E5D
M=Ed 2/3
ALEES
ETEEED
BHD
WD
RATD
®EITD
REKITD
w595
BUHD
RIS
BRE=ED
Htd 35
RT3
HETD
L=}
- HERS)

RIS
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(D 5] LW BBEITAICHEL TINESNTZFEFICR LN
LHIEGIZ., BIODZEFICANDEE “cool”,/ “Awesome”,/ “brilliant”
(X2 2%8) Ot “lovely”/“gorgeous”/“sweet” mERRE B D,
ThEnfions%m. RPN TRPOHERTE L, H 56k
MBI E S TEHRADEZIKT 20O ERELER LD, S
LEAD I DHLHIMICE S £ TOT F A MEET TR, HIF
ODHELIXET LD . EOXHICEDLIEFENRFIN TR I
NOZNICERZYTLEEEED2z2EMSELIZ LB TE D, £,
FERDOSEEE 2 MY R LEB T IS BHESTLIE M2 - T
WL OGS HBIZHEHTCELZEITICTIEHORERAATH 5,

Bl@  thsx OB Ry e BT O BRAR & {2 375 5h TS B) O 7230 D Fh 1
— AR OETT ] —

2 5 SCRIER VAR | AUF 2T L | LEAD 11—y

MANE. T ASE

I'm Laura Wilson.

20044 EiETEE1 5A
-

Mr. Oda : Everyone, this is your new classmate, | |.

Laura : Hi, everyone. I'm Laura Wilson. I'm from Boston in the United
States. I'm 12 years old. I'm in the tea ceremony club. Thank
you.

Mr.Oda: That's yourseat, | |

Laura : Thank you.

2004 - [HMERFE 1] 5 H (LEAD) = —# &

KETHTFOLAMAZMNRSL S, Mr.,/ Ms. +7 7 I U — -+ Fx— A4
HHWIET7 7 =AM F—=L2DHZMHEI EVDFAINDH Y | WYX
DN HEDOANZK L TIHEBEHRERHCDAEN G ENDIBERLH D
BN O LS lmER ek Al - 72 5 556 M3 955 B o 30k i
fit i 2OV FEEREFIZLE > TELTLLF®HKTITRW,
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EEBIZ.HTFOT7 7Y — X =L T THTFEREATLE A
R, WL T 7= A b XA AT ESTTLE D E o IR
Basic English 7 7 X IZR O T L HARAANFADOEFEZ 7 AITBWNTH
Dl b T RZIT NS, 72, Wilson Teacher @ X 9 1T BE&E Tl
R4 EMEELMASDE TLE 572V, “What’s your name?”
X “Who are you?” O L5 ICEKE T RILLHIRZEXDHDEWVWH %
LTLESZY T2 SORMBEIL. FFmERNO MK & LI %EE
o2 EAESE THEESTLILEND L,

ZoxkonGmé NHEBARZEMRLZSHEFEDHO EMICE L T
ICT I FRERIXELARD, FFICLEAD CH D2 2B DO L DT, b &
ERDT —ERXR—2ANRNFELEoRLVI —XR(FEIZLITHEINT
NHK fE5 &AM [EEEED ThdhiZ, M2 5088 ET 25 AW
BLOZORENKRALRANLETLZ2HEAEMRR L. ZNEN2EET
LHIOOHTICHERSEL2ERELTHATES (K262,

Is your last name Wilson? L L1 -]
s BETA(BLUEOER) preer=y

2 6 W& s+V(be)+EE
BIZER

200447 H@RE1 5A

0 This is Leslie Wilson.
BEE : TNE0O0T Y (identifying)
R S+V(be)+HHE

H E 2
ko

2004£FE BRREEL 68

[ Laura Wilson. 00
HEE 1 TNIROOTY(identifying)
X8 : (FE)
IR
20044 BEEEE] 108
1 Mrs. Wilson, please tell us about Thanksgiving Day. L]
B4R : fEB(request) AISIRUANGD
TR S+v+EEX (FES - BE)
20045 BRHEL 118
0 Okay, Mr. Wilson. 00
BREE : fXMA(request) AICIFUANTS m
X8 (FE)
200445 BREEL 1R
0 Mrs. Wilson, this is delicious. 00
e : ER(satisfaction) ACEURTE preer=
XE : S+V(be)+EEH
s

200455 BREEL 115

B COAFOWH N FICHT 22 SEFRMBIL. 5 HE & AW
BBROBRENDIT>ED L TWDIEFEMICHE W TRRT 2 HERN R
FELAEDTHDLHEBZZOND, ICT Z2IEH LI #HM TR TE S
HHECHS IO RAZER L e -V T LA 72 85 EEE~
DIAEICEBNT, WROBMEEOT FRAFLV HFEFEL TWDH,
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6. LOLEBDOBE

AFTEHTITZIAPOORFERICHEIG LEHERBE - FHEREOHE
KEEBRLEHABEREIEH) L L TCNHK BET —FX—2% 4 &

THEMA SN TWD EFEAMAERHE S A7 & LEAD # #]12, ICT @
SHIEHA~OBEANICOWTERY B, ToREEHL ML,
FEHEOHEFEIZLD I a2 —va VEENDEREZSBEIC,ICT &
ERLEZEMEADORDL W EROEN, BLXOEERD HikE 7o
ODENZE E DR, KFEHE=I 2 =7 —3 3 %F Basic English
DIFEICBT L, HRERBRALZETSHFRASKRIAOE AN, BFFE
MzZEELLLEFREH. Hm e ANMEGRLZE#RL2EY RS EEN
AMRETHHESSELHAHBOFREOI>OSHEHEHICE W T
ICT A AICTER SN D AR Z &~ LT,

SHBOBELELT, AZICBWT ICT 2 FHLEZSHEHE &
EHIZHEBISE TS D, UF3RAOBEEEZBIT S,

1)RFOMABT —FRXR—2DOHBELZNEZIEHNT 24 A2 0B K
ﬁ%?ﬁ@lbkwﬁﬁl%%éhfét B RE 79 GE
Bz, TEEBELTWSRET TR, 7 —F X — R 2 HE
BEELZEWRELTHAMACTCE X 2ICH Y —NVERET S
AREMEIC O W T BT 5,
2) ICT Z{EM L BM O - EICHEAT IHIFO R & & K&
AFTHY BT — 2 X=X HIL ICT OFf & D —E %
AL BEST MOBEMELOM TREMNZIEAET IS %
SO VLAY, EHTAMOEMNORREE S K EHET,
3) ICTA#IEH L TEKLELSHEEHOFED RO
AFBOBEREEFEHOH & LTHELE ICT Z2I6H LS iE
HEENZOWT, EEFBEROSWEZEZIT, TNENLOFEOD
BhEERIEL TV L,
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KA HE (2011). THFBFEBHBFOHMB & /A - - @M | KR EER T H R
FRERHAEE /A O #E#E-EGP 22 5 ESP ~J 5-31. F Ak
HWEE (2010). T2 XL A2 EHETHZALILEND D000 HEIE -
FMNE-A)AERIEFBHRETFTRR H3HB REHE L LR

ftMlala=r—va viEhoER] 9-15. KEHEEL.

WEEBMIERXE S AT &
I 55 #% % 35 LEAD (Learning English Abilities Developer)] (2014).

NHK =5 = 47— 3 ;1.
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HEREHE [ M LFEEE O TR, & B | VSL 055
The Feasibility of Teaching Vietnamese - A Case of VSL Methods: Teaching Vietnamese to Speakers of Other
Languages (TVSOL)
157K E SHIMIZU Eri #hH#NEFPE Kanda Institute of Foreign Languages

1. XTI

HIE, AT M AGEEE OFEBEZ T D, BARIZEW T HARFET Tl < x o
BEENZ BT AAGESETANT O b LFEAEHRIEINT 52— Th D ZORERN U F =
7 LBIFHITIEL TS, — TR M LFRERIAC OV TS Z L OIS T D
(BN VAN AN

N FLAEZRFEN S A NHERKFEON LR N AGER (Vietnamese Studies &
Language LAT VSL S EKGET %) 1IZBWTE, 2 9 W TRPUIKIS T 272D ) LFEHGRE
DIIFE L FEEZAT> TN D, FIWES TIIN M LGEAEBERNAD ) 27 LR E2FEFSET
W5, ZOWETIEZ 9 o072 VSL DO b LFEEE OIEBN OV THEIT L7V,

2. VSL O I AEFRFETOMEDT

N NFAEFZKEN AT T OOKRFAZE > THERSIZED D HOD 1 253N A NHERE
RFETHD. NI T LB T LEERHIAN A NSHEERERFATTR LT D, 1968 4, N/ A
NSHEEBERFDORIE T BN ) A RRERFAT T M LFERSERL S 472, 1995 FFIZHMNEAD
72DDN N F LFER M ASYVRHZARTE A 2 5. 2008 4F, N M A5 N AGERHIHRAL S AUE.
S, BIEIZED. [MEDOFMRNEZ LoD, 60 FLLEIZIED X M AGE « X N AUV EEE
1T-oCT&EL.

1980 FRUICTAD, I RTT OFHBERENZIBUNT M LGB DB OFENITE E
ST N ) ARRERF LN ) ANERERFEL N ) A KEPD)DINEREFRNDTE NS DO R LGE
BEZIRET D LIT2%. HEFHT N ARERFDOR N LEEFFHI T M AFEBRIEL K
HIFE LWV EWHIEITHEE LT O h VAR U TICIRE SN, N M LEEERANERE S L CHE
T 5T ODEEFROIFED A LB STERHETH D, ZhUuI N/ A SMNERERFDS 1990 F4RD'E
FNDINEANDTZ DD N F LFEHEE o #— 2L LT BHECH 2. 2014 4RI/ A N
BEFPRFAR M LB NS LAFEFRHTIWT BMEADTZD DR N LFEHBEHERRT ) 27
2] DIROL LTz, #5ED Teaching English to Speakers of Other Languages(TESOL) D35> 5 HL
" Teaching Vietnamese to Speakers of Other Languages (TVSOL) &1 5 1 ZFEA TV 5.

VSLIHUE, AHOROFA « EH~RIIOEFA: - [ES40 D OBHIBHE D - LFEEHE T2
TiFe< NEADTZODR N LFEBEHEENN Y ¥ =27 ) BEEL, HEIR N LAGE
HEFEUT I AN TND.

3. VSL OHLA:

NI T LGEZERE D E I M LG PR A LTI D L Vo TENRET TSI LRV B
T LFEABEIZN D DT TR, R M LGEAEITEETHEE 1 L Okk 2 72 S 357 O HAE172
Mk a P SNEN DD, X N F LFERBICIR D 12D DMEDZMo R 72 i L T D X 91
Nguyén Thién Nam 113515 5.

i PIF Nguyén Thién Nam 18 1-035C « 38R 5 (a)(b) D HOEHR A H 35,
i 1970 R HAT M F DB VAR U TR L, DIEE S < X M ABURIBHEN I Ry
TEGTH I &b,
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1) HEIRDT-0D+ 57 E

2) k& SOV T ORI

3) NN AGEIZOWTOHRBE 2w, (BN - G - 5ESE - G - B EE2ET)

4) FEFEERII O T OEREA 2 - bEx 2RI COBESENZIT 5 F DERROISH

5 VT Az hua—)L

6) XN AIUbE SULDZARMEA~DTR EiFE

7 SNEREE AT R

72, SELFNUCEE T AERE T v 7T — F LT BENH D & LTNA.

FlE U CREEZ BT DIRROREBEES, £ 2 L LihT 2 & OBMRME, EHEEIC OV oA
SREDSERE, HEOERE O75) |, Simditihvd 2 k;ﬁ%kmﬁygﬁkiiﬁkf%épgﬁ
FOHGRBRET D IHFRICOWTEEIZ N O O BT 20N H 5. T b DR
T DIDORFHLMETHD E L TN,

TLINT bifx 7B O SR U b s A R ot AR - AR I C & D3 2 R oflil 2 NOFE
DB THL L L TND,

4. TVSOL 7V % =7 ADOWNE

TVSOL %32 L7z SPMNEANDT=HD N AFEBBEHERRL T Y =7 L) IZBWTILL FOkRE

RRIZ 72> TN A,

1) Sk SR LN AW TOREAS =)

2) MR COFEFHEEE L INENDT- DD~ F LFEHE~DISHAA2 =)

3) AMENITA P LFEOES B HAZ 5 hiEE AT /12 2<)

4) AMEINIZA M LGEOREFEA H A HI7EE A% /12 2+)

5) FMEINIZA N LGEOSEE#Z DEFHEE AX U156 a)

6) FEEHE - BRE L ZNLSN O B OB B O BERG O TEE AX (12 a)

7 SBT3k Z2 B2 5 5k N LR SINE N DR AEIET 5 (12
1)

8) EH(60 =)

TS ORERL CIERBBE IS 72 A FEDOZHEHE teacher education & I TIZHEIZ/ > TWAAD
5725 b L—="7 teacher training 217> C\\5. N/ A ITHEFELTEST U X2 T LM
HOWMIZEH THINZRB T TIZHE L LTV TS AZRAITO hL—= 70 ) F 2T A
HIATINTIY, Frszmid 5 NI L T,

ZNHDVSL O TVSOL 7V & =7 A, X M FAEWNZT TIH2 < R FTOR M LGESRE
DFEEDOEE IR L TWA.

