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1. IZIL®HIZ

FWXHELEWVI L BERPRE~DANZRRLTER - B TOE
M7 AR ETHEIND XEMEZEVWENPIDZIADBZ 00
LitZavn, FERIC, EXEOMEL M I LT, B THEKLET T
B FEBROBEIZBVWTHLED L DRI, FEEEETIX
WAEER, N, OB LI ICHBEINZERICTH > THRY
EFeonz ol PRASCEKE, LV DITZERAEICE o T
FEXEOMBLEOEHN ToOM EEFMT S FEE VWS LD
ANFHERBESSHBOTEDICERTL2ZENEBNTHDLI D XS
ZTFEOonn b Th b,

L)L s, XEORBNDETZaIa=r—varyeglio—&HT
b EFBHABLELTT, EXELEEE T LN I NV—T U —7
RTAATy v a BV THFOEAZBHAWTHSDOE X &
WMMICEEBELEY . EHICT VBT =Y a3 T 4 X — O H A
HHWIEL AR — MMEKOTEZDODIFEHRINEIZEBNNTT AT I v 7Rk
XHELZHATEZLZEFEOTRERLEYD LTWSEMP DO 2 &
ML ELEFEANEERTEIIOIRELZEELILNWEZIASATH D,
FEFLL T, MEXZDZLERANTICEELE2HE > TaI =
= alrERREIEDLIA NI T2 HIIOTHEKROBESIT
ROTHD, L2rL, Z0OHLOEOEFETHMENEY HIT TS
E0b, WLEZ LoV FEETLHI LI TRIALENITL,
FvigE<ala=r—rvarvzdth, boLtHHIZHELIEGE
fioTWIFodRE~OFmEEZ Lo T MBSL T TR, ERES %
MmOLFEHOBSLFEKRICEETH 5,

FHEANGE V-7 TIX B RO EFBABT MY B RBEREOEIC
IS LoD, FEHBORESANOHATONI &L FEBREITTY M,
ZTOMRBEZBBEHEBREMCTEAT 2B LR L TV D, 6 B #
ENDIEFEHBEARMBIE ZTZOREH TH Y 2019 F 2% New
Teaching Styles in Reiwa Era /SR OH L WIRERE ] %
T BT, e BR RFOBEOREFICE DHEE, FE
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BmEHEmICHE T oME, ICT 25 Li-mEICHET D i E,
CLIL Z¥B 2N T 28, 4 HEARMSK, REZEHTHO
TAT AT RN T 28, NEREGE - WERFHEICET 2,
TERERBRDO 8 DO I T TV —ITBWT, it 38 OFfJE L ZEN
BRI,

AR, HXECHET2H8FREMERE L LT, WEELD 15
[ICT W\ M L wERE (TRxER¥(E — N L7020 -
2T UV EIER LS R R EREN ) (R - bR —B)
DRETFEFIZTERY BT 72 EROMBALT 2 b &2 W ToOJEITE
BFEIZOWTE LD, EXETaIa=r—va BN OHEFEL
MEBESTL2HEGBUERICER L. TN ERE 272 XEO RS LR
DIZDDHEMIZONWT HEOBRE EREICTHEMT 2 A LGB
T5, SHIT, BLEHMOFEBHABAE LT, HREODRNRERL
FTERFEOHMAE T HME L PRENARESENZHEM T
EHET L2 2AMELEFABEOBREICH > THRET D,

2. Hx
2.1. RXEDME ST

A 2= —varyiWVWIH)EEZT . BWELOMTITOR D HER
B, REMEFEZOLVERD N A FE2E L ANHBSEWICEE
REEFE . EBZBELAI> L, SHLICEEREBEL T TRSER
DEHBLLOBNAEWE TS LD, V ToFE - BET
ZHETHLIN, SHABTICBN T, ECFHEENEL L, A
BIXUO@mAcEZILLIaIa=br—varyrOmhERKRE R LI
mzTWnd,

[ 2=/ —3 3 Vi /] (communicative competence) ] & \»
WAL, Hymes (1972) 2 K - TR ., CEME A Rk A6
ThoHr>NICHDLDLFEMMICKT L (S ITHB W TEFEE L 8 U1 H
AR THLINICEHLIARICERAN Y TOHN. EHABTICBVTY
HFHEIND X il holc,ala=r—va ey 5HER
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DWW T, 1989 FFICHRTENT-FHIFEEHEELE D, SEHEOD
B X2 T A RETREELE %27 Canale and Swain (1980) &
Canale (1983) OMFH TIZLL T D 4 DDOREHITHFH L TH#HB L T
W5,

- X¥EWEE J) (grammatical competence)
E - GEE OB E
- & SFEMHRE S (sociolinguistic competence)
S HICR T 2 E U ST T 5 Mk
- I HIHE /1 (strategical competence) :
BBAOARAREEZM--Cala=r—Ta a3t s K
AT TV —
Canale and Swain (1980:27)

- #F56E /7 (discourse competence) :
XEXEDRNVWTERDOHDELsTikiiz DL DHET
Canale (1983:9)

Canale and Swain (1980) & Canale (1983) D #FAfHIZ B W T
BERRIT, 233a=2/r—Ya BHoBRERZTHD 4 DO
DICEEMEAIT 2, ZORBICEIDBEIPATVWDLI I LITH D,
Thbb, CENRE S FIENE ., FEERE 1, EERE U IE.
FEMAEMNBERICHD 2N ENDEMIC TR FARICEET S
ZiETala=r—variENERT VI APEMIN TN D,

2= —varYRBRADHEIZOWTIE. T AT 4 v 7 OBLA
72> 5 Bachman (1990) ., # & £ © # & 7» 5 Celce-Murcia,
Dornyei and Thurrel (1995) X°> Celce-Murcia (2007) 72 &, XD
T INTERHBNEBERERIN TS, 2L, WT Ao MRMIZE N T
. XEORNIL TEGER N/ S Mi% (language competence
knowledge of language) ] (Backman 1990:84) X° [ SiEMRE N
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(linguistic competence) ] (Celce-Murcia, Dornyei and Thurrel
1995:9) O L H iz, AEERLHZICEML TREBE SN DMORET & D
FEICEBWTZEAZENRNEVRALA T 23l a=2F =33 VD
EHETOERLLTRHALATWVD Z LITAEDD TR0,

COXRIRBRLEDMESTIXIANEFBHEORAIAELLEL LT
HARAMICH A A TWS 2001 it CEFR I4EGE O FH | Hx,
i o= o a3 — v v o3 B B (Common European
Framework of Reference for Language) ] ICB W T bHLREKTH 5,
CEFR Tix T EiMEE /] (linguistic competence) ] ® —# & L T
XkE TS 53EMEE ) (sociolinguistic competence) | & [ 35
M HE /) (pragmatic competence) WOV, 2 I =2 =4 —3T 3 VEEJ
AR TAERLELTCE LTS, CEFRICIE, C2+C1- B2 -
B1-A2:-A1D 65DV XA BHD ., TNLLETNLDLNIVICEET D
A DSHEITEAICONWT I ~NT&E 5] & BERIZ/RT 6 Rtk 3T
(Can Do statements)] TR I N, TOEBEITENEKFRE R L
DEKMABRICEVNWTIEHN I TEY . SHIZEFRFARLBEBT X b
BWTHXRELLTHEMNT I STV D,

CEFRICE T 52 XEIF,. AARDERTH O LEHB O L 9 ICFFE
ML 28a TR TEH VRS, [ XERIEf S
(GRAMMATICAL ACCURACY) ] I 2W T, BETEIICEK SV T
LRV ZTEERENTVD, XHMBZEAICLY A REE TOR E
A LTHITILNATWD EHEFEMRE 2 fh~% 1 RICTHLET D
Bl AW TiE, BTFTOoX)IRENRLEXTRENTWVD,

[ CEMEMRS ) 2
I TWVWLIRMTIEELOLIBRBEDERSAZDS > T2 I 2
==y arastdl ENTES, BABICXDZ2REBNHEET
HbHbOD0, HIREHTE TS, BOPRH-TH, EED
MEzEZ2L2E L TWVWLINIEHETH D,
(BRJN FERE = 28 [EHR])
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CORALBELICEWTEITANE AT XEOEHRIICEHET D
EwiTE s THMHEST L) CER ala=Fr—varzdd

(communicates) ] TH Y , CEFRIZEBWTH XEIT 2 I 2 =47 —
Varvehifgs LEENELTHDLOATVD ZERDN D,

HHE . 2Ia=r—2arEBHIECO0NTEEROBRMIZELN D
AN RATLOHEL T TR MELOBFERICHERSEL Y TT
Ewmoand Lol TR XILHE ) (intercultural competence) |
(Byram 2003) X [#H A 4T A #E 7] (interactional competence) |
(Young 2011) B O L EEREE SN2V, CEFR 2BV TH
2018 £ ik (CEFR COMPANION VOLUME) TiE., v EB LW
BEREZIOLICMAOEL CREERNRBEINTZY T2 . EHHFH
LEMLLTETWD, ala=F—Yarmgiomhkid, 2 xts
T ok 2 BB )N AEICEE L THERET LI ETHRINDIDOT
b, XEOH#HBAETFETAHAETTCEATSTHDL Z LT, B
BHIZEBWTOHLNTH D, ~H T ZRENLEHBEIDO ED
ERICBWTHL . S22 EMNT 2B N2 ED DD TE DR
MAFARTHDLZELEREHLNTH D,

2.2, WXHEHE L AR

A 2= =Y arvRERAOBERO DI . TN Mk DM~
DEDOBILB LI ZNLEZHEEI TN LKA T 5 5 5EIGH
DEBENLETH D, Z AL TIERRE T O RPN 72 5k 23 =
r—3a YEREAAOBREBHRE EIZoRn bW b F L TRHEIZ
— O DHEFETH D XIEMENITE AN H T M o EE DM AT
HICKRET 2 2P TET, kel Talia=r—3ar
BAOM EBEIZORRERNWI EEEWKRT S, Lo T, #EILED
BBV TCIEXENRENTZ T TR M SHEND LV IXEAN
REN /7 EMOBED B L CHID TR TE DX A7 0ME & B
DASEEH L EEBEB LTIV OD AKICCEMNERIEED 5
D OHRHRBEBEICLIBILET ) LA TH D,

o =

171
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FXEDOFRBIZOW T, 2019 FICHEIGEZ L — 712 L0 B#E

SN THFEHELAMMBE BT 2 TICT 215 H L 7o 5 30k .
TR /) — N eF VoLV aryF oY EEMA LIRS
EREVEN ) O E T, SLEMR D OE R Rk & fhose ) &
HEIEL 2L THESETWSRENRSIETDHD 2 DOBLA
MO EBERREZLEZ AIEZICOWVWTIEEROMEALT X NTH S
Foescyk 2 7 — R ER 2018) B FIZ DWW T ICT %2i5H 7
L5 LICEo T ZARBDBIOERBANZERT 2 ELIEHEED
FEH BN LT, AT, BXEORBICERZKRD , TIED
RRAOOEFN 2t E B E LEEEREORNFICO W THE E
HE#E L TELED D,

FEE TR, 2T ¥ A AW EERE O RG] 2R
ToHIChEY [ExERE — M 280 B, REFIX., A H
BRTFPTITONLTWALAFPRIBEABTOLZDICHBEINTEHM O — >
T, HFERXER THALERLEOM#EEHHERL>D, Zanb
ECala=br—Yarvzblidmhamd T oL
HLZEtzHWNELEY— 2 v —FMEKXDOTFANTHL, EALIC
R¥E/) - EHDLIEY, BEXEZ —PDLFEESZZEFEL NI LV
. BETO RE] BT LI2HESCHGEZ., FEHENAS TE L
Wl 1) —h A A=V LI ERTWD, TOTDH Y
ELTTHEHRS BEXETKREZ - MNEHEEXEHETLOICFL2EHNL
RRLER TR L AT EENZENLBMICHKZ THLY VR A b
R ESBIZL T, KX EEEZRAALTWL, BEICX2BRERAM
fER D —fl & LT, 2otk —#%2LL FIZiE T,

MERE, AARDFER TEICH D HEXE27THHZ 108 D ¥ — I
BWT,. ZhEThAME 2=V EX—=VOMH /" FHX—=Y0D
HMEMH =0y [EA]-[#X]- [V FEHR] O
3ODNR—RMITHnhivd, RBEEHEAELZEE L A4 o RBIARIZ
SX HBHAY—FESZRBICLANOHEERA Y- MICEZEETAT
ZEMWTE D,

13
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T, EFoXR—vrEZzRZENER 121268 T 5,

EE1: A= (BAMHT—F)

&
,’ﬁﬁﬁﬁ-ﬂ? | BAEL TV BRBOBE I PRt \\\
[2a] 4 A
/] mEl; - | seomEn- agoswE R \
1 I I
1 EERROD A A — 3 o S
TIR) ok
N () I
\\l g O O( » I:> I am reading a newspaper.  #H% (§) BATHS LIS
I o/ I
| - B ~ I read a newspaper. #HE (BEHIZ) BEATHD :
1
1 P : I
1| EORE o wre.merons [=taeri-amy RISt 1
Z 2T ARE]
I @ [ sorroTE | [~ FBFER | ) :
: @ 5 IR~ DBAT [ F&k ~ LAHTWS | 1
| @ AT 44 0 3R S LB T [~ LTHAD NG | T 1
¥ MR
1 ® —RL - TR DR [ EDLZBE ~ LTS | NG b !
I 2 J 5 W, 1] = P 2 ] Wob EiES T I
| |
1| Bt be B +  BEHH i
: BIE T am -is /are ~ing :
1 BEEITH was / were ~ing 1
1 |
i X BlESH G ing %1 % cook — cooking ]
\‘ O e THbI%HE — e xkoT make — making "
N O ie THbL3HE — iezyin»xT lie = lying ,l
SSo___O_EemirsToevsss - swereec  so - [ seppined

001

e s e s e e e e B B B e e e v

EiTHz

Progressive / Continuous Tense

[ %]

( I

/\ﬁl

»

BoTNBEZATT [ROMATHEIRFTY 1,

I am working on it.

\
i T 3 FIE

& (1) ot 5 be #1§%3E 5 — am '\

@ ghzE (work ) #|AESEICT S — working

bl BWEE< L &, FZASICA> THELE,
I was taking a bath when you called me.

k REEITE TBREOH 588 | TOITHERT L
[ &)~ FLTVEE
BEHE £ v FTHESORER

Hil Y F=—iZTE £,

I am going to Sydney next week.

HBHEHOBMATNTLINE I TT,
My phone battery is dying.

k BHLIRE~OBIT - BESRHRD Y IEIVT VW 3EF
FEEERB AP RICHEN > TVBIREERT
( # isdead )

BEODBTANAA DO ETXARS>TUEI» D 0ES,

He is always complaining about his part-time job.

* MELEVEINLBE
HBLED (EF®RE) BEERTI LS

B (50 & ZA) HRITEATHET,

I am living in Tokyo.

k —EEAIRRE < EIER 0L RE
LY BRTFRIEDOEL L LT LV BRE AL

RAEPGBRPHZELVWOTT R,

You are  kind amis /are

are _being kind. — being J

\You are being very kind today.

( You
yﬂ:ﬂofz TETAMPCDL LR EVHERE 'S'?_%

[U R A bR

/

2019

(b kF 2018:2)
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Worksheet 001

f 1

6

1 EeTH

A

figsk

Rl | smeoman - axweme

| R
| ERT

BEfIOA A=Y

\X #
ST [ #

- BUER — I read
@© 1T« MEfE T DEIE
@ | I
@  BERE~OBIT
@ AT b 4% 0 3R S B Wh1E

@

I am reading

r

[

>

T

"
o

a newspaper. EATNB L IBE

a newspaper. #HE A (BEEC) FWATHS

¥ HEZTHRINENS
=2 TRkl

~ LTws LTS5 |
AP TE
X ~ L Tns |
~ LTHE»Y WD |

X ENAIRIRIR

LDLIHF ~ LTHS | b LSBT

be &y + BESKH
BIEETR o
BEETE 7
X BESH B ing #-13 % cook —
O e THbaifHe > € BEoT make —
O ie THb3HA — iexyiz»zxT lie >
O HSEE+TFEECKDLLIBE — FEFLERT stop —

/@11

Lo TNBLIATT [ROMATHEIRFTY ],

BHREPTWEEZILE 2, RRBBASICA->THWELA,

Hil s F=—ZfT& £,

HEEEFEOBMH IR T LENE 5 T

BEOD LT NS RO L TIAEET ST

»H0nEd,

L (G0EZA) HFZEATHETS,

RAEPS BERPHIELLOTT A,

"

[#Ixx] = [

fE 3]

2019
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[ZEAR]IF, EBICHAETITONAIRETCOREZ A A —V LT
EPNTEBY EXEHAORERERAA Y FE2HBICELDTH D
e (WEFEEBBAMABE TIERFBHE & ITHEBE O 74 A
BB THELERECBTOIRBFRZLLTHESZEBILT S
CEERELTCVWD FEBFIC Lo THBLERIERELFX—VOD
HEHY — MNCZEMER T THDLID, /- 2500 X 91T,

EXALBBRLEAREZ 121 2BLTWWERELTH D,

[Fl 3] T, EnZThoXERERXTRT LD TELEARITLE
LT, 7T I v 7 RRNERLHABRO R IR LZELTIER L,
MWHMEOE WD ZB/IL TWL GATHEBETLIEZ T THEEET
FX—VOMEHY—MNIEXZENTC. . ENEFZDLOITRD
FTCHBETDL, Sl —# (EFE - @5 - BWEER L)
FEIBIZBSHERHTORYVOFEEZRTARICL T BT O
FVCFLDORFEESDLS DERBFHEEHEEL TV D,

[V R4 MERIIT.FALICHDXERREZREOF TR
FF2BIC.FZEE»L LB AEZHRLICHEEZ X EFHE
WL bDThd, XDOHE-EXRICOWTOMBEHTZ T TR,
HURASLCHDREROE NN ELDLIRA.FHENMEZLT VL
MEOEERRERAREREBZA THLIILD EEHBICL 5T
T RAT7TFARMEEHALLRVEGICEBWTE NEREICTH D HEH
LT, METLIMBMOMBICET S22 EVHFEIND,

3. WNIEHM [EXERE/ — ] 0%
FesxcEmE— b3, fiRkREh727xFx A MELTHZEHEA
MELTHOIN BRTOREPNIC—MH—KEK LNV RT Db
FHEICLTHEY, ZBETOFEHLZAIRE LEEMBIEAM TH 5,
RECTCECHERATLZTIFAMEFBICHBEMEZAET 2 BN
BarxTHLIN.ZONVRT7 T MNZEWREET D/ — 2D 1E
¥ERMEZEMT 2 L0 RO BE DR OE RS & %
T5H, FEEDPABLOFEHEZEHRT L LN 2000 0B D,
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EXEOREX,. A —TF N ala=b—var—T 407
R PHRFEOHREN EE LIS A REO T EAT O B,
C—TEOMRMEET LI N COREEZTHEREZEMRT 210
THENHELWVEEB TH D, FRTO RN REMZEICE T 5 L
IOV T, bk (2011) TEHZ7 7 ARNTOERMED Z L ZNIC
EbROMHE OB AREOMELIEHRL TWD, Bl X, 52Dk
BT 2E#EZ 5 M THHOBHEIZBWT, HEBIX 1 HHIZSDX
12 HRICKBEEDZEZE20LTHLIN,. ZDH>H 1 HDOHEHHAIZ
ODOWNWTOALHLIZEUDLIFEHEFICLETHDLE 1 5 OfEMTIE
ART, HICHEVD 4 DOHHBIZHTD 4 50 OMBHILAEL WD
ZEbLD D,

COXIREMBRETCOME~DORIIGHKE LT .HOH L O OEHA
TlrxkHreT22FEH% [ —0 A% (A 2011:229) &
WXFIELTAY T U RMCELEDODTEBLZELAED THLDL 0B
HELRFAA P MTHEEZEMICLTBE, 77 2AL2KTHRT 5,
ZFNUHNOANFICOVWTER RXEOHFHERFEERETIE DV EL W
CEUDEANTE 2. ) TRVWEEERREZLICEU -V LM
A CHZETRE, N RT N TEXXERE — ]
DFEEZHHL THENFTZRD TEL & RENTOMMNICE R Z
MRV EIDICHBELLT D,

bo 1, [HEXERE/ —F TEFONTWVWLIHE— |

IV = v —Fr e LT ZH AT —#EDO NN FT U I
X, ZEEZEFHEHIT LYV ELTOMEZFRFEZE 2RLWVWEH D,
T

PR CTOEMBZECRLT BLTHREIN TWAHEMZEOCRY
WM ANFZEHICBWTL, FEFBEZER T AHAZOI2IT. ENEhH
FEHOES ZLET I ELITEETHLI BELEZZEE LD DI

PDCA (GFH - £AT - Bk - &XF) OF A 7 VI L->THLD¥H
EHAEZBHBEALCTCE TV 2EEFOZL BT LMD — 2|
RPE L 725N LD LD :%ﬁéﬂfnéﬁ%ﬁﬁ#étw@
V=N ERFoTWAZ ENFET LMD,
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BRREX RN D [HLERE - P TEH, TOHKRIZENT
UTO Ly —haeRTEST O Q  Z2FEIKTSLIL

COFTESCBYVSDSLTREEZSDIT LI LI TEHOEY
AT 2L EHERELTN D,

&k 3

(dE ¥ 2018)