2018 4, BB TITINHR EHEARICCEINELE & LT MAGERERA SN, I 7L &
¥, 2000 44 D b LFEHE NS/ NFRAHIL L b 2 L2 o7, VSL 13 2014 ALK 100 44
VI EDOFANGHT 5 52 Bl L, ZHOOERIISZ T2, ZRLSNIH X A 12BN TIT40 4
VI EDFANS T 5 1722 Bii L, Vinh Long K2 T 15 4 LA BN 56T A iRFE 2 B
L7z,

ZDO X HIZVSLIZBHORNIHTE T 5 FAITKTT 5 M LGEEE T TldZe < X M AEWRS
IZBUW T TVSOL ZRE TS, 41, XM LEHEEOKARRE LTRESHEL N T
H59.

5. HEHIMAER UT= VSLIZEKIT 5 M L3EHE
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2017 4F- 8 H, FEn5ilim & U TG 2 ZEMEAOFIIBIIAHMEDS VSLIZ T T, F5 %
HDRFEII SN, FAE L 2 TVSOL 2 5 2157

1 H 90432 a~Dr T ADNERTTOI, 2280 EE N END B NED 72 B3 T&
5 X OICHHEERZZRIT 0D, 312 BOETH -7

17 7% 10 NFiED 7 7 A TR EN TR T AFERENDIE L SENKE NI T ATHY
REHERTH -7, L LAARIZBWNT ST e EER BRI ERIZ L >z 1
I AL NDFHE L 1 ANDOT v AZ L SO L . R CHE T3 < BARIZBWCEZ -1
NHN HAGENTE HXT7T T V0B &, HAGETIE DO T HEECHZ D ETOHE & THR S
TNz, X7 UHBTOY 7 AT EIOCGEFHEAZ EXICF, HEFHED 7 7 A28 TT
ka7 LA AW CREATSOEFRE FIIOTICHT 572007 7 A Th o7, X M LAGEEER
I—R L IE L CORWFROEHOE OBMHIHE L9 Z LT, Z 9 W\ o7 kBERBNDOW2T T A
RS I IFEF RS T - T AR ThH D, FEEY, BREIILHAADZ T —RA
v NRCHBEDREESTZRT 4 T — U7 B e BB ARV TEE L Q0 o7, FEET AR
B ERRICIEFIC S B4, EMEOCEZEIBRCOEIL <HEMT L0 H X0 IELWERRDIZ S
(ZFAZE AZANVTH Y, FAENE LEENEEECTEXIGEIIZWNTED 2 BEILETH-
7o IR E LD E L THS b TEC LT —H I TR N LAETT LB T—va vk
ITote. MNHRICIEH 7203, EHECOMEL H Y HRER N LAGEIZEBIT S 4 HRga 853
DHHEL LT STV e, E£7e, MIBWAE T HERCRRICT LB T—2a v &2 ThE s =
R EMOLEINMARZIEFICER L WD X2 ICRZIT b b LY 5D LHRIA R IUE b
T LEFETHERABRSC N /A EFEREPOFATE & O E B ARETH-T-TH A ).

Z 9 LTaMBRIIFASE T CldZe < EFIT L > CTHIEFICHER SO ThH -T2

6. L OIIMZT

BEAARICBODTUIAAGEIC L 2 M AFEEBEIIFEFICRE L TWD 00, X M LFERIE
DI72VBEGR FIHEGET X MR EHAAE L7V, FEERKE Z & OBE LN ZENORES LIRS
ILTCWD, FAUTHRIZE > TUIAS 72 VIEEFEERN T DI, FENE ZFE T M AGERE
TR ESH TS TNDE00, & LTEIWNEE - L~ TENL BWDRENZROHHS =
EINTERNE W) BB DDITHEDIR. FINFEEDETT 4 _X— a3 & B ABEOREEIC
B85 T4, VSLIZEIT 5 TVSOL O & kA HARDHEE L 5T LT > THARIZERT
HRNFLGEHEDED S L7 5R BRI CE 5O TRV EERITE 5.

[ 3R]
Nguyén Thién Nam (a) “Phuong phap giang day tiéng Viét cho ngudi nudc ngoai, truong hop Khoa Viét Nam
hoc va Tiéng Viét”, Hoi thao Nhimg van dé thuc tién ctia Ngon ngir hoc timg dung & Viét Nam, Truong Pai hoc
Khoa hoc X2 hoi va Nhan vin, Pai hoc Quéc gia thanh phé H6 Chi Minh, 6/10/2017.
Nguyén Thién Nam (b) “NGU PHAP TIENG VIET VA PHUCONG PHAP GIANG DAY NGU PHAP
TIENG VIET CHO NGUOI NUGC NGOALI” , International Workshop Teaching Vietnamese to Taiwanese
Students, Trung tdm Viét Nam hoc Pai hoc Thanh Cong (Cheng kung University) , 4-5/11/2017.
INEES (1994) [V= MEARESRt] HiEEE.
FURENE < BN - FEFH (2010) 35— SREEGNIZE  HRaOMEEE T IFEH-.
5 I - DT - SREESE T (2015)  [0eiRF) « SMERREBIOMER & 2] HU Y HR.
BEEFR
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2017 4 8 Al THOI e KA LR FAEBERIR MO I EHHE TD 7 Z 2Dk
1. T T VBB L AR

DA T S % 75 it Fl VI SCHHFROIG 2

r B
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Py [ 1T 3% H 15 3 A o HE ot
~ ) —717 =7 desknet’s NEO O H Sk E ~

e R ANARE Wikl & v % — (CIS)
MHEAGERY AT 4 THEBERZ— (MEC)
TFiEOEAE

(¥—U—F FHET7T 7 — FlE., XEEMRFT. V8= x4 VerUP, FIH
FHHASOMME, A7 A—TarORBEL, BIEDOEHR., TEEHOD
M 4% )

XL ®IC

ZRANBRLEEY =L THDHT A7 F v V2O T, FIH S E[T OB
HE, =2 —F—ICKHT 27— FREOE, ABROMRFE VAT A
DEmBgEREL (N—=Ta Ty ) EAEROBEHRL S X T ATEH O K E
KOERIZONWTHET D,

1R e

B R TiX, 2007 4 A L0, FROEBANOHEREAEL I 2=
—varvERETHIED, IN—T 0T DT A Xy Y EEANL, HA,
M TFA—ar, A Va— )V, SEE/THF TR, STESH,
BN, V—27 70 —SFOMBEEFERAL XL, A7 Xy Y EEALR
BB ER RN TR, RUIRBERN/E LN T LEINRD FIETDOA
T A—varoE#E, BHEEFOXCEEHE, SHNXARE L TV DHEHE R
EL VAT LAEANE LY OREN/EE SN TER, VAT LE2EAL
TH%OT ARy Y EZEODLHIITTHEAL TS EWV) AR AREL T
tHmEBZOND, AT, B2 LA LEHAT I DI, E95 LK
BV on, FolosiERrwLcllinTLE ONE, ZHERBEED
BFWMILEAEDONFENICHOVWTEHERHL, ZOXFICWMYMHATL,

ENED)

BELE D Tdesknet’' s(T A7 2w V)] O LR 5EMAZEL T, EHFH
TARARBLTWDOEROLES, AT NSHBEHRORBE ., M TEOSE,
BHMIEHOREI BT TS Z a2 E LT,
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(1) EHSE 2BEE2RELEAMAT 7 — FlRA. £, o0
(2) TAIZ XY OKEOFHR., BH L MBEE O F IR DL A&
(3) FIAHEREHRAE»OERILEFOL-OOIFEH G E (R) OE, ML
(4) e 7HE BRHBELEOMEI—FT 17

(B) TAIZF I N8 = XA ~DNRX—Ta T v/

6) FrxAOFHOD DA (EHFE. FIHLV—L)

(1) AFEEORKRLEABOMRE

Al
(1) By RE SRB 2R LEFMAT 7 — MilA, L5 O

2016 -3 H 24 H (KR) ~4 H 12 H (K) 12, 72732y YHHIZHOW

TOHROART M, BEREZNE LN T2 2BME LT, EHER 2Rk
B M504 28I, 7Ty — NERBHELZ FE M, fFHEHANGEZ LV—T7 8
100 4 OB O b EEE2IINE LT,
ZOHFT, AV T A A= alIilhbOFEOHTEN —BHITMALEMLXK
O HmA N TLEY, FREMNAL TV TLEI EWVWIHIZ DT E
B, BBFEDOT A7 %2 VB IZ#AENfE VW < Google A ¥ o — L b
ETEhwnwnr, LT, EHLbZELFROAMEFETROA— LT LA
—EBER, MR ZFZRERANO EZIZHERDBP L0000 6RO THFEZ T
HETEERHDEVIBADND -T2, ZOT 7 —FHANL., EHF
AN TIE, REZITICETHOOELE EXLERIEROFED ALY, &
ZOLOLIES> THEL TWVDIRWBSnolc, A V7 A —a OB
W= HTA RTA U PRROLN TRV, ZRNICEAMEN TV
WeEWSMERbEFEEVITR T,

<7 v —FOEREE L EE K>
QL. H72 721, WMOWTNIZFEY T D0, (HH)

OA&HE 10 A ( 9.7%)  ®KIDS LA (0 1%)
@KUIS : 52 A (50.5%)  (DBH 2 A (1.9%)
@KIFL : 30 A (29.1%)  ®KGMS : 2 A ( 1.9%)
@KGCC: 4 AN (3.9%) @=U7: 1A ( 1%)
®KGAT : 1 A ( 1%)
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Q. B LKL EZTLALTLLEE Y, (XLHAH)
@ HNGE I NLV—T8EMMNL 1004 DRIEEHV

Q. HR-IE. TAIZ RV E2EDL BEWOHEE CTH T 5 H,
KA VT F A= a ORIV v 7 LTHEEZRDZELEDT
TEIZELS I, (KLAE)

OIEIEE Y= 98 N (95.1%)
@QEIZ1~2F : 3N (2.9%)
@IFIEFMAEZRL: 0N ( 0%)
@ D1t 2N (1.9%)

Q4. FF2 TQ3) BT, ObAsWNIFQLE 27 HlocpMx L E4,
I HEIHEIZIKRD I B EN T, (5B 0K)

DA 7+ A—ar 84 N (83.2%)

QA a—)v 81 AN (80.2%)

@ & A T : 18 N (77.2%)

@EE « LAR—k 28 N (27.7%)

®U—7 78a— 16 A (15.8%)

©F & 4 & 133 AN (32.7%)

D% O 8N (7.9%) 20 40 60 80

Q5. L3 Q3] BT, @& x-HickBBxLE+, FEAERMABL
BRWHBAEZUTNLLEA TS 7Z3W, (FHEREZ 0K)

OF A~ EHEHEN 72 :0 A
QFHALIEWEES DN, HNEFRDNL 720 c 0 A
@QFHALTEWHEREIZH LN, < ZEIICEZXD 0 A
@ D1t 1A

6. 2BICEHELET., 7R Xy VORNMZ S HIZH ESE LI,
EILIEDLIWVWTLE I, BEMICEHEZLSLES Y, (HHETLZH)
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(2) FRAZ Xy Y OBEOHRER, 25 CITA v 7+ X — a ke
D FJ AR o 7 A

AR 7 o7 — B &R GITOEL L LT, BHHRKKE % — [T
X, BEOT A7 XY « 2 X =TT AR VBIZHEEINTWVWDH VA
TLAEEL, TOBBEOF AR ZREMEE L, BURIRA PDF 7 22
Xy Y OERBEFMMARIN] 2B FIW,)

FRAI7 Xy V8T, <ML W TWAHREIXZ, TaoRD®@BY,

FIAEICIGC C A BEETIHM Lm0 ~1EW\W. A7+ A — 3
fisx THRMEITE CHLRAAAINTEY, MEOEHRICHLESFEL TV D,
EIL<FHER TV DRI RO REHR/E LN TLE S, ik THNEE
THEWVOLLMERLHBDO TEBY FIHOTA RT 4 R0 — )V &R
LIRS TN LEHEEZET T2,
AV a— v, FIAELE, BIE - PR — FERIZ., KPEOBRENHES
FIAZ L TWETH, —HEWER g6 0nE NS 2 —F—=NFEEL T
W5, FEBEOESENFAML TV Z L THEHRIEAOMMEN LN 5 DT,
BEEENMEZ 25200 F 2732y Y HHHAS 2L
R HEOBRMICERY ML LERD D,
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T 3k A AT RE
mRABH S LEDN
w3,