FTRTCORETHEHTLZIT7FAMLE LT . HDIWVIEFEEINTERDY
M EE LT, 77 AT IRXERE - M 2T 2EIC
FEHOEWAZ —EHRICELOTBLZET HMALET TR 2KD
ERREEZEHT LY -V ELTENTLI2IENTEL EKITEER
ZMOEFEFLH I VTl . 20RESMEORTHET S
TETHEBWMICEERRZEADIUNOREBFFAFTEDLZ b
b, EERIZ, " HEHRICE LD L EXLEOFEHTLEKIZOW T, Jbi
(2011) T, BEHEHRICZML2ERELERN 7 V-7 TIAF L
EREOREFIZENWT, BEBTFEEL2RTE o T LETLHHEVWET %
WAL TWD, LRI, AEDOERICL TEHOER ZTLHEL -
HAREEF L -—EROMEMN T IELZ MHBENGERFECHR#EINT
WA DEFEAFFE 7 7 A (Basic English) WRICTHIRT 5,

2019 | 12



Gk 4

FHAOFEEZEZT-0E 52 TOK) &R LULEET O REMRE
THVRNL FZEIZHEML TAHD LML DO RNHEFIZ
ToE VLR TETLIRLDERREZELALT VW, £72, LDIHEHA
WZoWT, WO, EDOXHICIMY e, FEHDOFEZ TDHED
ZEGR LY, BRFEEEZRET LI LV TE D, S BT,
JNV—7EBHE LT . ZAThICEMSNTZEALXREZERTEAED
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—ERIZCLT. ENE D LIEFEEZKATVWIHA LKL TN
HEAIWIZSDWT, XEOMEZDOH DT TR, HXOMRLFEE
~OBROVMA TR EEFAERECHZE BB FEEZ2IHET D5
AT L TE D,

Flo . BEREHAEUNATCOEHIZENWT, FEH~OmMY A%
MO G LT 5546, TOK) LT EToRERTHNIF
BBAOEZEIDVOEREOEICI> TRHMTEL2H, &ITAF— |
HBETORBNIIREREN DD 7 TAILEBWTEHALYT W,
HERECICET IR E T NICETL> TH RALIT— L HEET
BERTWVWEWIFAEARD D,

EHIz, FHOEBEZ AL LEZEOR A LE LT, 2HHICHEE

DFEFFREVI LDV D LAZFOBREICEMWMICEEG I 25 2HN
biIFond, [ExERE/ —MN oksic, AL 74+ —~v I T
R L HME O —F2ABLTVWAIHAMTIT . HE L L DRH
T 22N TN ORFEZHMEIILLT W, DFED | BIFHF DO — b
CBWT  EXEOHFBICOWTEHRTHLIZEFELHLAADZ &
e CRIR ML RICITANgTFLERMM L S>> EEL T 5
oD bLWLIENERS LTITIDFHBEOEMLICLD LA
MAREWV, L2L, ZRIEFEKICHEEZE O — MZBW T, £ 0O Hi#k
ZFHOSOIZT DO, AL E DRI #E 12 R[S N A
Eb Mo THMVMbZ ERNEFEFICLRDOEND,

FEXEEHHORBRO LD ICZOERELZHMBICT 5 Y — AR
boHL, FPEHOEBICHER S 2HGAIC., TNELRFHICHESHM

CERTLOMEE LTREAT . FEEPALOFHIZOVWTHEXRA
THLZoNTERY MBIEOZOORAERSIT XY ET 5178 %
LT W, FHOEBEZGRALT 2L IX,. BECBTLIHAD
FHETER LD ZHEVPALOFEEICaI vy T H LT
FHROICEAGE LIS LT 0RELZ D2 o0 E2y MAFY
P CTh<HEHREIBBNTH, BREMNRFZEEZRET I2HD 2
Y=Lk 25,
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4. TEXEFERFE— ] oF R

RETEXEZHLOBICIE. XENR OO SEMHEOA
Ty MCEADLTEFMIZTI bbb EMTiEAh 2
= —varhzHEkTosLIhstholEltBEEIERNL,
ThoZEHAELEERITOFEREZHELTITY> 2L bbb MiED
Bl e ULCid, i TORMK - LBk « ik Bk D> < 0 TR E T
DXEXODREFOILI>IC, FICEXNICHET Mk 2R PRI
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2) JE3X GRAMMATICAL ACCURACY
B1l: Communicates with reasonable accuracy in familiar contexts;
generally good control though with noticeable mother tongue
influence. Errors occur, but it is clear what he/she is trying

to express. (Council of Europe: 28)

2 & IR

Bachman, L. F. (1990). Fundamental Considerations in Language Testing.

Oxford: Oxford University Press.
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The effects of language learning through
performing Indonesian drama
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International Research Center for Intangible Cultural

Heritage in the Asia-Pacific Region
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CORRECTIVE FEEDBACK IN SECOND-LANGUAGE
ACQUISITION: CLASSROOM CONSIDERATIONS

Alec Rosenblit
Kanda Institute of Foreign Languages

ABSTRACT

In the past twenty years, corrective feedback (CF) has been a hotly debated
topic in second-language acquisition. This paper seeks to summarize current
research on the topic and offer instructors pragmatic ideas for properly
administering CF in a communicative classroom. After a brief literature
review of current meta-analyses, studies, and reports, classroom
implications are considered. In addition, the paper identifies some areas of
weakness in the current research that may help yield answers to current
questions and problems with CF.

Keywords: corrective feedback, second-language acquisition, EFL, ESL,
metalinguistic, elicitation, recasts, explicit, implicit, intensive, extensive
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INTRODUCTION

Like many EFL instructors, | began my professional journey at a dispatch company. As part
of my initial on-board training, | was placed under the tutelage of a business EFL trainer.
Among other topics, it was discussed how and when to give feedback on learners’ English.
Paraphrasing the trainer, he stated that a client had never complained about a teacher
providing too much negative feedback. This is one extreme of the corrective feedback (CF)
debate. The other pole advocates for none.

Within the realm of EFL/ESL, “no CF” remains a popular stance. It is believed that CF
interrupts the flow of communication, renders interlocutors less willing to engage in L2,
and provides no tangible benefits to language development. There is some merit to these
ideas as interrupting CF can stop a conversation dead in its tracks and cause speakers to
lose focus. However, it is not so clear if CF is truly unhelpful or pushes learners to silence.

CF for second-language acquisition (SLA) continues to be the focus of much research and
debate. While Krashen, et al. (1985) advocated the view that negative feedback was of no
value at all, going so far as to claim that it actually hindered improvement, the study by
Swain (1985) highlighted several positive benefits of properly administered CF for L2
learners. Since then, numerous studies, meta-analyses, and reports have proved the
efficacy of different kinds of CF. However, there remains questions about the best kind of
CF, the context in which it is delivered, the frequency, and timing. In addition, there is a
dearth of literature providing best practices for instructors. The present article seeks to
clarify the current research on CF, provide some ideas for best practices in communicative
EFL classes, and to consider possible future studies to further illuminate the topic.

BACKGROUND

CF as a component of the audio-lingual method was first challenged by Krashen (1982)
and other nativists as not only non-beneficial to learners but actively harmful. It was
thought that positive examples or models provided by the instructor should be enough to
push learners to correct forms without pointing out specific mistakes in utterances. This
model’s foundation is based on a few assumptions: 1) That L2 learners can progress in the
same way native speakers do where CF is typically limited or even non-existent; 2) that
communication is more important than form; in other words, even if mistakes are made,
thatisn’t a problem so long as the L2 learner can be understood by other speakers; and 3)
CF can cause learners to fall back on simpler grammar forms due to a fear of making
mistakes using more complex or complicated grammar.

The first presumption hinges on the idea that native speakers and L2 learners learn
languages the same way. However, this is not necessarily the case. Native speakers begin
to learn their native language from a very young age. On the other hand, ESL/EFL learners
may not start until they are teenagers or even adults. Therefore, it is not clear that they
benefit from the same style of learning as native speakers.

The idea that second-language learners do not need corrective feedback was also refuted
by Swain (1985) in their studies of French immersion classes in Canada. Some of the
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classes received little or even no CF, following the Krashen model. Others received more
CF.Inthe end, it was found that the students who received CF made fewer grammar errors
than those who did not. Thus, the first presumption appears to be built on a false premise:
positive evidence and feedback alone is not sufficient to push learners in the right
direction. What about the second presumption? Does it matter if L2 students make
mistakes? The answer may be subjective.

EFL Instructors are quite accustomed to language mistakes. They are trained not only to
understand SLA learners but also not to judge them based on their errors, especially when
they are minor. Instructors must also act as counselors, reassuring that inconsequential
mistakes in language use are not problematic for communication. However, that isn’t
necessarily the case for other native speakers with no experience in teaching or interacting
with EFL/ESL learners. If the goal is to interact with and integrate with native speakers, or
even high-level L2 users, it is probable that errors will be judged. Accent, for example, has
been used as a means of linguistic discrimination in the workplace, so learners who hope
to use their L2 skills to advance in a career may hit a glass ceiling if their language skills are
judged too harshly (Rojas, et al., 2016); those who speak or write non-standard English are
often discriminated socially and in education, so those who hope to live or study abroad
may find themselves isolated or unable to transfer to the school of their choice (Dovchin,
2019); finally, linguistic discrimination of all kinds has been used to ostracize people from
social groups, which can, again, lead to isolation for those who hope to live, work, or study
abroad (Moscatelli, 2008). So while instructors should continue to reassure learners not to
worry about their mistakes in the classroom, upon leaving, this may not be the case.
Accordingly, trying to correct errors ought to be the goal of many EFL classrooms and
probably all ESL classes.

Beyond all of that, learners desire CF. In a survey of some two thousand Chinese students
at universities, one study found that about 90% of participants responded positively to CF,
indicating that they expected instructors to correct their mistakes. In fact, approximately
70% of the respondents indicated a desire for instructors to correct all of their errors (Zhu
& Wang, 2019). In a survey of 40 students at Kanda Institute of Foreign Languages, it was
found that 82.50% agreed with the statement “When | make a mistake, the teacher should
correct me immediately.” 72.50% agreed that, “Negative feedback helps me improve my
language skills.” Although this survey size is remarkably smaller than the Chinese survey,
it is in line with it. Thus, not only is CF of benefit to students, but it is something they
actually desire. Still, not all forms of CF are the same.

Lyster & Ranta (1997) identify several forms of CF: recasts, explicit correction,
metalinguistic feedback, elicitation, clarification, and repetition. Recasting is by far the
most common, but not necessarily the most useful. This may be because recasts are the
easiest for instructors as it merely involves repeating the learner’s “erroneous utterance”
with the errors corrected. For instance,

Learner: “l go to Paris last summer”

Instructor: “l went to Paris last summer”
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Another advantage of recasts is that they are quick and may take up the least amount of
class time. On the other hand, they have a few noteworthy disadvantages: they provide
the correct form without requiring the learner to self repair; learners may not always
understand that they are being corrected as recasts can sometimes sound like a
confirmation (e.g. “You went to Paris last summer?”). By contrast, an explicit correction
more clearly indicates a problem:

Learner: “l will eating pizza.”

Instructor: “l will eat pizza. We do not say ‘I will eating pizza.””

This takes up a bit more time but makes the CF clearer. It still doesn’t require the learner
to self repair unless the recast is omitted. Metalinguistic feedback indicates the type of
mistake, which can be useful in form-focused SLA classes where grammar is emphasized:
Learner: “l swim yesterday.”
Instructor “You need to use past tense.”
However, a bare metalinguistic cue requires learners to self repair. Metalinguistic
feedback can, of course, be combined with a recast.

The final three methods of corrective feedback require more input from the learner:
elicitation, clarification, and repetition demand that the learner repeat the correct form
without the instructor providingit first and without the clue from metalinguistic feedback.
Thus, when the learner states, “I swim yesterday,” elicitation might ask the learner to
repeat this, “It’s not ‘I swim yesterday.” What is the correct way to say this in English?”
Clarification and repetition provide the least evidence for the learner in the form of
clarifying questions or simply repeating the mistaken form, “What do you mean by this?”
or “I swim yesterday?” This requires the most repair but likely takes up the most class time
as it requires learners not only to self repair but also identify the errors themselves. So,
which method is most effective? A look at some of the current literature should help to
elucidate that.

LITERATURE REVIEW

Since 2000, the vast majority of literature appears to show a positive benefit from CF.
However, there is still some disagreement about the value of the different types of CF; the
timing of when instructors should provide it,immediate or delayed; whether the CF should
be extensive, meaning that any errors are corrected, or intensive, meaning the focus is on
a particular category or set of errors; and how long the effect of CF lasts. In particular, there
is some disagreement about the explicit forms of corrective feedback (metalinguistic
feedback and explicit correction) versus implicit feedback (recasts, elicitation,
clarification, and repetition).

For example, in his meta-analysis of 2010, Li found that “explicit feedback worked better
than implicit feedback on immediate and short-delayed posttests, but on long-delayed
posttests, implicit feedback was slightly more effective than explicit feedback” (p. 343-
344). This implies that a combination of different kinds of CF may be necessary to realize
both long and short term boons: recasts for long term and elicitation/clarification for short
term. Of course, some CF can be combined (e.g. metalinguistic feedback plus elicitation).
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It is unclear from current literature what effect combinations of CF will have on short or
long-term retention.

In @ more recent meta-analysis by Brown (2016), it was shown that while recasts are the
most common form of CF, they are also the “least effective in terms of eliciting uptake and
repair” (p. 437). Both uptake--meaning a learner’s utterance after receiving an instructor’s
feedback--and repair being the ostensible goal of CF. This seems to be somewhat in line
with Li’s findings in 2010, but also contradict the perceived long-term value of recasts. It
was unclear, from the Brown study, if the repairs and uptake were done short term or long
term, however, so these findings may be in line with Li. Other studies also confirm that
recasts are the most common but possibly the least effective (Su & Tian, 2016) (Ellis, et al.,
2006) (Ito, 2015).

In a recent Iranian study of EFL learners, researchers used simple past tense to study the
effects of delayed, explicit metalinguistic CF. This study found that not only did the group
receiving CF outperform the non-CF group in delayed post-tests, but that there was no
significant difference in terms of the complexity of the English used (Farrokhi, et al., 2018).
One of the criticisms of CF leveled by nativists like Krashen is that it can cause learners to
retreat into their “shells,” falling back on simpler forms out of a fear of making errors and,
thus, stunting their growth in SLA. However, the Iranian study appears to counter this.
Particularly, it found that, “the delayed explicit CF group statistically outperformed the
other groups with respect to the production of error free simple past tense” while showing
no comparable differences in complexity of spoken English. (Farrokhi, et al., 2018, p. 134).
So instructors should not be afraid to employ CF out of a misguided belief that it will slow
their students’ development.

Meanwhile, in a 2005 study of ESL question development, it was found that CF “in the form
of clarification requests” helped to “contribute to question development by creating
opportunities for learners to modify their output” (McDonough, p. 94). By asking probing
questions about meaning or intention, learners came to realize how to repair and correct
their output. In turn, learners were also able to work on question formulation. In other
words, explicit CF can be useful for helping to reinforce or strengthen specific ESL tasks or
forms. And this form of CF may be necessary to ensure learners are practicing their new
skills correctly.

Most of the above studies and meta-analyses have focused on speaking skills, yet there
have been some studies investigating the efficacy of CF in EFL/ESL writing classes as well.
In particular, Sheen, et al. (2009) studied both “focused” (i.e. intensive) and “unfocused”
(i.e. extensive) CF in EFL writing classes. Their study “failed to demonstrate any benefit in
providing unfocused CF," yet found that focused CF helped learners to “notice errors in
their written work, [. . .] engage in hypothesis testing, [. . .] and monitor the accuracy of
their writing” (p. 567). Thus, it may be important to keep CF focused on a few points rather
than randomly correcting learners’ mistakes.

However, this claim has been challenged by Nassaji (2017). In a study of English articles
using 48 participants in Canada from various cultural backgrounds, some participants
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received no CF, some received intensive CF only when they made mistakes with English
articles, and thefinal group received CF for any kinds of mistakes they made. The extensive
group “received 70% more recasts” than the intensive group (p. 359). In the end, recasts
were confirmed as being more effective than no CF (p. 362). Beyond this, the extensive
group also outperformed the intensive group in both animmediate and delayed post-tests.
Unfortunately, the literature does not provide much clarification about extensive or
intensive versions of CF as yet. The Iranian study indicated no significant difference
between extensive and intensive groups (Farrokhi, et al., 2018). Thus, extensive versus
intensive CF remains an open question for now. Until further studies are conducted, it
remains unclear if intensive CF or extensive CF should be used exclusively. As with implicit
and explicit CF, it may be necessary to use some of both.

IMPLICATIONS FOR THE CLASSROOM

As the literature review indicates, there is little question that CF benefits learners. However,
concerns remain about timing, frequency, and method. Another major concern, as raised
by Ito (2015), concerns classroom time. The average ESL/EFL class simply does not have
time to correct every mistake uttered by all the learners in class. Still, given the clear
benefits of it, instructors should strive to include some CF in their classroom: recasts if time
is an issue or more explicit forms when it is not. It may also be a good idea to consider
combining different forms of CF to reap both the long and short term benefits. Forinstance,
in a grammar focused classroom, a recast plus metalinguistic cue might look like this:

“You need the past tense form here. It should be | went swimming.”
On the other hand, for non-grammar focused classrooms, it may be easier to say
something like this:

“That’s not correct. It should be | went swimming.”
Of course, recasts can also be made more explicit by the use of emphasis or tone:

“I went swimming.”
This may be a better technique to save classroom time. Using recasts that are more explicit
or include metalinguistic clues can help learners better understand and integrate
corrections.

However, because the literature indicates benefits from the self-repair forms of CF
(elicitation, repetition, and clarification), instructors should try to include them in their
classrooms as well. As mentioned by Li (2018), “Output-prompting feedback pushes the
learner to reflect on his/her own language use, involves deeper cognitive processing, and
is better at consolidating and automatizing previously learned linguistic knowledge” (p.
6). One strategy may be to use some recasts during class, particularly when learners are
engaged in pair work or group discussions. As the instructor circles around the classroom,
he or she may decide to “spot check” some errors using recasts, being mindful not to
interrupt the flow of communication. At the same time, taking notes on frequent or
especially problematic errors can help to isolate problems that may be ripe for elicitation
or other forms of self repair.
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Forinstance,in a class where learners are frequently making mistakes with the preposition
“in” or “on,” the instructor may decide to provide some recasting, but then spend a little
time at the end of class using elicitation or clarification. Here’s an example:
Instructor: “Some of you were saying ‘The party is on the park.’ Is that correct?
How can we fix this?”
Learner: “The party is in the park.

More hints can be provided if the learners fail to recognize the preposition mistake
immediately. For instance, the instructor can use a metalinguistic clue or even repetition
of “on, on” to help focus attention to the error. Since research indicates that even delayed
CF is of benefit, planning the self-repair CF for a later date (e.g. next class) could also work.
It remains unclear if extensive or intensive CF is more beneficial, so CF activities featuring
mistakes made in class might also be a possibility. For example, learners might be
provided with a script for a roleplay with mistakes made by students in class; the learners
then need to correct the script together in their group before acting it out. This could be
made extensive by including all manner of mistakes made in class or intensive by focusing
on just a few specific problems--perhaps issues relating to a current grammar point being
studied or some new vocabulary seen in a recent chapter of the textbook.

Once it has been accepted that CF will be provided in class, it’s advisable to make sure
students understand the instructor’s intentions to use it. This can help to ameliorate some
of the issues with the more implicit forms of CF: if students have been primed to expect it,
they will be more likely to pick up on even subtle CF clues. Accordingly, it’s a good idea to
spend a few minutes on the first day of class explaining how CF will be offered. Learners
don’t need to know the word “recast,” but they should understand what the instructor is
trying to do when they hear it. Li (2018) also points out several strategies that make recasts
more palatable for learners:
These include using partial recasts where only the non-target-like part is
reformulated, instead of full recasts that involve the reformulation of the whole
sentence; making only one change instead of multiple changes; staying as close as
possible to the original utterance; highlighting the error via prosodic emphasis [i.e.
tone]; and using declarative (statements) instead of interrogative (questions)
recasts. (p. 5)

Thus, if a student’s full utterance is “I leaving for Paris tomorrow” the instructor’s recast
might just be “I’'m leaving”, possibly with extra emphasis added on the I’m. Questions
should be omitted (e.g., “You’re leaving for Paris tomorrow?”) to avoid confusion as they
can be perceived as confirmations rather than error correction, and they also encourage
learners to simply reply in the affirmative: “Yes.” In addition, questions don’t allow the
learner to understand what type of error they have made: grammatical, lexical, or
phonemic. Of course, instructors can also encourage learners to respond in full sentences
(e.g. “Yes, | am”) to demonstrate comprehension and correction. Still, questions may be
better served when trying to elicit a response and to encourage learner self repair.

This brings up another issue in the current literature. Namely, how is CF used to fix
different types of errors? For mistakes in pronunciation, it seems natural to use recasts as

2019 | 53



learners need to hear the correct sounds. However, with semantic and syntactic mistakes,
the best choice is more ambiguous. The current literature reveals a dearth of data
indicating what types of CF may be best for different kinds of errors. Consequently, future
research should, in addition to differentiating between intensive and extensive as well as
implicit versus explicit correction, also investigate if different types of CF are more
appropriate for different kinds of errors. For instance, a common mistake by learners is
using the wrong word given the context of the sentence:
Learner: “| like to play karate.”

In this case, a simple recast probably isn’t sufficient as learners need a lengthier
explanation to understand when to use “play” versus “do” or “practice” with sports. A
metalinguistic explanation is probably necessary here, depending on the level of the class.
Of course, learner level is also a consideration.