MTED,

i fe ﬂf A 4R 5 R i B 307 i g R
P b ESAAEN | PACARMOBRE-D |FHOERR |EEAF A ELZ5
N TW5, A7 A—va rBEEL | AWMMAR2ERE | ThwBa b8 NREE
AT ﬂ%#é:af WA 4 B Lcv s,
AEMOBRbESE | AERGEIEET S - L W4 AR 48 R U 0
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HH,

‘ElLU
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LT b RS A S
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ETHEH, F ok
Bl TTHTED,
EB~OHR DK
A8

DLafid, ATz T8 %
LCWELEN, 74
VTTRTEDLLOICR o
e X TN T X7 b8
ET& 5%,

W 3 % B T 79
B S I

FHRTHEOT T VLT
v xR UTBEEL TV
D, A Y 2 — )L HE
HHEEZE X H=ET
MaEEERL W0,

R Y oa—

BER LT O R B IX
< HAETH T
5. BB A FIEIC
FEXITHEALTW
DTEEARAYT V2 —
MIZADLTHEBW
AN

BB NS ARAE IR, &
HBRYEB TEEERILAE T
x5,
DHEAROPFEIT L DI
MzHoFERHLTE, LBOR
TR ATV a— LA
XU MHLEETE D,

A 2 — )b
TE £ N 7E #e 38
SRR i
R R R
FNA R

TEHBU EoME T
ExEZ AL TWnWiEL
ZET.ERAKO AR
HEORE L ETE

. SETHMLT
W= EKE L TW&
AN

I HAE S T | DAk, NREFEZ AR | WMAE&®ER | IR L /BEMEMNTH
D, HEMSMEEM | TEHAL TWDEITTLE | B K4 MR DN BB AT KETT
OB OEKLESLA | BN, EA—AT FL2ALHE | 7 RLAER | <. WREFEZSOH
— LT RLADOHR |BTEDH LI FEHIC BAT7T RF—EBLHEBHEL
THEHENTWB, o, VEEEbh b,
EEH LB TE X
5,
IF<HABERL T | Uik, RKEXELHES | —FHEHERE | ER2BERETH I E
5, HEOBRAMTEH | ZFHELHBKRTEEROLE | 2 AV FREA | WHEZMDL R ﬁﬁ#
ELTWSEHOE %%%H%éﬂﬁ%ﬁ%# S BERZHE | 20D,
FREEL TR <, STWER, ErhEEIC MERBEE | T27xyVYialHE%
Kl A € E2H D\ﬁﬁﬁﬁ*§ [m] & % T B L C L A Gk
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English-learner perceptions of Automatic Writing Evaluators
Michael H. Brown

Kanda Institute of Foreign Languages

Abstract

The capacity for computers to evaluate human writing has moved far beyond simple
spelling and grammar checkers. Computers are now able to analyze written data in
several ways and take many factors into account, such as lexical density, frequency
of simple and compound sentences, or difficulty of vocabulary. Furthermore,
applications and programs known as Automatic Writing Evaluators (AWESs) that
score or grade writing promise to help students and other learners improve their
writing while reducing workloads for teachers. This essay describes and synthesizes
recent research literature concerning AWEs, especially the research literature
looking at English-learner perceptions of, and attitudes toward, AWEs. The attitudes
and perceptions of students and other learners affect the way that they interact with
AWEs, as well as their expectations of what AWEs can be used for. The essay
concludes with a discussion of implications for teachers based on the learners’

perceptions of AWEs.

Introduction

L2 writing tasks, and even L1 writing tasks, are often scenes of frustration. They can
be time-consuming and anxiety-inducing. ldeally, perhaps, writing instructors would
be able to dedicate significant time to providing feedback and helping individual
learners edit their writing. Unfortunately, the time available to instructors is usually

not sufficient for careful, precise, and individualized feedback on writing.
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Automated Writing Evaluators (AWESs) are software that analyze various features of
writing and provide editing suggestions, corrective feedback, and/or a score. AWEs
may be intended for use by L1 writers, L2 writers, or both. Regardless of the writer's
language background, AWEs are marketed as tools that will help writers to write
clearly, efficiently, and effectively. They promise to save time and improve writing
accuracy. The following sections will discuss how AWEs have been viewed by L2-
learning writers, how my own students reacted to two different AWEs, and a

discussion of benefits, drawbacks, and suggestions for using AWEs with L2 writers.

Examples of AWEs

In the preceding section | described how AWEs are marketed. The choice of the
term marketing is intentional, and not metaphorical. Most AWEs are commercial
products. For example, Criterion is an AWE developed by Educational Testing
Service (ETS), the organization which administers standardized English proficiency
tests such as the TOEFL and the TOEIC. It is available to schools and educational
organizations for a fee. Criterion is an online writing tool that provides diagnostic
feedback and a score/rating for submitted essays. ETS describes the benefits of
using Criterion in the following ways, and these points may be generalized to other
AWEs, too:

e Students: Have more opportunities to practice writing at their own
pace, get immediate feedback and revise essays based on the
feedback.

e Teachers: Can decrease their workload and free up time to concentrate

on the content of students’ work and teach higher level writing skills.
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e Administrators: Can make data-driven decisions and easily monitor
district, school and classroom writing performance.
(ETS, n.d)
Some AWEs are made available for free. Completely free AWEs are more likely to
have been developed for local contexts; and by, or in collaboration with, instructors.
An example of such an AWE is Marking Mate (Marking Mate, n.d.), which is
described as a free academic writing support tool for English learners in specifically

East Asian contexts (Jordan & Snyder, 2012).

A third model is the freemium model. Freemium AWEs are commercial AWESs that
are partially free. Or, more accurately, some features are free to use, but access to
all features requires purchasing or a subscription to the service. Two examples of
freemium AWEs are Grammarly (Grammarly, n.d.) and Write and Improve

(Cambridge English, n.d.).

Student Attitudes

Research into student attitudes toward AWEs has been inconclusive, although some
common themes have started to emerge. For example, some research has looked at
how students use AWEs, or what they use AWEs to do. In this vein, Reis & Huijser
(2016) found that some students primarily viewed the Marking Mate AWE as only for
checking for errors and not as a tool that can help them learn how to fix mistakes. In
the same study, the researchers described some students as having “a desire to do

more” (p. 532) with the tool, but that the features available constrained this ability.
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Student appraisals of the helpfulness of AWEs is another research theme. In one
study, for instance, feedback provided by Criterion was deemed very helpful by
students (Li et al, 2015). However, it should be noted that the same study also found
it was particular kinds of feedback, mostly phrase and sentence level grammar and
vocabulary checking that was found to be most helpful. Feedback on other essay
elements, such as content and organization, were not perceived to be helpful to the

same degree.

Another related theme which has emerged is that of usability, a notion often
conceived of in terms of the Technology Acceptance Model, or TAM (Davis et al.,
1989). The TAM posits that there are two key factors that determine the likelihood of
a potential user accepting and actually using a new technology. These factors are a)
perceived usefulness and b) perceived ease of use. It is theorized that these two
factors influence individual attitudes toward a technology and the intention to use the
technology, which then influence whether the technology is actually used by an
individual. Researchers in Australia, for example, found generally high student
ratings of usability for Grammarly, along with positive student-perceived impact on
their writing, suggesting that, according to the TAM, these students would be likely to

continue using Grammarly in the future (Cavaleri & Dianati, 2016).

The notion of usability, which can also be described as how successfully a potential
user can use a particular tool (Krug, 2014), will be a central component of the rest of
this essay. Particularly for students writing in an L2, perceived ease of use and tool

design that takes L2 learner perspectives into account are key to successfully using
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a tool. It has been suggested that, when considering whether to recommend an AWE

to students, one should first ask oneself “How useable is this tool?” (Paiz, 2017)

My class

| carried out a small-scale, quasi-action research project in a low-intermediate
reading and writing class at a two-year vocational college in Tokyo, Japan. The class
had 17 students, 16 of whom were female (one male), and the L1 of every student
was Japanese. As part of a standardardized curriculum, the students were required
to write three assessed (graded) pieces: two essays and a summary of a magazine
article. A theoretical pre-supposition of such assignments is that although the
students may “not have complete control over English vocabulary and grammairr,
their language proficiency is presumed to be strong enough so that the focus of
assessment can be writing per se, not language proficiency as demonstrated

through writing” (Weigle, 2013, p. 37).

For one essay, no particular instruction or recommendation regarding AWEs was
given. For the magazine article summary, Write and Improve was introduced and
used by the class for writing and revising drafts, before final submission for formal
assessment. For the second essay, an opinion essay, Grammarly was introduced
and used by the class for writing and revising drafts, before final submission for

formal assessment. Both of these AWEs are available under the freemium model,

and in both cases the free versions were utilized.

Write and Improve uses machine learning algorithms to ‘learn’ features of written

English characteristic of non-native English writers, mark problematic grammar or
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lexical items, and assign an estimated Common European Framework for Reference
(CEFR) score to a piece of writing moments after submission. Students can take the
feedback, revise their writing, and resubmit within the Write and Submit interface as
many times as they like. | suggested students should aim for a particular CEFR
score estimate before formally submitting their essays to me. Such goal-oriented
revision processes can be motivating for students (Grimes & Warschauer, 2010).
Furthermore, a major factor in selecting Write and Improve is that is designed

specifically for learners of English as an L2 (Harrison, 2017).

As this was only a quasi-research project, and | was in fact a participant in the
project, not only an observer, the primary data collected was based on in-class
discussions about the AWE, the kinds of issues or problems that students reported,
positive remarks, and my own interpretation of how successfully students were able
to use Write and Improve. This data was collected in field notes; sometimes the
notes were contemporaneous and recorded in a notebook during class, while at

other times the notes were recorded after class as part of reflective practice.

Based on my interpretation of students’ comments, discussions, and use of Write
and Improve, the decision was made to experiment with a different AWE,
Grammarly, for the second essay. The selection of Grammarly was based on the fact
that prior research had indicated it was perceived as easy to use (Li et al., 2015) and
it had, similar to Write and Improve, a free version available under a freemium
model. In contrast to Write and Improve, however, Grammarly is a general purpose

AWE with no special design intended to benefit non-native English writers.
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The data collection methods for Grammarly were similar to those used for Write and
Improve. That is, the data was based on in-class discussions, questions or

comments from students, and my own perceptions of how well they were able to use
the AWE. Recording methods were similar as well: contemporaneous in-class notes

or notes recorded as part of reflective practice after class.

Findings, Interpretation, and Discussion

| had expected Write and Improve to be beneficial for student writing, and, in many
ways, it was. Students were able to set goals, such as a particular CEFL level
estimate, and they would submit and revise until they had met their goal. Then they
would submit their draft. For me, this was very beneficial and time and effort-saving
as many spelling and grammar errors were fixed before students submitted their
drafts. However, many students had trouble understanding the feedback given by
Write and Improve. While errors or problematic language was marked, students
often could not figure out what they should do to fix the errors. Suggestions for fixes
were not offered by the AWE for many errors, resulting in the students asking me for
help. So, while after drafts were submitted there was a lighter workload for me, | was
actually quite busy helping students make sense of the AWE'’s feedback prior to draft

submission.

Grammarly, on the other hand, seemed to generate fewer issues for students.
Feedback tended to include suggestions for fixing errors, and students asked fewer
questions about how to make sense of the feedback. Students also indicated a

general sense that Grammarly was easier to use. The reasons why it was perceived
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as easier to use were not always clear, although a few ideas were repeated by

several students.

First, the Grammarly writing interface is less cluttered than the interface for Write and
Improve. Whereas the latter has a text writing box, an error box, a graph of CEFR
estimates box, color and shape coded error markings, and a system of roll-over
boxes for getting details about error markings, Grammarly has a simpler layout.
Grammarly has a large writing space on the left side of the computer screen and
items marked as errors are noted, and fixes suggested, in the margin to the right of
the writing space. Students commented they were sometimes confused by the layout

of Write and Improve, but that Grammarly was not as confusing.

Another point was made that to get feedback on Write and Improve, students had to
finish their essay before they could receive feedback. This resulted at times in a
heavily marked essay with a lot of feedback. The amount of feedback could feel
overwhelming, or be discouraging. Feedback on Grammarly was more immediate,
as potential errors are marked during the writing process. This is similar to how basic
spelling and grammar checkers on word processing software work, but at a more
advanced level. Several students remarked that they liked being able to fix errors as
they arose, rather than trying to deal with many errors at once. In-class discussions
noted that both AWEs were seen to be useful, but Write and Improve seemed more

complicated to the students.

Regarding both AWEs, students commented that sometimes they did not know

whether the items marked as errors were actually errors. | should note sometimes |
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indicated to students that both AWEs occasionally make mistakes, and if the
students were not sure whether some AWE feedback was accurate, they should
check with me. There were several instances where students asked me to help them
interpret some feedback, and | subsequently judged the feedback to be wrong,
unnecessary, or overzealous (for example, Grammarly would mark nearly every
instance of passive voice as questionable). Similarly, both AWEs at times failed to
mark clear errors; so these errors were not caught until after students submitted their
drafts to me. Especially for the Grammarly algorithms, it is conceivable that some
errors are missed because “ESL errors are notoriously difficult to categorize”
(Weigle, 2013, p. 44). This concern is less pronounced, though not absent, for Write
and Improve because it is trained solely on English learner writing. As a result,
students weren’t sure that they could always trust the AWEs. They indicated a

preference for the AWE to supplement, but not replace, instructor feedback.

Although my students seemed to prefer Grammarly more than Write and Improve, |
must note that the order in which these tools were introduced may have influenced
how they were perceived. One study found that Japanese college students became
more efficient with, or more comfortable using, Criterion as they became more
familiar with it (Tsuda, 2014). Likewise, it is possible that Grammarly was perceived
by my students as easier to use than Write and Improve because they were

becoming more accustomed to using an AWE in general.

Finally, the preference for Grammarly seemed to stem from design features of its

interface, not from a sense that it was more accurate or had better feedback. In other

words, how feedback was presented seems to be what mattered a great deal.
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Indeed, it is easy to imagine Write and Improve becoming more powerful, useful, and
popular as its machine learning algorithms are exposed to more and more data from
English learner writing. But if its interface continues to be perceived as relatively

difficult, then it may be an underused tool in the future.

Conclusion

In this essay | have tried to explain student attitudes toward and perceptions of
AWEs, and some of the factors influencing those attitudes. AWEs are becoming
more popular and more prevalent in language education. They are also becoming
more sophisticated. They are not seen as wholly accurate in their assessments.
Nonetheless, they are perceived as beneficial by students when they are used for
phrase and sentence level checks, but not all the time, and not for more complex
aspects of writing such as cohesion or content appropriateness. AWEs are seen as
editing support tools that can supplement instructor assessment, but cannot replace
it. Perceived ease of use is a key factor driving student preferences regarding

competing AWEs.
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Using MReader to track and motivate Extensive
Reading

Abstract:

MReader (mreader.org) is an online programme designed to help implement
Extensive Reading programmes in an academic setting. Extensive Reading is a key
component of ELI literacies courses at KUIS, both at Freshman (Foundational
Literacies) and Sophomore (Advanced Reading) levels. Encouraging our students to
establish a habitual practice of reading widely for pleasure not only develops their
autonomy, but also helps to develop their academic literacy skills, lexicogrammatical
awareness, and success rates in standardised testing. The main issues faced by
teachers are how to monitor student progress and motivate them to participate in an
activity that is, by its nature, flexible and independent and, subsequently, how to
assess students’ success in this activity. Providing an extensive database of
comprehension tests based on graded readers, MReader enables students to keep a
record of books they have read, and reflect on reading fluency levels. The
programme is currently being trialled in some ELI classes. This paper will outline
how this been implemented, some affordances and limitations of the programme,
and suggestions for how to incorporate MReader more efficiently and consistently
into KUIS courses in the future. It will also outline future research possibilities
regarding MReader and the ELI's Extensive Reading programme.

Introduction:

The purpose of this report is to evaluate the affordances and limitations of using the
MReader programme to help implement and support the Extensive Reading (ER)
strand of Freshman and Sophomore literacies courses in the English Language
Institute (ELI) at Kanda University of International Studies (KUIS). This report will
outline the context of the ER programme in the ELI to date, including the rationale for
its inclusion in the curriculum and some of the methodology that has been adopted
for its implementation. It will also explain some considerations of implementation,
administration, and assessment, and how this has been addressed by teachers so
far. It will then explain the background and affordances of the MReader programme,
and how it has been trialled in some ELI classes to address the aforementioned
considerations. Finally, it will evaluate the successes and limitations of this trial, both
in terms of the functionality of the MReader programme, and it implementation in the
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context of ELI classes, and make suggestions for improvement and possible future
research.

Extensive Reading in the ELI: The Story so Far

Extensive reading (ER) is a well-established feature in Freshman and Sophomore
literacies classrooms in the ELI. The benefits of ER in terms of reading and general
proficiency, linguistic competence, vocabulary, and positive affect (i.e., attitude
towards reading) are widely acknowledged (Day and Bamford, 1998). It is also
understood that ER not only improves students’ comprehension, fluency, and
productive skills, but also develops general knowledge and cultural awareness, as
well as confidence and motivation (Hedgecock and Ferris, 2009). The benefits of ER
therefore correspond well with the ELI’s focus on developing autonomy and
intercultural capacity, as well as language-learning outcomes.

Foundational Literacies and Academic Reading teachers encourage their students to
establish a habitual independent reading practice through a variety of scaffolded and
freer ER activities, including reader’s theatre, book reports, reading discussions and
reading circles (Bamford and Day, 2004). Graded Reader texts may be read together
as a group (‘class sets’), or student-selected, and used ‘as a focus for writing essays,
summaries, [and] response papers]’ (Hedgecock and Ferris, 2009). There is a
degree of flexibility in how teacher’s choose to implement the ER component of their
course, with some designating in-class reading time, and others requiring students to
fulfil their ER requirements in their own time.

The flexible and autonomous nature of ER raises issues of motivation, monitoring,
and assessment. Although some of our students are already natural and enthusiastic
readers, many are reluctant to read extensively and independently, especially
outside of class time. As such, ER needs to be scaffolded carefully, so that students
will ‘take it seriously and appreciate its benefits’ (i.e., develop intrinsic motivation)
‘rather than viewing extensive reading as a burdensome (and potentially
unrewarding) course requirement’ (Hedgecock and Swales, 2009, p. 235).

Hedgecock and Swales suggest that a ‘minimally intrusive’ approach to ER, with
reading logs and book reports to monitor student progress, might mitigate student
resistance to the ER process. However, this presents ‘logistical dilemmas’, in that
‘the teacher cannot be expected to keep up with [all students’ reading], let alone
design individualised assessments for each work read’ (2009, p. 234). The problem
of how to monitor students’ progress and verify that they are actually reading the
books and actively participating in the spirit of ER, remains an issue that teachers in
the ELI continue to face.
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MReader has been trialled by some ELI teachers during the 2017-18 academic year,
in the hope that it might provide both a means of motivating students to participate in
ER, and monitor their own progress, as well as a more consistent and manageable
platform for teachers to monitor, measure, and assess student participation and
progress. It was initially introduced on an ad hoc basis, with varying levels of teacher
involvement and investment, and more classes being added to the trial as the year
has progressed. As such, empirical data has not been recorded at this stage.

The following sections provide general information about the MReader programme,
what has been done so far in terms of its implementation in ELI classes, and
anecdotal observations of what we have learnt about the affordances and limitations
of using MReader in the ELI literacy curriculum. Finally, some suggestions will be
made for empirical research, further trials, and possible use of MReader in
developing ER scaffolding within the ELI.

What is MReader?

The first iteration of MReader, Moodle Reader, was originally designed as a ‘plug in’
for Moodle by the Faculty of Foreign Languages at Kyoto Sangyo University in 2008.
This was developed into MReader, a ‘more user-friendly browser-based system’, in
2013 (Mreader, n.d.). It is a free programme for tracking extensive reading activity,
with a comprehensive online database of over 4500 quizzes on graded reader and
‘youth reader’ texts from a spectrum of publishing houses. Students must
successfully pass a test in order to add a book to their personal ER reading record.

Each student has an MReader account (with Username and password) and Home
page, which is registered to their class. Each teacher also has an account, which
may be affiliated with multiple class lists. There is also one institution-wide MReader
Administration account, with access to information on all students, teachers, and
classes. Some level and test settings are administrated by their teacher on a
student-by-student and class-by-class basic, and other settings (as well as student,
teacher, and class enroliment processes) are administered by the institution’s
MReader Administration. The institutional admin may also adjust the admin rights of
teachers on certain settings.

A student’s Home page shows cover images of the books they have read and
passed tests on, a table detailing all quizzes taken and a tally of the total words a
student has read, a reading goal progress bar (the goal having been set by either
their teacher, or the institutional admin), information about their current level setting
(student may only take tests at, or below, this setting) and recent test status, and a
search bar to access quizzes. When a student has finished reading a book, they can
enter the book title (or key words from the title) into the search bar to access a page
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of book cover icons that match their search. They select the correct icon in order to
access the test.

MReader tests typically comprise 10 questions. These are randomly selected from a
bank of 20 possible questions per book, in order to mitigate the risk of students
sharing answers to cheat the system. The questions come in a variety of forms,
including True/False, multiple choice, ‘Who said...?’, and ‘drag-and-drop’
chronological sorting tasks. Such question forms are recommended as a functionally
appropriate approach to assessing reading comprehension (Nation, 2009, p. 78).
However, MReader specifies that questions are purposefully ‘easy [and] relatively
superficial in nature’ (MReader, n.d.), so that the tests guage general reading fluency
rather than intensive reading comprehension.

To avoid cheating, MReader tests are timed, so students must have already read the
book before attempting the quiz. Pass rates can be determined by the institutional
Admin, although MReader recommends setting the rate at 60% to measure general
understanding and fluency. After a student takes a test, the result is logged. To
mitigate cheating or end-of-semester cramming, the system automatically sets a 24-
hour delay before the student may take another test. However this setting can be
overridden by the teacher at their discretion. There is also an option for students to
receive a word-count penalty if they fail the same test three times, and a facility for
teachers to check on other tell-tale signs of cheating.

In addition to the above standard settings and functions, there are a variety of other
administrative options available for the institutional Admin and individual teachers to
employ. These include the facility to adjust reading levels and reading goals, grant
students extra time to take a test, or permit a retake on a failed test. Teachers may
also give students extra credit on their word counts, to make allowances for books
that do not have tests or when a student has failed a test despite having read the
book.

MReader Trials in the ELI

In the 2017-18 academic year, MReader has been trialled on an informal basis by a
small group of teachers in the ELI. Teachers have been using the MReader program
on a voluntary basis, having made a direct request to be added to the programme at
the start of the academic year, or joining later in the year following recommendations
from colleagues. As such, there have been varying degrees of teacher investment
and involvement in trying out the MReader programme, which is reflected in the
(anecdotal) evidence of its effectiveness.

A KUIS institutional MReader Administration account was set up in March 2017. This
required contacting the MReader Site Manager directly to request permission to set
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up an account, and receive an institutional access code. The KUIS MReader Admin
then created teacher accounts and classes, and created student accounts
designated to specific classes by uploading a txt document of class lists provided (in
a specific format) by teachers. Individual student accounts can also be uploaded on
a case-by-case basis, although this is more time consuming and is only really
appropriate if a student joins a particular class after the class list has already been
added.

In total, 9 teachers volunteered to use MReader this year, and 15 classes (295
students) were enrolled. These comprised 9 Foundational Literacies (Freshman -
English Dept), 4 CSK1 (Freshman - CSK Dept), and 2 Academic Literacies: Reading
(Sophomore - English Dept).

Teacher Observations: The Affordances and Limitations of MReader

The KUIS MReader Admin held one-to-one meetings with individual teachers, to
introduce them to the basic functionality of the MReader programme, and give
suggestions on how to introduce their students to the system with minimal confusion.
The KUIS MReader Admin was also available to help with any other administrative
questions regarding MReader, as well as ER more generally. A number of significant
observations may be derived from voluntary teacher feedback about the various
benefits and pitfalls of using MReader in the ELI.

The following benefits were observed:

e Students can access the MReader site online and take tests anywhere and in
their own time, reducing the demands on class time in administering ER
activity. Book review activities, etc. may also be incorporated into class as
part of students wider literacy practice, but are no longer necessary as proof
of students’ reading activity.

e Having an accessible record of reading activity for both the whole class, and
individual students, makes it easy for teachers to identify students who need
more encouragement and support, as well as those who are thriving.

e The data from MReader provides a clear and (mostly) self-maintaining record
of student participation, which can be used in graded assessments.

e Students were able to access quantifiable data students regarding their own
reading progress. This offers acknowledgement and validation of keen
students. These students may have already been motivated to read
extensively, but registering this activity provides an additional reward.

e There can sometimes be an element of competition and self-imposed
challenge, in which students are motivated to read beyond their classmates,
or be the first to exceed the word count target.

MReader gives a platform for less outspoken students to shine.
Students were more motivated to discuss their reading habits and make
recommendations to their peers. In some classes, a community of reading
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started to develop, with books being passed between students, and between
teacher and student.

Teachers encountered the following issues:

Sometimes there was no quiz, or the search term didn’t work. This was very
rare, and could be addressed by interviewing the student about the book, and
awarding extra credit if the teacher felt satisfied that they had read it.