Another common error in ESL has to do with the transitive verb enjoy. For instance,
learners often utter something like this:
“Let’s enjoy!” or “l enjoy!”
In this case, an elicitation might be most appropriate:
Instructor: “What do you enjoy?”
Again, a metalinguistic adds further clarity:
Instructor: “What do you enjoy? Enjoy needs an object after it.”

Consequently, it should be clear that not all mistakes can be treated in the same way.
There is no CF band-aid that can be applied in every situation, and instructors will need to
weigh their choices based upon many factors: the level and grammatical knowledge of the
learners, the types of errors they are making, the time for CF in class, and the relative
importance of one mistake over others. In the end, even if the instructor has decided to
use extensive CF, itis simply impossible to try to correct everything, and instructors must
focus on the mistakes they deem as the most damaging to their learners’ objectives.

A final consideration regards written versus oral CF. Most of the studies in the literature
review indicate that CF was delivered by instructors orally. However, a few also included
written CF (Sheen, et al., 2009). Written CF may be of value alongside final grades in a
formal EFL class. For written CF, intensive feedback seems most appropriate, and since
there is no ability to elicit responses from learners, written CF should probably take the
form of a recast or edit. That said, identification of an error along with a prompt to self
repair is also a possibility, for example:

Learner writing: Yesterday, | worked on my report decadently.

Written CF: Decadently means that something is decaying but in an overly

indulgent or luxurious way. It isn’t a good word choice here. What’s a better word

to describe how you worked on your report?

For many students, after the error is identified, self repair is significantly easier, so even
pointing out mistakes and inviting the learner to edit is valuable.

CONCLUSION
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Even though the debate over CF has been ongoing for nearly forty years, there are still
many avenues that need to be thoroughly explored and elucidated. In particular, while
there seems to be some consensus that both implicit and explicit feedback have merit, the
relative values of them are not entirely clear. Questions also remain on extensive versus
intensive CF with some studies indicating that intensive is better, others indicating that
extensive is better, and yet still others indicating no statistical difference. Clearly, more
studies need to be done to settle this question. Beyond that, future studies should move
away from simply exploring grammar CF and also include pronunciation and lexical
mistakes to determine if different kinds of CF are more effective in different kinds of
situations. The same goes for written CF versus oral CF.

While it must be accepted that CF is valuable to learners and helps them to achieve their
language objectives, instructors must still be careful about how they use it in the
classroom. Clear goals and objectives should be announced beforehand so learners know
what to expect. CF during activities should be limited enough that learners can practice
communication and fluency but not so rare that learners are shocked when it happens.
Similarly, instructors may want to provide a mix of both implicit and explicit CF in order to
harness the advantages of both types. Implicit recasts may be more useful during class
time while explicit CF with self repair--elicitation, repetition, or clarification--might be
better for an end of class review or even as a separate activity on another day. Even
delayed CF has merit, but instructors should be mindful not to wait too long.

In the future, studies and research will further reveal the best methods of employing CF in

a communicative classroom to benefit learners. But for now, it is important to recognize
that even a simple recast helps learners grow and develop their skills.
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ABSTRACT

In 2018, the authors published an article entitled, “The State of Virtual Reality in
Education”. This paper outlined the background and then current state of virtual reality
(VR) in the education field, and categorized VR technology into three tiers: High-end,
mobile, and mass-distributed. Since then, VR has further matured as a technology,
blurring the lines of the aforementioned categories, and expanding upon its possible
applications for education. Researchers have continued to discover new ways to apply
this medium in the classroom and for remote learning. This paper will briefly explore how
VR technology has continued to develop, examining the practical effects this has had on
its applicability in classroom settings. The authors will then summarize the ways VR has
been used in education to support experiential learning and investigate the latest
innovative practices. Finally, they will outline some considerations that should be taken
into account before implementing VR in classrooms. This paper should serve as an entry
point for educators looking to implement new instructional mediums into the learning
process.
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Introduction

Virtual reality (VR) in the past has been defined as any 3D experience where users control
an avatar in avirtual 3D space. However, since such experiences are now prolific and on
everything from laptops to game consoles to mobile phones, it has become necessary to
differentiate VR from any 3D game-like experience. Since the release of dedicated VR
headsets in the 2010s, VR would be better defined as replacing a person’s physical
environment with a virtual one via a head-mounted display. Since the release of these
modern VR headsets in many different forms since 2013, VR has sufficiently matured as a
new medium of immersive entertainment and education. The educational affordances of
VR have enabled both research and practice in independent classrooms and research
institutions across the world. In recent years, it is easy to find both informal education
blogs and research articles looking into the uses of VR in the classroom.

From its earliest incarnation in the late 1960s as a technology only accessible to the
largest of educational research institutions, to its current manifestation as an ever
increasingly accessible technology for use in any classroom, VR as an educational tool
continues to evolve. Educators who may have dismissed it only a few years ago, would do
well to reevaluate their perceptions of the technology and assess its suitability as a tool
for education in their context. With this in mind, the authors of this paper seek to provide
an updated overview of VR in light of the technology’s developments since the publication
of their previous investigation into the affordances of VR for education, “The State of
Virtual Reality in Education” (Lege & Bonner, 2018), written in late 2017.

Recent advancements in VR hardware

The State of Virtual Reality in Education discussed the then current state of VR and detailed
its suitability for use in classrooms as a result of the immersion and presence that VR
headsets of the time afforded. It also categorized VR into three tiers, depending on the
level of immersion possible for each type of VR headset. These tiers were:

@ High-end: Full-body motion tracking headsets tethered by cables to powerful
computers, capable of simulating complex, interactable and realistic
environments.

@ Mobile: Untethered headsets powered by premium smartphones, limited to
simulating head rotation and simple motion gestures, best suited for simple 3D
applications.

@ Mass-distributed: Untethered cardboard headsets powered by any smartphone,

limited to head rotation only, so best suited for consuming 360-degree videos.

Since then, VR headsets have continued to improve and evolve, resulting in these tiers no
longer accurately representing the division of VR’s immersive capabilities. In the years
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since the original paper on the state of VR, the ecosystem of devices centered around what
the authors referred to as the mobile tier has undergone some major changes. Major tech
companies have discontinued their mobile VR platforms: First, in August 2019 Samsung
announced their upcoming new smartphones would not support the Gear VR headset
(Peters, 2019), then in October of the same year Google quickly followed by announcing
that no future Android smartphones would support their Google Daydream View headset.
Google gave the rationale that “there hasn’t been the broad consumer or developer
adoption we had hoped, and we’ve seen decreasing usage over time of the Daydream View
headset.” They also stated that “asking people to put their phone in a headset and lose
access to the apps they use throughout the day causes immense friction” (Roettgers,
2019). These sentiments were echoed by John Carmack, the Chief Technology Officer for
Oculus who designed Samsung’s Gear VR headset (Hayden, 2019).

The mobile tier has since evolved into standalone VR headsets that incorporate the
equivalent of premium smartphone hardware inside the device. These devices, such as
the widely successful Oculus Quest released in 2019, are quickly becoming the most
popular type of VR headset. Standalone VR headsets offer the same full body and hand
motion tracking capabilities of the high-end tier, albeit with less graphically impressive
visuals. These devices are only half the price of a common workplace laptop (Oculus Quest
is priced at $399 USD as of 2020) and are thousands of dollars cheaper than an entire high-
end tier setup. This makes standalone VR the most sensible solution for teachers looking
to utilize highly immersive VR in their classrooms without all the cost and bother of a high-
end tier setup. With high-end VR, the user must turn on the PC, boot into the operating
system and turn on the VR software, then unravel the cables and set up the equipment
before being able to actually put on the headset and start experiencing VR content.
Standalone VR headsets such as the Oculus Quest have a sleep mode, meaning simply
putting on the headset starts the VR experience. As a result of this, aside from the visual
fidelity of high-end tier VR, most teachers have no need to consider it for classroom use.
With all this in mind, the authors now propose amending their previous three tiers:

High-end VR: High-end VR no longer offers enough benefits beyond the standalone tier to
be worth consideration by educators. The benefits of some exclusive applications and the
most visually impressive experiences are off-set by the considerable cost, tethered cables,
and the long setup times.

Standalone VR: This tier is arguably the future of VR in education due to its tetherless

nature, immersive capabilities, wide range of applications, and relatively low price.

Mass-distributed VR: Most developers have stopped producing new content for mass-

distributed VR headsets such as Google Cardboard. However, the amount of existing and
new 360-degree videos that can be consumed by students means that educators should
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not dismiss this tier. Teachers looking to get VR into the hands of all their students should
still consider mass-distributed VR as a window into experiencing lesson content. They are
also extremely cheap, and rely only on students having a smartphone.

State of VR software for education

While the technology itself has continued to advance and evolve, the number of
commercial off-the-shelf (COTS) applications directly aimed at education remains limited,
regardless of the tier. VR continues to grow as an entertainment medium but the currently
small market for VR educational technologies means that developers are not likely to
develop for this market (Kavanagh et al., 2017) until it reaches a level of mass consumer
adoption. However, this does not mean that there is a lack of VR applications suitable for
use in classrooms, as many COTS applications can be adapted for use in education. As an
example, the authors have published a framework for adapting existing applications for
use in second language acquisition that is recommended for any teacher looking to utilize
VR within that context. Please refer to Pedagogical Considerations for Successful
Implementation of Virtual Reality in the Language Classroom (Lege, Bonner, Frazier, &
Pascucci, 2020).

Unattainable environments

VR is most successful when the educational activity leverages the unique immersive
capabilities of the technology to fulfill an instructional need that cannot be satisfactorily
met with other available methods. Hu-Au and Lee (2018) note that VR is perfect for schools
seeking learning experiences, but unable to venture out into the field. For this purpose,
educators have used VR to take students to inaccessible environments like the Arctic or
deep ocean (Nicholson, 2018), and historical locations (Blazauskas, 2017). Mills (Virtual
reality narratives, n.d.) employed VR to allow French students to visit Paris. Frazier and
Roloff-Rothman (2019) took their global issues students virtually to refugee camps,
American political rallies, and religious pilgrimages. VR can offer a window to another
place and time, and can put students into places that were not accessible.

Engagement

Most VR studies to date contain some measure of motivation and engagement, and
consistently report that its use leads to increased interest and engagement with the
subject matter (see Costa & Melotti, 2012). In their study comparing a lesson delivered
using a slideshow to a lesson using VR, Parong and Mayer (2018) found that students were
“happier, more excited, and less bored” (p. 8). Other researchers and practitioners have
similarly found that VR increases student motivation (see Tai, Chen, & Todd, 2020; Cho,
2018; Kaplan-Rakowski & Wojdynski, 2018; Velev, 2017).
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Memory

VR has also been shown to be effective for certain educational applications involving
memory. Pollard et. al (2020) found that participants were able to better recall and
recognize objects from highly immersive VR experiences than less immersive conditions.
Cho (2018) found that “Due to a sense of presence, if learners replicate language study in
VR simulation, it can help them remember words more efficiently” (p. 59). Studies such as
these seem to indicate that the cognitive processes connected with storing memories can
be affected by the immersive nature of VR.