Students were more likely to fail a test if they waited too long after reading the
book. This should be explained to students at the induction stage.

When students read a book at a level above their settings, they must request
the teacher to change their account setting. This could delay the test, and
result in failure. Either the level could be enforced more strongly, or students
should be encouraged to check the level before reading the book, and request
a change of level setting in advance of taking the test.

Students sometimes fail a quiz for a book they have read (because the level is
too high, or questions are unclear, for example). Teachers can permit a re-
take or grant extra credit at their discretion.

On very rare occasions, a quiz exists, but some questions are blank.
Teachers can advise students to take a screenshot of the empty field, then
choose a random answer. If this causes them to fail the test, they may speak
to the teacher and request a retake.

Some students’ participation is inconsistent throughout the semester, resulting
in desperate cramming at end of semester. In these cases, they have failed to
grasp the point of ER. This needs to be explained very carefully on induction,
and reiterated at intervals.

Some students tried cramming at beginning of semester, to ease the workload
later on. Although less worrisome than last-minute cramming, they have still
failed to grasp the point of ER (see above).

Some students (and classes - see below) fell by the wayside, with no
participation at all. MReader (and ER more generally) requires careful
scaffolding to ensure teacher and student buy in, as well as monitoring
throughout the semester.

KUIS MReader Admin Observations: Levels of Student and Teacher
Participation

Once accounts and enrollment were set up, and teachers were then free to introduce
the concept of ER and MReader to their classes as they saw fit, designate reading
goals and levels for their classes, and monitor their classes’ progress at their own
discretion. The KUIS MReader Admin was able to access information about how
different classes and students were participating in the programme, but otherwise did
not interfere with, or comment on, teachers’ involvement with the interface.
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The KUIS MReader Admin observed that class type and teacher involvement both
had a big influence on the level of participation in the MReader programme, with
Foundational Literacies classes and teachers being the most actively involved. In
Foundational Literacies classes, most classes had a range of success in terms of
students progressing towards, or surpassing their word count goal. The majority of
students participated in the interface at least a little, and a handful of students
showed very active and consistent participation throughout the year. Two classes
connected to the one teacher, however, showed no student participation at all,
reflecting that the teacher decided against trying out MReader from the outset.

In contrast, the majority of students (with some notable exceptions) in CSK classes
showed no signs of participation with MReader. There were, however, a small
number of students in each CSK class who showed significant participation,
exceeding their reading goals early in the semester. This may indicate that, while
CSK teachers were motivated to introduce their students to MReader in the first
instance, other curriculum requirements or lack of interest in the programme meant
that student participation had not been monitored throughout the semester. A
minority of students were evidently intrinsically motivated to continue participating in
MReader of their own accord.

Of the two Academic Literacies: Reading classes, one showed zero participation
from all students, indicating that the teacher decided against introducing the
programme to their class. In the other class, all students showed active levels of
participation, and steady progress towards their goal. The rate of surpassing the goal
was lower than that of the Freshman-level Foundational Literacies classes, which is
to be expected due to the higher demands on Sophomore students’ time and
attention.

These observations suggest that Foundational Literacies teachers are more likely to
actively encourage their students to participate in the MReader programme. Again,
this is understandable, as ER has been a significant component of the FL classroom
for some time, while other courses (notably, CSK) are still incorporating ER more
generally into their curriculum. They also suggest that the level of teacher investment
is key in ensuring students’ are motivated to participate consistently in monitoring
their ER progress using MReader.

Conclusions:
The anecdotal observations from this ad hoc trial show that careful scaffolding and

monitoring are essential for MReader to be used effectively in ELI classes. However,
when teachers invest time and attention to introducing their classes to the concept
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and benefits of ER, and the purpose of using MReader to track progress, students
seem generally more motivated to participate in this activity.

To improve how ER and MReader are introduced to students (and thereby
encourage student buy-in), introductory classes need to be developed to explain the
benefits of ER in general (specifically, consistent reading over time, as opposed to
cramming at the beginning or end of the semester), and to scaffold how students can
access and take tests using the MReader platform. This could involve teachers
working closely with a whole class group using a ‘class set’ graded reader at the
beginning of the first semester, in order to model how the system works. A
standardised word target and grading rubric may also encourage ER and MReader
to be taken more seriously.

As for teacher buy-in, further research is necessary to determine whether MReader
would be an appropriate platform to incorporate more systematically as part of the
expanding ER component of literacies classes in the ELI. Now that we have
experience with the administrative considerations of implementing the programme,
we are in a better position to begin more extensive trials, to gather empirical data on
student participation, achievement of word count targets, and the differences
between student progress across different courses and year groups.

Research could also be conducted on student and teacher attitudes towards the
MReader programme, and ER in general. This could be done by surveying levels of
motivation and satisfaction pre- and post-trial, using an ‘MReader group’ and a
‘control’ group, with both groups being introduced to the concept of ER using the
same materials, but one tracking progress using MReader, and the other using a
paper-based reading log.

Additional Note:

Another article on this subject has is due to be published in TLT WIRED (Kipling,
2018) focusing on the technical affordances of the MReader programme for the
wider educational community. This report is specific to the KUIS curriculum, and
distinct from the more general evaluation of the TLT WIRED article.

Bamford, J., and Day, R. R. (2004). Extensive Reading Activities for Teaching
Language. Cambridge: Cambridge University Press.

Day, R.R., and Bamford, J. (1998). Extensive Reading in the Second Language
Classroom. Cambridge: Cambridge University Press.

Hedgecock, J. S., and Ferris, D. R. (2009). Teaching Readers of English. New York:
Routledge.

MReader (n.d.). ‘Information about the MoodleReader/MReader Project’ on MReader
[online]. https://mreader.org/info/index.html.

| 2017 | 146



Lorraine Kipling (ELI)
Kanda University of International Studies

Nation, P. (2009). Teaching ESL/EFL Reading and Writing. New York: Routledge.

| 2017 | 147



2017

148



The State of Virtual Reality in Education

Ryan Lege
Kanda University of International Studies
&
Euan Bonner

Kanda University of International Studies

Abstract

Virtual Reality (VR) or supplanting reality with a digitally created world, has moved from
popularity in the tech and gaming industry to the mainstream. High quality hardware is now widely
available to consumers, along with cheaper solutions that leverage smartphone displays. Major tech
companies are now pushing VR and releasing their own versions of VR hardware and software. VR
has also been trumpeted in the media as the next frontier of entertainment and has even been
described with lofty labels such as “the empathy machine”, suggesting that it can transport users into
other’s shoes to help promote cultural understanding and world peace. The technology is also finding
its place in education as a powerful medium for teaching and learning. VR is being adopted and
experimented with in many educational institutions, and has even been integrated into the curricula in
some cases. This paper will explore the ways VR is being used in education, and offer suggestions for

their effective use in classroom curricula.

Introduction

In recent years, one technology has received widespread attention from a variety of sectors,
including conventionally disparate fields such as economic development and entertainment. The
media have been lauding this technology as “an empathy machine” (Pierce, 2016) and think-tanks
have pondered on the impact it may have on the future. This technology, virtual reality, has now
become a real, accessible product widely available to common consumers. Virtual reality (VR), or
replacing one’s surroundings with new digitally created environments through the use of a head
mounted display, provides a way to immerse users in wholly novel situations and environments. VR
originally gained traction in the entertainment sector, primarily in video gaming, but is already used
widely in a number of different disciplines and fields. The applications are seemingly endless; doctors

have used VR to control surgery, and NPOs have used it to help users feel empathy for refugees and
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gather donations (Swant, 2016). Many science fiction writers have imagined a future where VR is the
primary mode of escape or entertainment. Palmer Luckey, referred to as the father of modern VR,
commented, "If you have perfect virtual reality eventually, where you're be able to simulate
everything that a human can experience or imagine experiencing, it's hard to imagine where you go
from there" (Luckey, 2016). Needless to say, the technology is extremely important and will be more
so in the future.

One of the great promises of VR is immersion and presence, tricking the senses of the user to
suggest that they are actually in a disparate environment. Presence, according to one definition is “a
mental state in which a user feels physically present within the computer-mediated environment”
(Sanchez & Slater, 2005, p. 4). By invoking experiential presence, VR creates a holistic, rich
experience that is user-centric and interactive in nature. VR demonstrates its real power by allowing
users to become part of a narrative; every VR experience is, to some degree, personal. The personal,
interactive and transportative nature of VR makes it especially promising in the field of education.
Though it is now in the hands of consumers, with a relatively low cost of entry, VR is still in its
infancy, especially in education. Many educators are devising lessons and applications to teach
content in new ways, as well as content which has heretofore been difficult to teach in the absence of
this technology.

Rapid innovation with VR is happening in part due to the current nature of VR hardware.
Currently, there are three tiers of VR hardware that are built with the same general premise in mind,
but offer different levels of immersion. The three tiers are high-end, mobile, and mass distributed VR
(see Hirsch, 2016 and Gilbert, 2015). Each have different benefits and limitations, but can be
powerful tools in education. This paper will first give more information about the nature of each tier,
provide a brief overview of the use in education up until the date of publication, discuss potential

applications of the technology, and explain the limitations of each.

High-end virtual reality

High-end VR is what most people think of when they hear about VR. They imagine a large
headset connected to a powerful computer that attempts to simulate an environment that the user can
be immersed within. The first VR headset was created in 1968 and while this kind of VR did make a
brief appearance both in arcades and homes during the mid 1990s, high-end VR was most commonly

found only in research institutes and universities.
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This changed however in 2013 with the release of the Oculus Rift Development Kit (DK1).
The Oculus Rift DK1 was the first affordable VR headset to be released to the mass market in almost
20 years. It featured the ability to track a user’s head rotation and update the onscreen visuals without
any perceived delay. The Oculus Rift DK2 was released in 2014 and added a small infrared camera
that was capable of tracking the headset’s position in addition to its rotation. This allowed for users to
move freely in a real environment and have that movement replicated in a virtual environment.
Finally in 2016, Oculus and its new competitor HTC both released new VR headsets, adding the
ability to have movement tracked in larger spaces and hand tracking via two controllers.

While the capabilities of the DK1 have been matched by mobile VR headsets, position
tracking such as those found in the DK2, HTC Vive and Oculus Rift are currently beyond the
capabilities afforded by smartphone hardware. This means that the only way to become fully
immersed within a virtual environment and interact with it as you would in reality, is to own high-end
VR hardware. Only high-end PCs are capable of displaying realistic details such as accurate lighting,
reflections, and details in 3D environments that are too intensive for a smartphone to display. While
360-degree videos have afforded users the opportunity to travel virtually to many locations around the
globe, high-end VR alone has the ability to recreate those environments in a way that lets a user walk

around them almost as if they were truly there.

High-end virtual reality in classroom practice

Educators looking to engage their students in active and kinesthetic learning can benefit
greatly by having one or more high-end VR systems in their classroom.

Another of the great advantages of high-end VR over mobile solutions is that whatever the
VR user is seeing can be displayed onto a screen or projected onto a wall for the other students to see.
One student in VR can therefore work with a group of observers to construct anything they can
imagine. Google Blocks, a 3D environment modelling application, and Google Tilt Brush, a program
that allows users to paint in the air, are two pieces of VR software Google has released that work well
with this kind of activity.

Photogrammetry—taking measurements from a large number of photos of objects at different
angle to create 3D models—is a powerful new tool for recreating real world locations in VR. High-
end VR has the capacity to render these realistic 3D scenes, which can create opportunities for
students to not just passively experience new locations by watching a video, but actually immerse

themselves into the spaces and interact with them as if they were really there. Google Earth VR is one

| 2017 | 151



of a growing number of programs that make use of photogrammetry and can take students to almost
anywhere around the world, where they can do anything from practicing navigation through the
streets of Rome, to gaining a greater empathy towards people living in locations directly affected by
climate-change.

There are also a large number of other applications that are uniquely suited to high-end VR
and the level of interaction that it enables. Movie creation tools such as Mindshow give students
opportunities to build and act out scenarios inside any world they can imagine. There are also
numerous job, task, and presentation practice simulators available such as Engage: Communicate,
Teach, Learn.

The educational uses of high-end VR are almost unlimited, and if it were not for the high
price tag and the prospect of more capable VR systems in the future, it would be unequivocally the
best option for any school. While high-end VR is an order of magnitude cheaper than older pre-
Oculus Rift systems, they are still far too expensive to provide one to each student in a class. Not only
are the hardware costs for each student prohibitive enough to limit most schools to one or two
systems, but the software itself is also expensive, as software developers look to recuperate their
investments in creating detailed and realistic scenarios and environments.

Over time, the number of high-end VR users is expected to continue to rise, allowing for
hardware and software developers to reach larger markets and lower their prices. As a result, until
cheaper mobile VR hardware is powerful enough to match the level of detail and immersion afforded
by high-end VR, high-end VR is expected to remain the only solution for educators looking to provide
their students with the most motivating means of interaction and collaboration in virtual

environments, if they can afford it.

Mass-distributed virtual reality

As previously explained, VR has existed for quite some time, but it was either too expensive
or underdeveloped for widespread use by the average consumer. Mobile technologies have changed
this by providing the needed display and computing power necessary to run VR experiences. Mass-
distributed VR gained widespread traction in 2014, when Google introduced its Cardboard platform.
At this time in history, many people had heard of VR, but had never been able to experience it, as
only extremely high-end hardware was available to well-funded organizations. Google, as one of the
largest and most powerful tech companies, created Cardboard as a way to get everyone to experience

VR (Pierce, 2016). Google Cardboard is essentially a cheap headset design created using cardboard
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and convex optical lenses. Google released the plans to build the headset, and manufactured kits for
creating it. In 2016, Google shipped its 5 millionth Cardboard kit, indicating that they are well on
track for their goal to get VR into as many hands as possible (Pierce, 2016). Google, in a simple
brilliant move, showed that VR could be experienced by and impact everyone, not just the rich or well
connected. However, as a cheap, entry-level VR experience, there are some key differences that
distinguish mass-distributed VR from its more expensive high-end counterparts.

The greatest difference is that Cardboard and other mass-distributed VR solutions are
primarily designed with less interaction in mind, meaning they are inherently more passive
experiences. Wasn’t the whole point of VR immersion and presence? Does a passive experience break
these vital components? The answer is not completely, as mass- distributed VR still includes key
features that serve to create presence and immersion. Most importantly mass-distributed VR solutions
still give the user the ability to move their head and have the motion translate into the virtual
environment. Additionally, the fidelity of a smartphone display can rival high-end VR hardware.
Samsung’s Galaxy S line of smartphones, for instance, feature the exact same resolution as the HTC
Vive and Oculus Rift and can produce a similar quality image, albeit with a narrower field of view.
However there are some key differences as well, chief among which is that high-end VR is capable of
tracking full-body movement and translating it into the virtual world. Mass-distributed VR essentially
only allows user-input through gaze. Mass-distributed VR is designed for mostly passive experiences.
Users can enjoy 360-degree videos and other virtual experiences that do not require extensive user

interaction.

Mass-distributed virtual reality in classroom practice

Of all the tiers of VR hardware, mass distributed VR has found the most traction in education.
The low cost-of-entry and simple set-up process makes it extremely easy to integrate VR, particularly
in the form of 360-degree video, as supplemental experiences within existing curricula. 360-degree
videos have been pushed by not only Google, but other technology companies such as Facebook.
Facebook founder Mark Zuckerberg stated a goal to have 1 billion people in VR (Gartenberg, 2017).
Facebook, Google, and others have integrated the ability to view 360-degree videos into their
platforms. YouTube, at the time of writing, has over 750,000 360-degree videos containing a wide
variety of content from all around the world. 360-degree videos and photos can be used to take

learners to new locations on virtual field trips. Google Maps with Street View allows students to visit
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almost any location on the globe. Teachers can assign tasks to learn about an area and send the
students to the location.

Google has also released a robust educational field trip application, Google Expeditions.
Google Expeditions is a teacher guided virtual tour. Students join the teacher, who leads them through
a series of locations that are enhanced with spoken dialogue and text to explain history and points of
interest. In addition, Google Expeditions allows users to visit occupational environments to learn
about careers (Pilgrim, 2016, p. 92). Google has also created the Arts and Culture application, which
acts as a virtual museum tour, taking students through interactive virtual art galleries. Other content is
available to help make science more visual and easy to understand in simple VR experiences. Titans
of Space is a great application that can be used to provide more information about the solar system
and beyond.

Mass-distributed VR acts as a very simple way to explore and introduce content, concepts,
and information, however it is limited to very short term experiences. The quality of the image and
experiences are only suitable for relatively short periods of time, and therefore can only fill a very
small part of a lesson. Mass distributed VR has major limitations, but as of the writing of this article,
has been the most widely employed and effective method of bringing VR to the masses. Its use has

also prepared consumers for eventual mass distribution of future high-end VR.

Mobile virtual reality

A final category of VR that merits consideration resides in the space between mass-
distributed and high-end. Mobile VR, which may very well become mass-distributed in the near
future, is distinct from either of the other tiers of VR. Current mobile VR technology is similar to
mass-distributed VR in that it requires a smartphone to function. However, mobile VR is more
exclusive and less equalitarian, in that it requires an expensive, flagship-tier smartphone and a
specialized headset that comes with a controller. The experience of mobile VR is more passive than
the high-end, due to its lack of whole body tracking, but there is the added affordance of a hand
controller that allows for interaction on a greater level than mass-distributed headsets.

As of 2017, there are two major players in the mobile VR arena, Google Daydream and
Samsung Gear VR. Both are similar and have begun to blur the lines with high-end VR. The Gear VR
platform in particular, works in partnership with Facebook-owned Oculus, and has access to much of

Oculus’ large catalogue of applications and content.
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Hardware capable of tether-free full-body tracking has been announced, meaning that high-
end tethered situations will become obsolete in the future. As the requirement for a high-end

smartphone or gaming PC becomes less necessary, adoption of VR will only continue to increase.

Future of virtual reality

As the VR industry expands with further adoption, and the technology available continues to
improve, the opportunities to use VR in education will of course continue to expand along with them.
Minor improvements to high-end VR, such as increasing the field of view and the resolution of the
headsets, will lead to gradually increasing levels of immersion as the years go on, but there are some
more dramatic advancements coming to VR in the near future as well.

Larger international companies are looking to get in on the growing VR customer base.
Microsoft for example, in conjunction with a range of manufacturers, has started releasing its own line
of VR headsets that are cheaper the pre-existing solutions and do not require the placement of lasers
or cameras around the user to track their position in VR. Microsoft’s Mixed Reality series of VR
headsets have the cameras built into the headsets themselves. This advancement means that setting up
VR for class use will potentially be a lot more hassle free, allowing teachers to focus on the VR
content and not the VR setup.

The level of interaction possible in VR is also expected to continually increase over the
coming years as more advanced controllers and body tracking equipment reaches the consumer space.
Current hand controllers, while advanced, often cause the user to feel like they are controlling a set of
virtual claws rather than using their own hands. Controllers that measure individual finger movements
will allow better motor control in VR. As VR user input reaches a more natural level of interactivity,
students will be able to utilize VR to experience new learning scenarios and skill-based educational
opportunities.

Ultimately, a lot of the above content will filter down into mobile VR and mass-distributed
VR as smartphones increase in computing power and hand controllers and body tracking become
smaller and cheaper to produce. It is finally becoming possible to envision a time soon when VR will
enable large groups of students, regardless of their real world physical distance from each other, to

interact with one another in any possible historical situation or skill-training exercise.
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Abstract

Tabletop Role-Playing Games (TRPGs) such as “Dungeons and Dragons” (D&D)
continue to entertain and engross players worldwide. However, little has been done to
explore the potential affordances of such games for acquiring a second language.
Drawing upon research from relevant disciplines, interviews with language teachers,
and excerpts from actual gameplay with the same teachers, this paper outlines the
affordances for second language learners evident within TRPGs, Therefore, the results
are based on teacher beliefs. The paper concludes that TRPGs are a ripe locus of further
inquiry for SLA scholars interested in identity, narrative agency, or the interaction
hypothesis.

HRPOT—IT Iy TA—ILTLA T 5 —L(TRPGOD T L AN —EXREIZFU D
AV AT URRST U X (D&D)#& =LV TRPG IZEEAL ., FhERELAKIT TS, B
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There are good reasons for exploring games and the potential that they have for
language learning. Gee (2003) outlines 36 learning principles within well-designed
video games that, while a natural element of the games, are not necessarily so in modern
education. He argues that teachers in any discipline could learn a lot from game design

and how to implement the principles he identified into their classroom practice.
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Following this, other scholars such as Kapp (2012) outline gamification -- the process
of applying game-based elements to any activity to promote action, learning, and
problem solving (Kapp, 2012, pp. 9-12) -- and suggests that gamification is an
important and valuable theory of education not only because of the motivating
properties of game-like systems, but also because of the successful usage of games for
training in fields outside of education such as technology, the military, and business.
Within teaching, Sheldon (2012) provides a plethora of case-studies from teachers who
gamified their syllabi, as well as giving the reader details on how to effectively do the
same in their own teaching. If games have been successful in other disciplines for
learning, it stands to reason that they may be efficacious for learning a second language

as well.

As hinted at above, much of the exploration at the crossroads between gaming and
pedagogy has indeed focused on immersive online games such as World of Warcraft
and Ragnarok Online (Rama, Black, van Es, & Warschauer, 2012; Reinders & Wattana,
2011), and digital games in general (Baierschmidt, 2014; Gee, 2003; Whitton, 2010).
While there has been a great amount of work done about the learning principles and
language learning affordances within video and computer games, very little scholarly
attention within SLA has been given to the traditional Tabletop Role-playing game
(TRPG) genre, perhaps because of its antecedent status. On the other hand, other fields
including sociology, rhetoric, and performance studies have all looked at TRPGs with a
critical eye, and found many potential benefits within them including development of
narrative agency (Cover, 2010; Hammer, 2007), acquisition of problem solving skills
(Bowman, 2010; Cover, 2010), exploration of identity (Bowman, 2010; Sullivan, 2010),
as well as engrossment in and creation of cultural discourse (Mackay, 2001). Given that
TRPGs may have untapped potential for language learning, it is high time that SLA
scholars and language teachers passionate about these games explore their potential for

classroom or self-directed use.

Literature Review

Tabletop Role-playing Games

Tabletop Role-playing Games emerged in the United States during the 1970’s as
descendants of tabletop war and military simulation games (Fine, 1983). The notable
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difference between war-games and the TRPG is that the TRPG is a “role-playing game”
in which players take on the role of a character within a particular scenario, similar to
acting in a play, though having no script. Scholar Daniel Mackay (2001) defines the
TRPG as:
an episodic and participatory story creation system that includes a set of
quantified rules that assist a group of players and a gamemaster in determining
how their fictional characters’ spontaneous interactions are resolved. These
performed interactions between the players’ and the gamemaster’s characters
take place during individual sessions that, together, form episodes or adventures

in the lives of the fictional characters (pp. 4-5; emphasis in original).

According to Mackay’s definition, there are two types of participants in a typical
TRPG: players and a gamemaster (GM). Each player plays as a single character
throughout the course of the game during each successive session. This character can be
one that the player designs him or herself before the first session begins, or a character
that is pre-designed as part of a pre-packaged module. The other type of participant, the
GM, adjudicates rules disputes, designs and describes the fictional world to the players,
poses challenges and interesting situations for the players to react to, and controls the
actions of all non-player characters (NPCs) that the players encounter in the world. To
put it another way, the TRPG is a game in which all participants are involved in the act
of collective storytelling. Therefore, the “object” of such a game varies based on the
interactions that take place in an individual gaming group. This means that one gaming
group’s goal might be to complete a reconnaissance mission on behalf of a local
magistrate to look into a mine whose owner is rumored to be mistreating the workers,
while another's might be to defend a stronghold being besieged by an enemy force. Less
grandiose, smaller objectives such as haggling with a merchant, listening to street
gossip, or finding lodging for the night are also commonplace. The possibilities for the
narrative, the world, the situations encountered, and the depth and complexity of the
characters and NPCs are limited only by the rules of the particular TRPG being played,
the group’s level of expectation concerning internal narrative consistency, and the

imaginations of the players and GM.

Theoretical Foundations
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The primary focus of this paper is providing a theoretical and practical basis for the
inclusion of TRPGs or TRPG elements both within the SLA discourse and second
language learning environments. To answer this question, it is helpful to investigate
what affordances TRPGs have to offer. According to Van Lier (2000), affordances are
part of an ecological approach to applied linguistics which considers language
acquisition to be more than just a cognitive process; rather, learners’ environments and
surrounding realia are also taken into account and said to potentially hold affordances,
which, when applied actively and critically, can assist with acquiring a second language.
The TRPG, being a part of a player’s and GM’s environment, could be said to contain

certain affordances.

In theory, the collective storytelling and interactive elements of TRPGs are paramount
to its potential usefulness as a tool for SLA. These elements, when effectively used,
invite players to be actively engaged cognitively and linguistically. This means that
there are plenty of opportunities for meaningful, cognitively situated output, which is
arguably one major component of SLA (Swain, 2005). The interaction hypothesis (Long,
1996; Gass, 1997) further postulates that interaction -- an essential part of a TRPG --
enhances and facilitates SLA, and prior work on interaction has found empirical support
for its efficacy (Gass & Varonis, 1994; Mackey, 1999). When discussing interaction and
games, this paper uses Reinhardt and Sykes (2012) description of “game-mediated
discourses”, which are those that occur in and around the game (emergent) and outside
the central activity of playing a game (attendant). This discourse often concerns game

rules, narrative, design, or strategy.