Empathy training

VR allows for users to be immersed in virtually any environment or situation, including
recreations of the experiences of others. Because of this ability, VR has the capacity to
foster empathy, and has even been called “the empathy machine” by media outlets (for
example, see Constine, 2015). This important capability has not been overlooked by
developers or educators. At the time of publishing, there are many well reviewed, high
quality VR experiences designed to put users in the place of others, such as Driving While
Black, Notes on Blindness, and Anne Frank House VR.

VR has been used to build empathy towards victims of sexism in math classes (Chang, et
al., 2019), homelessness (Herrera, Bailenston, Weisz, Ogle, & Zak, 2018), and racism in the
United States (Roswell et al., 2020). Potentially, VR could be used in this manner to allow
students to embody others for access to a wide range of perspectives and experiences
beyond their normal spheres of interaction.

Distance Learning

Urueta and Ogi (2020) evaluated distance learning conducted entirely in VR, concluding
that “high-presence VR scenarios can be useful for task-based language acquisition,
increasing student interest and confidence, and providing alternative immersive learning
methods with a high level of student-teacher interaction” (p. 366). These perceived
benefits should be applicable to any discipline, not only language learning, which are
based on learning by holistic experiences.

Considerations for use in the classroom
Need for specific pedagogy

As VR has become more accessible for educators, researchers have pointed out the
importance of developing programs and pedagogy that allow for VR to be used effectively.
Elmgaddem (2019) points out that “it will be necessary to know how to build and deploy
educational programs that are well adapted to this technology and that best meet the
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requirements of the learner of the 21st century” (p. 237). Hu-Au and Lee (2018) echo this
sentiment, calling for attention to VR pedagogy, noting that “a wrong way of
implementing VR in education would be simply to replicate face-to-face, didactic
experiences of learning” (223). This call for the development of a specific pedagogy for VR
is acommon thread in many works that are critical of VR in the classroom. Recent work,
such as the authors’ own framework for analysis and implementation of commercial off-
the-shelf VR applications in the language classroom (Lege, Bonner, Frazier, & Pascucci,
2020) seeks to address this issue by providing a way to evaluate VR content for classroom
pedagogical applications. In addition, Southgate’s (2020) “Actioned Pedagogy for
Immersive Learning (APIL)” (p. 31) guides educators through the process of considering
the teacher realm, learner realm, and the technical realm to help them apply VR for
learning in a pedagogically sound manner. Despite these recent additions to the body of
literature, there is still a strong need for works supporting sound pedagogical application
into educational practice, especially with regards to high-end and standalone VR, which
offer the most affordances for immersive classroom activities.

Anxiety and self-consciousness

Teachers need to consider that some students may not be comfortable wearing the
headset for a variety of reasons and should consider creating activities that incorporate
non-VR roles. Students may express concerns about their personal space or feeling
vulnerable or self-conscious while in VR as they are unable to see their classmates and
what they are doing.

Safety

It's also important to remember that any activity taking place in an online environment
that exposes students to strangers must take the usual precautions to avoid exposing
students to harassment. In addition to verbal harassment, remember that personal space
harassment is also a common issue online, so investigate the online application’s anti-
harassment features before conducting the activity.

Sanitation

Sanitation is also more important than ever. Teachers should, of course, use personal
disposable face masks for each user, and if possible, endeavor to only allow one student
to use a particular headset for the entire activity. It's also important to remember to clean
each headset before and after use. As a side note, alcoholic wipes can damage the
sensitive VR lenses, so additional care must be taken when cleaning VR equipment.
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Conclusion

VR technology is in a constant state of flux and evolution, both in terms of the technical
hardware itself and its application for teaching and learning. In this paper, the authors
have sought to summarize the most recent and state-of-the-art publications as a way of
encapsulating the current state of VR in education. The authors hope that this leads to
informed research and classroom applications of VR that leverage the unique capabilities
of the medium to innovate the frontiers of learning. To date, immersive VR has been both
used and evaluated in education for a variety of purposes. Though still in its infancy, there
is clear promise to this technology, coupled with unique considerations that need to be
addressed.
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BETTER ENGAGING A PART TIME FACULTY IN THE USE OF
INTEGRATED DIGITAL TECHNOLOGY

Kieran Julian
Kanda Institute of Foreign Languages

ABSTRACT

An educational institution grows strong not just because of its buildings and
facilities, but because of its highly trained and motivated teaching faculty. To
achieve this, teachers must be constantly quided by the school’s expectations
of them.

As colleges continue to follow the global trend towards being more reliant on a
part time faculty, holding regular faculty workshops/seminars is an effective
way to keep such a diverse faculty engaged, supported and well trained, while
also allowing for more communication and discussion within the team. From
2017 The English for International Communication (EIC) program at Kanda
Institute of Foreign Languages (KIFL) has offered monthly lunchtime workshops
for its EIC teaching faculty. As the program curriculum has become increasingly
integrated with the use of digital technology, these workshops have focused on
ensuring that teachers can make effective use of such technology, including
training in Learning Management Systems (LMS) such as Google Classroom and
Seesaw, digital applications along with the practical introduction of VR into the
language learning classroom.

Such meetings have also provided the added benefit of not only responding to
individual teacher’s problems or concerns, but also allowing for an active
discussion of how such technology can be practically integrated into the
classroom curriculum.
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INTRODUCTION

Communication is one of the most important elements in the success of any educational
institution, principally by ensuring that teachers feel better engaged and can experience a
better sense of unity within the faculty. This should in turn promote the sharing of new ideas
and allow for a better response to the difficulties teachers may be facing in the
implementation of curriculum changes, thus “it is important for the success and
effectiveness of academic institutions to become more aware of the communication
system” (Ezzeldin, 2017).

Crucially such meetings should also serve as a means for teacher’s part time and full-time
faculty to express their opinions and concerns regarding the curriculum and where future
curriculum changes are required. Particularly as educational institutions continue to
incorporate digital technology into the curriculum. Regarding the success of the curriculum
and improved teaching practice such meetings can also offer a valuable opportunity for
teachers to cross pollinate the knowledge and experience they have gained through their
work at other instructions and contribute this knowledge towards the success of the
institution. Finally, one must also note that such meetings result in teachers feeling more
invested in the decision-making process taken and thus feel an increased sense of
ownership in the success of the school.

Role of Technology

As the needs of learners change due to the advances in technology and the pace of change
quickens, itis vital that such learners are equipped with the necessary skills to operate in a
new digital world, whether that be in our schools, our offices or our homes. Coupled with
this as a new generation of students who when they enter college are often more digitally
aware than previous generations and find the use of digital technology more intuitive than
their teachers.

For teachers today it is no longer enough to merely ask students of any discipline to make
a PowerPoint presentation for a passive audience. Indeed for the foreign language student,
itisvital that a practical use of digital technology is integrated into the language curriculum
they are being asked to follow. If such technology is integrated correctly it will help students
better understand the working world they are entering. Thus the teaching of such
technology should not be a standalone subject limited to the basic word processing skills,
rather it should be integrated in a way that is both practical and supports the curriculumin
an effective and meaningful way. Whether that be through the use of LMS systems for
sharing presentations or quizzes, the creation of digital content using tools such as iMovie
or the use of Virtual Reality (VR) to enhance the learning experience.

INTEGRATED CURRICULUM

The technology support workshops offered by the EIC department at KIFL have been
designed with a focus on using technology to support the major tenants of the English
curriculum via the use of digital technology. Indeed, for the integration of technology to be
successful, it must be based on the wants and needs of the students and the specific course
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goals. With the introduction of technology serving to improve the individual goals of the
course.

The Second Year EIC program at KIFL is centered around 4 key tenets:

Communication - A principal aim of the EIC curriculum is based on the “idea that learning
language successfully comes through having to communicate via real meaning”. This is
based on the notion that when students are involved in real communication, their natural
strategies for language acquisition will be used. Thus a focus is made on allowing the
students to use the language they are learning in the correct context.

Creativity - The aim here is to encourage the students to be innovative in the work they are
asked to complete, with the aim of not only encouraging creativity but also increasing the
students level of interest and challenging them to learn new skills. In the belief that by not
only encouraging students to be better communicators, the goal must also be to challenge
students to change the way they learn and to be able to put this into practice in the future.

Collaboration - A focus is placed on having students use their “people skills” to complete
a task, thus by asking students to work with their peers, they will be a part of a community
whereby everyone will lend support to one another. Students are therefore introduced to a
range of digital tools that offers them the opportunity to collaborate in and out of class,
with the hope that by encouraging students to work together “success will breed more
success” (Ibrahim et al., 2015). For example: by introducing Google Drive students are given
the opportunity understand to share and collaborate on a project, ideally resulting in
students feeling more “in charge and empowered in terms of their own learning process”.

Critical Thinking - This follows the notion that as classes which involve elements of critical
thought also tend to be generally more interesting and engaging. Coupled with this is the
fact that as students are already operating in a digital world via their use of social media
and other digital devices, it is critical that students should be able to critically gather what
information is relevant and what is not.

Meeting format

Meetings are held on a monthly basis during term time, when dealing with a part time
faculty the timing of such meetings is very important. Thus consideration is made regarding
when is the most convenient time to hold the meetings. Using a flexible schedule of holding
the meetings on the days when most EIC classes are held and alternating this day every
month.

The meeting will start with the introduction of the “main theme”, typically followed by
instructions of how to set up or initiate the digital technology that is being introduced that
day followed by practical examples of how such technology is being introduced to support
the curriculum. Finally, time at the end of the meeting is given to teachers to think of
creative ways that they can imagine the new apps/digital programs can be implemented.
One of the important aims in setting up such meetings was to ensure that an environment
that was not only meaningful but that was also designed to allow as many people as
possible to speak out.
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Workshops
Within the 2019 - 2020 academic year, workshops took place introducing the following
digital applications:

iMovie
During the course of the workshop teachers were given a set of examples of how they might
use the video editing application iMovie to better enhance the English language class.

The following methods were suggested to teachers.

e Creating video presentations: This has been found to be the the primary use of
iMovie within EIC program. Using a mixture of audio, pictures and text video based
presentations are a welcome move away from the usual passive Power Point based
class presentation.

e Selfinstruction videos: Allowing students to create their own instruction videos, for
example: cooking instructions or giving directions. With videos being shared via
Seesaw with other members of the class.

e Off campus videos: As an alternative to Power Point presentations students have
used this to take videos describing their home town or introducing a popular tourist
spot.

e Digital story telling: Students have to make short stories, using additional features
of iMovie as to include music and sound effects.

Seesaw

Seesaw is a platform that enables students to become better engaged in the learning
process, enabling them to not only share materials that they have created, but also to
collaborate with other other students and to reflect on the work they have uploaded. Firstly,
teachers were shown how to can create a class account, allowing students to register by
simply entering the “class code” the teacher has shared.