Research Question

The aim of this paper is to lay groundwork for further scholarly inquiry into TRPGs and
to encourage teachers of a second language to make use of them. To do this, it is helpful
to start by identifying the affordances within TRPGs that are relevant to

second-language learners and educators. In other words, the question this paper attempts

to answer is:
o What do teachers believe the potential affordances of TRPGs for

second-language learning are?
Methodology
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Data Collection

To answer the research question, the author played a character in an established TRPG
group which met weekly at school, a restaurant, or one of the members’ homes to

play. Each gaming session lasted between 2 and 3 hours oncer per week and was
recorded using a tablet device for later analysis. Because the TRPG group was already
established before the research was conducted, the recordings do not include every
gaming session the group took part in. Therefore, the recordings began at about the
halfway point of the campaign and continue until the end. In total, there were seven
recordings which were analyzed by transcribing and coding themes that emerged in the

recordings (Miles and Huberman, 1994).

After finishing all game sessions and analyzing the recordings, follow-up 1 hour long
interviews were scheduled with each of the participants. The interviews consisted of
general questions about their TRPG experience, their disposition and beliefs regarding
the use of TRPGs for teaching and learning a foreign language, and finally their
thoughts on specific parts of the recordings in which their character featured

prominently.

Participants

In total, there were 5 participants, three males and two females, including the author
himself as a true participant-observer (Fine, 1983, pp. 250-252). The participants are
referred to by their character’s name in the game (described below in “The Game”),
which doubles as a pseudonym. To avoid biasing the study as much as possible, the
author did not make his own actions as a player during the game a focus of the data

analysis.

All of the participants were TRPG gamers and EFL teachers, which places them in an
ideal position to answer questions about language pedagogy using TRPGs or involving

elements of them.

The Game
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The game played was the Dragon Age TRPG (Pramas, 2010), which is a western style
medieval fantasy setting based on the video game series under the same name and
inspired by classic fantasy archetypes similar to The Lord of the Rings. The four players
were Drak (played by the researcher), Wakanda, Callie, and Eckum. The GM was the
most familiar with the Dragon Age TRPG’s setting and rules, and was therefore in the
best position to take on that role. The reason that the group chose to play Dragon Age

was based primarily on the GM’s preference.

Results

Game Sessions

The players’ quest began with the realization that a contagious rabies-like disease had
broken out, and that it could only be cured by gathering a special type of moss and
using it to create a cure. Completing the quest required players to engage their
characters in the narrative and formulate plans and strategies for overcoming problems
along the way. This happened by interacting and producing language both in-character

in the “game world” and out-of-character in the “real world.”
In short, the themes that emerged during the sessions included problem solving,

narrative agency, identity, and game-mediated discourses. Each of these themes and

their relation to second language learning is elaborated on below in the interview data.

Interviews

The interviews were recorded and lasted approximately one hour each. Excerpts from
the interviews below represent teacher beliefs concerning the themes that emerged in

the game.

Problem solving skills development
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Players of a TRPG may be developing problem solving skills. One question asked was:
“Can you think of any situations in a TRPG that might help someone in their real life?”
Wakanda stated comprehensively that:

Another thing is strategy, thinking about how you’re going to attack the
problem. Like if this doesn’t work, what’s my next step? I think through playing
those types of games, you definitely do think more about strategy once you
understand how the game works. And I think that you don’t gain that knowledge
by yourself. I need other people questioning and asking and sharing their
experience, and that helps me to see other options from people with different
outlooks than me (personal communication, September 28, 2016).

Other participants in the study echoed this by saying, “sometimes I like to look for
alternatives, and I am more willing to listen to others” (GM, personal communication,
October 11, 2016), and “it goes back to needing to listen to everyone’s opinion, and that
you definitely want to explore options” (Eckum, personal communication, October 25,
2016). What these data show is that TRPG players need to be constantly communicating
by sharing their ideas and opinions as well as listening to the ideas of others. Ultimately,
players are comparing, contrasting, and at times synthesizing and refining their ideas in

order to solve problems in the game world.

Narrative agency

Concerning the theme of narrative agency, participants were asked: “to what degree did
you feel as if you had control of the game’s narrative through your character’s
interactions?” While Callie considered the narrative to be “completely up to the
gamemaster” where “some GMs will ‘railroad’ you and “others will give you choices
about where the story goes” (personal communication, September 30, 2016), Eckum
mentioned that the players always have the freedom “to diverge from that path [...] the
characters can just decide to not care even” (personal communication, October 25,
2016). On the other hand, Wakanda saw the TRPG narrative as being constructed by
“the interaction between the players and the GM” (personal communication, September
28, 2016). The answers to this question were mixed, which is interesting because it
suggests that narrativity within TRPGs may be a fluid concept that depends on the
culture of every individual game group. A player or GM with a forceful or outgoing

personality may be in control of the narrative more than others.
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Identity

Participants’ interviews revealed that TRPGs may be an ideal environment for
experimenting with identity. After having played Dragon Age, Wakanda thought about
how she might use a TRPG with her students:
there’s quite a few [students] that have such a strong identity as ‘not an English
speaker,” but if you give them a new identity, like they’re creating this whole
new character, it gives them the opportunity to take more chances with their
language and with personality (personal communication, September 28, 2016).
Another of the participants, Eckum, mentioned how he had used some role-playing in
the classroom. In describing how his students reacted to being asked to consciously
explore different identities, he mentioned how “the shyest student in class” was able to
involve himself in the activity easily because of “the shared experience; [the students]
might think it’s absolutely ridiculous [to role-play], but they look around and everyone
else is acting and speaking in weird voices, and they feel like they can do it too”
(personal communication, October 25, 2016). TRPGs, by asking players and
gamemasters to play different roles, give the opportunity to explore various modes of

thinking and being.

Game-mediated Discourses

Participants did not speak about emergent or attendant discourses directly, but
comments made during the interviews make clear that it may be a space ripe for more
exploration. There was one intense moment in the game in which we as players were
asked to choose between giving some special medicine they had acquired to a knight
and his sick wife and child, or to the village they had agreed to help before. Ultimately
deciding to give the medicine to the village, a battle ensued in which the knight decided
he would rather die trying save his family than return to his village empty-handed. The
GM, after listening to a short clip from this penultimate session of the game, said:
This is the scene where [Callie] got pissed in real life. I vividly remember him
being very angry. This went from an out-of-character discussion at the game to a
Facebook conversation afterwards [...] I do remember that he was just very mad
as a player when it came to that (personal communication, October 11, 2016).
Callie was angry that the knight would not negotiate with the group and opted for

combat. The fact that Callie channeled the anger and frustration he had into a discussion
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at the game and then continued to reflect on the Internet about the situation is an
example of attendant discourses.
On a related note, Wakanda pointed out the potential power of emotional scenes like the
above on students.
it can be very powerful for students because the game itself is so memorable.
You remember what you did with these characters, and it’s exciting. They may
even continue to talk with their team members outside of class about what
happened (personal communication, September 28, 2016).
In effect, students who immerse themselves in a TRPG may be inclined to produce
reflective and critical language as a result of encountering situations in the game and

making choices.

Discussion and Implications

Based on the interview and game data summarized above, it could be said that TRPGs
offer a number of possible affordances for language learning. The discussion here

addresses the four major themes that emerged in the data.

TRPGs may be a viable environment for developing the problem solving skills of
second language learners. Problem-solving skills are not only highly valued in the
professional world (Bowman, 2010), but are also considered to be desirable in language
education (New London Goup, 1996). Interviews with the participants in this study
suggest that playing TRPGs could help students to develop skills helpful for learning a
second language such as considering others’ opinions and synthesizing their own ideas

with them to create novel ways of solving problems.

TRPGs do indeed offer a space for creating a collective narrative through
game-emergent discourse. Admittedly, dominant personalities or an overbearing GM
may create circumstances in which players feel they have little or no agency. This is
important because narrative agency is arguably one of the biggest draws to the TRPG as
the worlds and possibilities of even the largest role-playing video games are limited by
the boundaries of the code and graphics used to produce it. Without this agency, it is
possible that students playing the game would lose interest in participating, or worse, it
could create conditions in which lower motivation to use or study the second language

in question results. Despite this, it is clear that the TRPG is a space that at least
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encourages the co-construction of a narrative text, which can be both empowering
(Cover, 2010; Hammer, 2007) and promote second language acquisition through output
(Swain, 2005) and interaction (Long, 1996; Gass, 1997).

The ability to explore identity is another possible affordance of TRPGs. Because
participants are asked to role-play, it is possible that players with a more reserved
personality will feel empowered to produce language and thereby involve themselves in
the narrative just as Wakanda theorized might happen, and as Eckum described actually
did happen in his classroom. This is similar to what psychologist Erik Erikson referred
to as the “psychosocial moratorium” (1968) in which a person experiments with various
identities, but does not commit to any one. In other words, TRPG players and
gamemasters are afforded a space in which real-world consequences of actions such as
permanent or long term loss of face from committing a social or linguistic faux pas are

mitigated.

Attendant discourses allow players to reflect on the game in critical ways, and may help
in developing a greater command of analytical lexis in a second language as well as
giving extra opportunities for output. In Sullivan’s (2010) study on TRPGs using D&D,
players extended their interaction about the game to an Internet forum. Forum posts
included attendant discourses such as reflection and critique on the choices made by
characters during the session. While the Dragon Age group did not engage in attendant
discourses often, there was one major instance elaborated on above that was discussed
by the group online. The depth and quantity of attendant discourses in a TRPG seem to
depend on the game being played and the group in question.

Limitations and Conclusion

The current research is exploratory, not experimental. No proficiency groups were
compared such as in Rama et. al’s (2012) study, and no second language learners were
participants. This means that this study alone cannot make any strong claims concerning

the efficacy of TRPGs for SLA in any particular context
Even if TRPGs have potential, the TRPG is certainly no panacea for all of the ills of

language learners. Many TRPGs including Dragon Age tend to have complex rules

systems that have a steep learning curve. Furthermore, the experience of TRPG groups
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can differ substantially based on a legion of factors. If the setting, game, rules, players,
characters, or GM were different, it is difficult to claim that the experience would be the
same. Teachers interested in using TRPGs must seriously contemplate these limitations

and how to minimize them.

At the time of writing, my personal experience teaching non-native speakers using
TRPGs has convinced me that these games have a lot of potential, and I plan to conduct
a follow-up studies to answer questions about these games. More research needs to be
done to ascertain whether or not these games can bring about the type of active, critical,
resourceful, or multi-literate language users described earlier. Further research using
TRPGs could address any of the subtopics touched on above such as narrative agency,
identity, discourse analysis, or the interaction hypothesis. Other modes of inquiry would
also be interesting such as studies involving task based language teaching, sociocultural
theory, or communities of practice. The TRPG has many potential affordances for
second language acquisition, and the time to examine them critically within SLA is long

overdue.
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Narrative Song Writing in a Digital Context

Scott Sustenance. Kanda University of International Studies.

In 2013, the English Language Institute (ELI) of Kanda University of
International Studies (KUIS) implemented broad scale curriculum
changes to the Freshman Reading and Writing courses (Owens &
Johnson, 2016). The multiliteracies approach (New London Group, 1996),
which sees literacy as extending across many modes of representation
and communication (e.g. speech, images, and gestures), was chosen as
the underlying theoretical framework for the new course. Pedagogically,
this approach operationalizes the concept of design, and as such, is well
suited to incorporating new technology and digital literacies into the
curriculum. Since 2014, all KUIS Freshman have been required to
purchase iPads, and teachers in the ELI have been asked to make use of
them as much as possible in their classes. In response to these
organizational imperatives, the author created a Narrative Song Writing
unit for a Freshman class that uniquely aligns with the multiliteracies
philosophy while also addressing learners’ individual needs and broader
curricular objectives. It takes students on a digital journey of what Kress

(2003, 2010) calls “transformation” and “transduction”, and culminates
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with the creation of a personal Music Video. Each video, or “modal
ensemble” (Bezemer & Kress, 2008), communicates an original fictional
narrative through a combination of four different modes; written text,
music, still images, and video. This paper will explain how iPad
applications and online resources can be used to create a digital
learning environment that brings together both the practical needs of
the program and the multiliteracies framework in a creative and
transformative multimodal combination of technology, music and
personal expression in a way that would have been impossible even ten

years ago.

Introduction

In this post-Fordist era that has been called the “third globalization” by
Kalantzis and Cope (2012, p.34), literacy is no longer purely the domain
of the first two of the three Rs; reading and writing. New technologies,
such as the iPad, are making it increasingly cheap and easy for
everyone to participate in multi-modal forms of communication that
synthesize written language, images, and sounds. This has led to a new

definition of literacy; multiliteracies.
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A multiliteracies pedagogy consists of four non-linear components;
situated practice, overt instruction, critical framing, and transformed
practice (New London Group, 1996). Transformed practice activities are
related to either applying knowledge appropriately or creatively. The
digital technology described in this paper facilitates the incorporation of
different representational modes, and the different inherent affordances
that they provide, to allow students to apply their knowledge creatively.
Students first create a fictional narrative, which is then “transformed”
(Kress, 2003, 2010) within the written text mode into pop song lyrics. These
lyrics then undergo a process of “transduction” (Kress, 2003, 2010) as they
are shifted across several modes; music, still images and video. This

process is shown visually in Appendix A.

Creating a Fictional Narrative

Freytag’s Pyramid (Freytag, 1900) provides an easily understandable way
of explaining the process of writing a fictional narrative to your students. |
introduce students to the idea of the dramatic arc (Exposition, Rising
Action, Climax, Falling Action and Resolution) by having them
deconstruct a simple, well-known story that follows the structure. | have

found that “The Three Little Pigs” works very well. | create a PDF of the
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story, email it to the students and give them time to read through it and

work together to discover how the story fits into the narrative structure.

Before starting this unit each year, | go through my computer and phone
and find about 30 interesting photos. Pretty much anything is OK, as long
as there is variety. Rather than printing out the photos, | take advantage

of the digital classroom situation | find myself in and upload the photos to

a class website | have created using Weebly.

Over the years, | have experimented with many different free website
creation and hosting services, and www.weebly.com is by far the best |
have found. It features an easy to use “drag and drop” interface for
creating websites full of text and photos, and it even lets you embed
YouTube videos seamlessly. At the start of each academic year, | instruct
the students to bookmark the page in their iPad browser, so they can
easily access it when necessary. It serves as the hub of my digital

classroom.

Example class website: www.nswl7.weebly.com

When the students come to write their own narrative, they don't have

creative carte blanche. They must choose one photo from the 30 to act
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as inspiration for each part of the narrative structure. In other words, one
photo will inspire the Exposition, one will inspire the Rising Action, one will
inspire the Climax, one will inspire the Falling Action, and one will inspire
the Resolution. The first of many modal shifts in this unit occurs as students

use the photos to create a framework for their fictional narrative.

Collaboration is an element of the multiliteracies-based approach (New
London Group, 1996), and in this unit, students work together in pairs or
groups of three. Google Docs, an online word processing program linked
to your Gmail account, is a wonderful tool for collaborative writing. It
allows multiple users to work on the same document simultaneously, and
all changes are automatically saved. It also allows you, the teacher, to
look at, correct, and offer comments on the writing in real time, without
the fear of lowering a student’s affective filter (Krashen, 1981) by

hovering over their shoulder.

Although it is possible to use track changes when giving feedback in
Google Docs, | have run into problems with students not being able to
access them on their iPads. Therefore, | have created a system that uses
the formatting tools readily available in Google Docs. This system is
shown in Table 1. If | change the font to bold, it lets the students know

that they should delete that word. It is often used in conjunction with a
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word in italics, which is my suggestion for what they should use instead. If
the students have the right word, but there is something that needs to be

changed, such as spelling or verb agreement, | use bold and underline.

Related to this is the use of just an underline (__ ) which informs the
students that there is something missing. For any other feedback to the
students, | use (Italics in parenthesis). | use this same system for each
writing task, and students quickly get used to seeing my changes and

comments appear on their screen while they are writing.

Bold | You don’t need this word
Italics | My idea
Bold and underline | You need to change something
There is something missing
(Italics in parenthesis) | My comments

Table 1: Google Docs feedback system

The teacher should use their Google Drive to create a separate Google
Doc for each group, and share it with them. There are several ways to
share a document with a student, but | will explain the way that | have
found works the best. First, go to your Google Drive and open up the file
you wish to share. Then, click the “Share” button in the top-right corner. A
“Share with others” box will appear in the middle of the screen. Click

“Advanced” in the bottom right corner. On the next screen, you should
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see the word “Change” in blue somewhere. Click this, and then choose
“On - Anyone with the link”. After that, go to the bottom of the box and
change “Can view” to “Can edit”. Don’t forget to click the “Save”
button to apply the changes. Then, all that remains to be done is to
copy the URL link from the address bar and email it to the students you

want to share it with.

From Narrative to Pop Song lyrics: a transformation within modes

Once the fictional narrative has been completed, the next step is to turn
it into a pop song, and the first stage of this process is to turn the
narrative into pop song lyrics. Kress (2003, 2010) refers to this movement
within a mode (written text in this case) as “transformation”. When writing
the narrative, the mantra espoused to the students was “details, details,
details”. In contrast, writing the pop song is all about telling the same

story in a creatively concise way.

A large amount of seemingly disparate pop songs follow an almost
identical structure. They generally start with an instrumental intro, before
moving into the first verse. Then comes the pre-chorus (optional) and
chorus. The chorus contains the “hook” of the song. It is the part that

most readily gets stuck in your head and it is usually the part that you
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start singing when you try to recall the song. The verse / chorus pattern
then repeats. After the second chorus, there is often an obvious change
in the song. This is the bridge (also known as the middle eight). The song
then ends with the coda, which is basically an extended chorus (Peterik,

Austin & Lynn, 2010).

After some overt instruction in the pop song structure, and some practice
deconstructing several pop songs as a class, each group chooses an
English-language pop song that will act as the basis for their narrative
pop song. Their chosen song must have two verses, a repeating chorus,
a bridge, and also have a karaoke version available on YouTube.
Students then analyse the lyrics to find the number of syllables per line
and the rhyme scheme, because these will inform their own lyrical

choices.

The students write the song lyrics in Google Docs underneath their
fictional narrative. This allows them to quickly refer to the details of the
narrative, because each part of the pop song maps onto a different
part of the narrative. The verses tell the details of the story based on the
narrative structure, the chorus explains the theme, and the bridge is

concerned with the moral or lesson of the fictional narrative.
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Recording the Song: GarageBand

GarageBand is an application that allows users to easily record and edit
music using multiple tracks. When recording their song, students use at
least two tracks. The first track will contain a karaoke version of the song
they based their lyrics on, most commonly sourced from YouTube. Using
two iPads, one to play the song and one to record the song, they record
the music onto the first track of a new song in GarageBand using the
“Audio Recorder” setting. Before recording, the song length needs to be
extended from the default 8 bars to a length that will record the whole
song, and the metronome should be turned off. It also goes without
saying that the environment should be as quiet as possible. Once the

backing music is recorded, they can begin to record the vocals.

Recording the vocals is much more problematic that recording the
backing track, but there are some ways to make the process easier. The
first thing to do is to create another track. This allows the backing music
and the vocals to be edited independently. When recording a new
track, headphones should be worn to ensure that previously recorded
material is not re-recorded onto the new track. If students are having
difficulties singing the words they wrote at the correct speed, the music

can be slowed down to half speed, and then returned to normal after
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recording. After recording the vocals at the slower tempo, they need to
be sped up to double the recorded speed. Links to some GarageBand

tutorial videos | created are available in Appendix B.

From Text to Images: a picture tells 1,000 words

After the modal shift from written lyrics into music, the creation
undergoes yet one more transduction; this time into visual images. Each
line of the song lyrics is turned into a visual image, which helps add an
extra layer of meaning to the song. The students have freedom in how
they would like to create the images, and | have had some students
create hand-drawn pictures, but the majority of students opt to use a

combination of Google Images and Pic Collage.

The resolution of the images that students choose should be high enough
for it to be clear even when projected on a screen in the classroom.
When using Google Images on an iPad, the image size is not displayed,
but it is possible to go into the image search settings and limit the images
presented based on size. 400 x 300 pixels and above is generally safe. If
an image that perfectly captures the meaning of the line cannot be
found on Google Images, two or more images can be combined to

create a new image.
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Pic Collage is a basic image-manipulation application. It is easy to use,
quick to learn and available free from the App Store. Once the images
to be combined have been found and saved to the camera roll, open
up Pic Collage and choose “Freestyle”. Tap anywhere on the screen
and a box that gives you the option to add a photo will pop up. Touch
“Photos” and choose your image, then touch the tick mark. Do this for all
of the images you want to use. The image’s size can be adjusted by
pinching with your index finger and thumb, and by tapping the image,
you will bring it to the top of all the other images on the page. When
constructing the new, original image, be aware that the iMovie screen is
a horizontal rectangle, so all of the images created in Pic Collage should
be in a similar aspect ratio. A good idea is to imagine that the vertical
Pic Collage screen is divided into quarters, and then just use the middle

two quarters when creating an image.

If you only want to use one part of a particular image, it is possible to
crop it. Double tap the image and choose “Clip”. Then, either choose
one of the predetermined shapes, or use your finger to crop the image
to the shape you want. If you are using your finger, drag the dotted line
around the section you want to keep. Once you arrive back at the

starting position and complete the loop, the area that will be deleted wiill
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lose opacity. Touch the tick mark to crop the image. When the new
image is complete, save it to your camera roll. A links to a Pic Collage

tutorial video | created is available in Appendix B.

Pic Collage: www.youtube.com/watch?v=4cjBMzR4ICk

Music Video: an iMovie modal ensemble

The final step in this multimodal Narrative Song Writing journey is to
combine all of the elements into a “modal ensemble” (Bezemer & Kress,
2008) of written text, music, still images, and video. The resulting music
video will be a combination of the song that was created in
GarageBand, the stillimages created with Google Images and Pic
Collage, and the lyrics, which will be copy-and-pasted from the Google

Doc and displayed on screen using the iMovie subtitle function.

GarageBand and iMovie are both Apple-created applications, so
importing the song into your music video should be a smooth, albeit
somewhat convoluted, process. In the home screen of GarageBand,
where all of the songs are shown, choose “Select” and touch the song
you wish to export. You will see a blue border around the image. Then

touch the export icon, which is located in the top left corner of the
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screen, and looks like a square with an arrow shooting out of the top of it.
From the pop-up window, choose “Open in”. On the new screen, touch
“Share”, and it will start exporting the song. After that, choose “Import
with iMovie”, and then “Create New Movie”. Your song will be imported

into a fresh iMovie project as background music.

Importing the images into iMovie is quite straightforward. To access your
camera roll, touch the symbol that is a combination of a film strip and a
musical note. All of your photo albums will then be displayed. Choose
the album that contains your images, and then select the first image. The
photo will fly into your iMovie timeline, and your song will become much,
much shorter. Don’t be alarmed. As you continue to add images, the

song will expand to fit the length of your movie.

By default, the images will be about five seconds long. It is unlikely that
this will be the perfect option for you, but you can adjust the amount of
time the image stays on the screen. Touch the image so that a yellow
border appears around it. The end of the photo can then be dragged

out to the desired position, and the song will move along with it.

When first imported, the images will move when the music video is

played. This is due to the Ken Burns effect, which by default is set to “on”
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when you add a photo. The start and end positions of this effect can be
adjusted, or the effect can be turned off all together to create a static
image. The controls for this are in the bottom-right corner of the preview

window.

Adding subtitles will complete the music video. Go to the Google Doc
that has the song lyrics, and copy the first line of the song. In iMovie,
select the photo that represents the first line of the lyrics. A “T” symbol will
appear at the bottom of the screen. Touch this to access the subtitles
function. Choose the second box from the left at the bottom of the
screen to give the text a backdrop, and then tap “Middle”. Each Theme
in iMovie has different subtitle-box backdrops, but | recommend either
“Modern” or “Bright”. The theme can be controlled through the settings,
which can be accessed through the icon that looks like a cog. To place
your lyrics in the subtitle box, tap the “Title Text Here” box, delete that
text, and then paste in the lyrics. Links to an iMovie tutorial and an

example Music Video | created are available in Appendix B.

The unit concludes with a class screening of all the music videos. When
they have completed the iMovie project, students save it to their
camera roll at a medium-to-high resolution (HD 720p is a good mix of

high resolution and low file size) using the export function in iMovie. The
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video is then shared with the teacher’s iPad using the “Air Drop” function,
and projected in class using a VGA adapter for the images, and an

audio cable from the headphone jack of the iPad to the classroom

speakers.
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Appendix A - The Narrative Song writing process

[ Photos }
ﬂ Narrative Structure

[ Narrative }

ﬂ Pop Song Structure

[ Pop Song Lyrics}
ﬂ GarageBand

[ Song }
ﬂ IMovie / Pic Collage

[ Music Video }
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Appendix B - Instructional Videos

GarageBand - www.youtube.com/watch?v=0kT2SvimA-U

Adjusting the speed - www.youtube.com/watch?v=GdqNMWOjZMs

Pic Collage: www.youtube.com/watch?v=4cjBMzR4ICk

iMovie: www.youtube.com/watch?time_continue=49&v=gV8oWiu8ulc

Example Music Video: www.youtube.com/watch?v=P_V_wMjeozc
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