During the workshops teachers were provided with various examples of how they might use
Seesaw in class.

e Short videos of language skills: Enabling students to record conversations or
dialogues. For example: A class made “news program”, including interviewing and
discussion of a topical news issue, can be made and shared with others in the class,
while the comments section allows students to comment on the issue.

e Document the progress of a group project: Students work individually or in pairs or
in a small group to record their work. Providing an opportunity for the students to
edit work on editing and getting feedback on the use of their language. For example:
A class newsletter can be edited by other students and checked for feedback by the
teacher.

e Class blogs or student blogs: Students can use Seesaw as a place to post topics for
discussion or to share their work. A seesaw blog gives students a very simple way to
publish work to a broader audience in or out of class. For example: students can
response and post to a “topic of the day”, enabling students to easily respond.
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e Exam practice: Students can practice and perfect their language ability prior to a
language test. For example: students can verbally record their answers to a set of
pre-given questions. On reflection they can listen and revise their answers.

e Share presentations online: For example: Using the screen recording feature
available on the iPad students can verbally narrate a story or presentation linked to
presentation programs such as PowerPoint or Haiku Deck.

Google Classroom
Teachers wereintroduced to Google’s LMS allowing teachers to digitally create and manage
assignments as well as to provide feedback to their students. During the course of the
workshop teachers were also shown how to use Drive, Docs and Slides. Every teacher at
KIFL is supplied with a Google account which they use for emailing and for access on the
Google Drive which they use for sharing information. During the course of the workshops
teachers were shown the basics of how to create a Google Classroom and invite students to
join the class. On a more practical note they were also shown how to:

e Create assignments in Google Classroom: Including adding content to assignments,

using templates for assignments, as well as checking and returning assignments.

e Communicating with comments via Google Classroom

e Adding a shared document to Google Classroom.

e Creating auto-grading quiz’s with Google Forms.

Kahoot
Kahoot, the game-based learning platform, was introduced to teachers as a digital tool that
would enable them to create quizzes based on their class materials. In the course of the
workshops teachers were shown:
e How to create a quiz based on the English magazines that their students receive as
part of their reading and writing course.
e Searching for quizzes based on the topic they are teaching in class, and using that
to better engage the students in the topic.
e Explaining to teachers how they can ask their students to make their own quizzes.

Google Cardboard

Google Cardboard was introduced to teachers as an inexpensive and relatively easy way to
bring VR into the classroom, by combing the cardboard headset with the students iPhone.
The workshop focused on the following practical uses:

e Taking students on a virtual field trip via Google Expeditions. Teachers were shown
how to direct a field trip to places all around the world. This would prove to be a
more engaging and worthwhile experience for the students.

e Asking students to watch and narrate a 360-degree video via YouTube. Teachers
were shown the example of taking their class on a sightseeing tour of Paris. With the
presenter narrating the tour and pointing out local landmarks and in turn creating
their own landmarks.

e Taking 3D images. Teachers were shown the example of asking their students to
take a 3D image via the Cardboard Camera app on their iPhone. Students could then
make short presentations of local landmarks.
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CONCLUSION

The value of such workshops must be viewed not solely on the the “introduction” of digital
technology, but how it can be practically and effectively integrated into the language
curriculum. In the case of KIFL, how it can be used to promote the key skills that aim to be
taught as part of the curriculum, encouraging communication, collaboration and the
promotion of critical thinking. This allows students to take advantage of of the technology
in a useful, meaningful and innovative way.
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INTEGRATING SOCIAL MEDIA APPS AND DEVELOPING
CULTURAL COMPETENCE IN THE EFL CLASSROOM

Mary Jane Mallari
Kanda Institute of Foreign Languages
English for International Communication Program

INTRODUCTION

One of the fundamental skills that ideally a student should acquire in their journey through
foreign language learning is not just the ability to develop the four basic skills of language
but also the ability to understand, communicate with and effectively interact with people
across cultures. In pedagogical terms, we call this cultural competence. One of the
important questions that we as EFL teachers often find ourselves asking is; How can we
integrate and hone English literacy and cultural competence in EFL classrooms in Japan?
As such awareness of other culture seems to be lacking in most of our students. McVeigh
(2001) argued that university students here have been socialized that anything non-
Japanese is foreign and therefore equates to non-conformity which is going against the
culture of conservatism in Japan. This very notion hinders some students to feel or become
disinterested in foreign culture in their language classes.

As EFL teachers | strongly feel that it is one of our tasks to stimulate student’s interest in
learning foreign culture in our language classes as we have a great opportunity to integrate
that component as part of our lessons.

One of the ways we can do this is by integrating social media apps in the classroom. Top
(2012) argues that in recent years social technologies have been widely used by students
on adaily basis. Even though it was perceived as a type of technology used mainly for social
and entertainment purposes, it has gradually been adapted for use in education. Mao
(2014) stated that the use of these applications helps to create social-media-focused
culture that is influencing how people communicate, teach and learn.

Therefore, in this teaching article | would like to:
1. Discuss social media apps that can be used in the classroom.
2. Share some ideas for task- based activities through the use of these apps.

DISCUSSION
What social media apps can we use in class and how?
Hulse (2018) proposed that the use of smartphones is now part of Japanese students’
everyday reality, thus there exists an opportunity to exploit these devices for educational
purposes. Smeda et al (2014) also emphasized that the positive effects of different digital
communication tools and have in education have been investigated in different studies and
from different aspects such as their potentials for enhancing learning.

In such case, which among these social media apps can we use to include a cultural
component in the language classroom?
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I. Twitter

Twitter known as a microblogging site involves writing very short updates on what you are
doing, your ideas, activities, links to interesting sites and so on. Twitter limits updates to
140 characters, and these updates are known in the Twitter community as ‘tweets’ (British
Council, n.d.)

| have selected Twitter as a useful toolin an EFL class, as it enables students to practice the
target language in short turns encouraging students to express their transactional
intentions and opinions on a wide variety of topics. It is not as demanding like long
discussion boards that requires long turns and where most students focus more on the
accuracy of grammar which makes them conscious in everything they write and eventually
leads them to finding the task daunting. In addition, it is also a good avenue for students to
learn what’s happening outside Japan through trending topics and trending news.
Following popular trends and getting snippets of information are a good way to drive
students to be curious about other cultures and delve deeper.

Some activities where you can use Twitter in class:

1. Twitter Journal - the question that twitter post in its small box says: “What is
happening?” By using this as a conversation driver, | asked my students to post at
least two tweets a week in English. (they can opt to use a non-personal accounte.g.
using their KIFL address to sign up instead of their personal emails). This is a good
way to practice the “present continuous form” They can write anything about what
they are doing, or any current trend that they are interested in or any important
event thatis currently happening globally. | believe it isimportant to emphasize (in
current events topic) that they should write, comment on something that is not just
about Japan but also global events which are always available and appearing in
their Twitter feed.

2. Follow that Trend! - In this activity | grouped the students accordingly and asked
them to search for the top 3 global trending topics on Twitter that day. | asked them
to reply in English to one of the tweets or post their own opinions using the #tag of
the trending topic. Students will usually carefully check and construct their
sentences since they are aware that this is a public post. This is a good opportunity
for teachers to encourage grammar accuracy and reinforce it through practice.

3. Tell me more about that # (hashtag) - According to Taylor (2015) hashtag (#) is a
label used on social media sites that makes it easier to look for information with a
theme or specific content. Hashtags also encourage social media users to explore
content that catches their eye.

Many students use twitter on the daily either because they want to post something
or follow a tweet or just browse through their feed. Through individual or group
activities you can ask the students what #’s do they often use or follow, through that
you can further encourage them to tell you more about what are popular trends in
that #’s, for instance one student always follow #kpop or #cafe or for current events
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#covd or # Tokyo2020. You can ask the students to present or share information
about that hashtag through a group speaking activity.

Il. YouTube

Watkins and Wilkins (2011) state that YouTube videos are great avenues to stimulate cultural
lessons, enhance exposure to World Englishes, and promote authentic vocabulary
development. It also encourages learner autonomy as students can watch YouTube videos
at their own phase and pause and stop whenever they need to. It also has the availability of
subtitles which can assist language beginners in understanding the content. Apart from
that, it has tons of content that can suffice almost any sort of interest from fashion, culture,
cooking, politics, etc. Therefore, it is not that difficult to find something that can be of
interest to the students. Most of them are already watching YouTube videos at home and
are very well oriented on how to use it.

Some activities where you can use YouTube in class:

1. Asian Boss Videos - This channel in YouTube is a great way to introduce social
issues and current events not just in Japan but also in other Asian countries. The
channel’s mission is to bridge social and cultural gaps by giving voices to real
people from Asia through street interviews and story- telling. It is in mix of
Japanese and English (with subtitles) enabling students to understand fully what
the topic or issue is at hand. Topics are often controversial and opinions by the
interviewees often resonate with that of the students. By utilizing the videos in this
channel, | conduct group or individual activities that encourage them to discuss
the issues deeper. For example, for group activities, | instruct them to choose a
video, that they find interesting and then | create a simple worksheet that asks 3
main questions: 1. What is the topic about? 2. What are the common answers of the
respondents? 3. What is your personal opinion about it? These questions may sound
intimidating at first especially for lower level EFL learners since their vocabulary is
limited but it can also be a good opportunity to practice the grammar structure
and vocabulary for expressing opinions as well as to promote critical thinking.

2. Top 10 things to do in... There are a lot of videos on Youtube about traveling,
people who posts about their travels are very diverse and not just limited to a
specific nationality. | find this a good avenue to introduce world Englishes |
encourage my students to choose videos not just posted by Americans or British
but also Youtubers from other nationalities like Chinese or Korean or African, this
way they get to listen to not just American or British accent but also other people’s
accent.

For a group activity, | direct my students to first; choose a video in Youtube that
has a title that starts with: Top 10 things to do in... (e.g. in Korea, London, or could
be in a Museum or in Temple in Seoul) then they fill out a worksheet divided into
three columns: ( see reference). The students can share their work with the whole
class or if a pair activity they can share it in a group depending on class size.

Table 1: Sample Worksheet
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What | find surprising in | What is similar in Japan | What | find really

this video is/ are (list) from this video? interesting in this video
is/are...

1. 1.

2. 2.

3. 3.

3. TabiEats. Thischannelin YouTube is hosted by two Japanese LGBTQ+ couple who
shares their passion for food and travel and what they love to do, they post content
about food adventures and reviews, recipes and many others. They both speak
very good English and also mix it up with some Japanese. | find it a very good
material to introduce to my students some LGBTQ+ issues in Japan, the use of the
video content provides a laid-back low-pressure environment for such a
discussion. Most of my students who watch the videos enjoyed it and admire the
hosts for being an openly gay couple in Tokyo. | take that as a good sign and an

indication that given the right information and awareness Japanese
students can be very accepting and non-judgmental towards the LGBTQ+
community.

Another activity that | have conducted using this video content is by letting the
students watch an example video and have them eventually do their own Youtube
videos. It can be around a specific topic like “My Favorite Snacks from Familymart”
or a cross-cultural video theme like “Amazing Food you can only try in...” It is
important to note that some students may feel reluctant to do a video of
themselves, in such case you can opt to tell them that a voice over would do just
fine.

CONCLUSION

EFL classes with access to the necessary technology can take advantage of the social media
apps like Twitter and Youtube in their EFL classes to develop student’s cultural competence
and English literacy skills. However, we must consider certain limitations. Watkins and
Wilkins (2011) surmise that given the vastness of the content of the apps such as YouTube
library, structuring and guidance from the teacher is necessary in order to avoid students
from spending unproductive hours using the site while in class. In addition, time
management of the activities | have suggested should also be well noted in consideration
with the student’s proficiency level. Based from my observations the lower level proficiency
students might take longer in completing the activities and will need continuous guidance
as they proceed, whereas higher level students can fully do the tasks independently without
much guidance apart from occasional clarifications. One more thing that needs to be taken
into account is the nature of material available on YouTube and Twitter. Although the site
does not allow nudity, there is a fair amount of risqué content and provocative language
available. Teachers of younger students would be well advised to take this into account.
(Watkins and Wilkins, 2011). Despite these limitations Twitter and YouTube are still valid
resources for teaching EFL and cultural competence in EFL classrooms given the nature of
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its content and its ease of access as well as the breadth of ideas for tasks that can be derived
from it. | recommend further studies on learner’s perceptions on the use of YouTube in the
EFL class, Additionally Twitter topics as conversation drivers in group speaking tasks can
also be further assessed in terms of its effect on student’s motivation.
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ON WHY CREATING AWARENESS ON CYBERBULLYING IS
CRUCIAL

Mary Jane Mallari
Kanda Institute of Foreign Languages

INTRODUCTION
Internet, mobile devices, social media platforms are more deeply integrated into the social
fabric of young people’s lives than ever before. We live in a world where there is a constant
need and pressure to post everything about our personal lives online and build an internet
persona making it difficult for consumers of digital platforms to draw a line on what is real
and what is not.

One of the pressing issues of being part of a digital world is being subjected to online
bullying or cyberbullying. “Cyberbullying is a form of harassment and bullying that
incorporate sending hurtful or threatening e-mails, text messages, or instant messages,
disseminating rumors or posting embarrassing photos of others. Cyberbullying can be an
extension of bullying that takes place through technology” (Gage, 2016).

Recently, the death of professional wrestler Hana Kimura from the reality show Terrace
House sparked debates on how cyberbullying in Japan is proliferating. Her death at just 19
years old magnified the tremendous effects of online bullying. When | brought it up as a
quick writing topic to my students last semester. | have read several reactions and opinions
that deeply empathized with the cause of her death.

(Student A, B, C, are the same student for both quick writing topics.)

Quick Writing Topic 1:
Do you think Cyberbullying is one of the main reasons of Hana Kimura's death?

Student A:
Yes, I do. | think it is more painful and scary than we think.

Student B
Yes. | think that’s one of the reasons she died. This is because, she was bullied on
internet.

Student C

Yes, | do, | think Hana’s friends were nice people, | don’t understand why they
couldn’t help her. They should have cared for her and had notice she was
experiencing bullying online.

Quick Writing Topic 2:

Do you think Hana's death could have been prevented? Explain your answer in at
least more than 3 sentences.
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Student A

Yes, | do. The writer should think once before writing. They should know how much
damage it will cause and hurt someone, and she needed an environment in which
she could tell her suffering.

Student B

Yes, | think she had seen many terrible comments before died. However no one tried
to help her. We should stop this cyberbullying, and | think no one should see terrible
comments.

Student C

I think her death could have been prevented if a third party was quick to notice and
deal with the online bullying. In addition, it could have been prevented if her close
friends stayed with her and helped her.

Whilst these responses reflected to some extent student’s knowledge on what are the
effects of cyberbullying and how it could have been prevented. It doesn’t lessen the need
for schools to emphasize and reinforce awareness about cyberbullying.

Anderson (2017) found that when young people experience cyberbullying, they tend not to
report the harassment or the abuse. Most of the time, initially, don’t see it as a serious
problem, and more often they don’t want parents or adults taking away their digital devices.
Gordon (2020) states that bullying is all about power dynamics, someone being bullied
online tends to feel powerless or weak. Another important thing to take note of is that many
students consider bullying as only in forms of physical abuse because it is easy to pinpoint.
Consequentially, without teaching students about cyberbullying, many students will fail to
recognize when they are being cyberbullied. Posting mean or hurtful comments, name
calling, spreading rumors, posting photoshopped photos without your consent, all
constitute cyberbullying, yet to a teenager’s eyes it may appear as if it was all just all part of
the “norm” in social media.

Therefore, it is crucial that schools provide a clear framework and plan on how
cyberbullying awareness should be taught in school, what one should do when they are
experiencing it and most importantly who to ask for help.

What can we do?

As teachers we can integrate conversations about cyberbullying into our lessons about
violence, self-esteem, seeking help, standing up for friends or preventing bullying
(Anderson, 2017). It is also important that we explicitly tell students that bullying isn’t just
in the form of physical abuse but also anything that put their emotional health at risk.
Furthermore, schools must continuously promote anti-bullying campaigns in the campus
as well as provide a clear channel and clear direction on who and where to report and ask
for help when they experience this form of abuse. Student administrative affairs should take
it as a serious matter and should set clear policies that address what to do in case of
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receiving reports on cyberbullying in campus and adopt codes of conduct that sets the
consequences upfront. Adams (2020) pointed out that if schools are using technology to
deliver education and instruction, they have a responsibility to educate students, how to
use it correctly.

Whilst these suggestions offer a starting point on how we can address cyberbullying. |
believe there are a host of opportunities where given the right attention and effort we can
come up with an efficient framework on how awareness of cyberbullying can be taught in
schools. Finally, and | believe most importantly we should all work together in providing an
educational environment with positive online platforms and spaces where students can
feel secured, respected, and nurtured at all cost.

REFERENCES

Anderson, P. (2017). Why teens don’t report cyberbullying. Retrieved from
https://yth.org/teens-dont-report-cyberbullying/

Adam, C. (2020) Cyberbullying what teachers and schools can do. Retrieved from
https://www.scholastic.com/teachers/articles/teaching-content/cyberbullying-what-
teachers-and-schools-can-do/

Gage, E. (2016) Cyberbullying: An Overview for Parents, Teachers and Students + Resource
Guide. Retrieved from http://lookatus.org/wp-content/uploads/2016/01/Cyber-
Bullying one-sheet.pdf

Gordon, S. (2020). Why Victims of Bullying Often Suffer in Silence. Retrieved from
https://www.verywellfamily.com/reasons-why-victims-of-bullying-do-not-tell-460784

2019 | 111


https://yth.org/teens-dont-report-cyberbullying/

AT U — N - o T IR O BT
— Google Form, Excel, Tableau ® & H —

MHEAGERY FRE=E IR#EF—L Fi# E4E

1. BB L BRE

AT, Web 7 o 7 — bl EOHE, 7 — X #H&E o ER, T4k
EFCINT VAN BREENFIECZOOVTHRET S,

AL 27 7 — bl IX, Web FE T BN E N EH W &
SENTELELED, S FTHLERFETCEEZIEmMEINTE L, HA o
2w AEYSE (COVID-19) DLk iZ, R¥ETIEA > 74 ik
BNLELKIERENTIE LD TWDEN, iz, Web ZFH L
7oy —FPHEZERMTLH2RFLHITE TV D,

RKFETE, BF. FEOFETHLFEKME, @ hiclT 582
A, WEEEAMETLEE T u Rk 20MBETERAA L FE LT,
AR, R EdSR L Lz Web 247 7 — M2 EM L T
XN, BEELT,. WebfAEEICBW T, . MEnAd 740745 T
TOREDT TVWDIERND-TDOT . AEITZTONEE £ & OIFHR
EHEELTEVWEEBEZTWSE, £, Web 7o —FE®ZDO T —
FERBOFIEDO —FIL THRAGKICERZ2Y — AR X7 Y 7 gD
WTHHE LD,

2 .75 1k

BHE, 9 HNL 10 ARICNHNIT T, 2FHErszxtg s L THEEL
TWb Web 24T o — FillEZBEME LT,
BAR®IZIX.Google 7 4+ — 2 &2 HW Web 7 > &7 — b ®{E Rk 5 fii .
Google 27 Ly Ry — FTOTF —ZINERE., —KBIZA D
TS Excel ZIEHH LT — 2 EOKREF & %M. Tableau # H
WA (BESLAZ7 Y7 RE) TOVWTOREREEZT 5.
(AEOFEFTIE, ELEMITIBRH T TELT, KFICTRL T, i

2019 | 112



DRLERXHBEHBE L, BRELZEILEMCTHE 2N TEDITY
— LV TEBLEANRTH D)

- ¥l : Google 7+ — A&, A7 L v F¥— k| Excel

- % : Word, PDF

- E£fi : Google 74—, A7 L vy K¥— |

- %3 : Google 2 7L v Ky — |

- PR . Excel (fli%h 7 — ¥ #1& (fii% DB))

- A1k : Tableau (100% 8t 7 7 7 FHERRA 7 UV 7 FRK
53 Bl BE BB 50

EEET U — MREX, BiHELLAHILET, FIT62D 7 =
— AN D, WM T, AR, = — FR, R, BZEE®E, £
FPEE A ML TCWD, BmTix, 77 vB{E, 2% E~D E A —
VT OB, FER—FZ VL ~OH R, ZENPLRETODERNEZIT -
TW%, Web & @ FEHi Tk, FAEDNEEIZ Google 7 + — AT R
=7 R PCHLBEIEZL, AT Ly Ry— RICHERIITY R
FlF—2 L Tikash T, EETik, BIZEMHDU D %I
DEEEZRSETCEIF LTV DL, KREIZ. REFCEBRTIEDDT
— Z &R DBID Z M afixat L, Excel T 7 — % X — 2 &2 fif 4
LEHT—F2EHEL TS, AlflfbTiX, Tableautb® vV 7 h ¥
T EHOWREHEBSCSHEBE I L0E VAR TE 572 100%
M7 S 7% EKR LT WD, Web 24E7 v F7 — FE ORI,
BHE, IRFRBEFELZERLFAIICHEROAKREIT> T D,

3. EE#E
RKETE E 72— AONERAT v 7 OEBE FIESE %2 T& 5B
DxEML, SMATHERLAEL TS,
3.1 %
B ClE, TROAT vy 728 dHY , T TRE 2 T35

2019 | 113



NEOMELZHAT 5,

- G AR Y

Word i WE 2k L., AEBM., %, HIH., FERLE
EXEFELLLTVD,

- a— &

MEEALTI~va—FSe KRICELDHDTVD (K¥ IR
ALY =T MR REINER RSO 1 FE4A ERE
(2~4 %) Ho 2o0@mEEZ/FRLTWDL, £i28 51T
HIOICERE D2 — K ([T _V) o XFIIEH 2 5, B4
ENPbOERRIZENDOEEEZ LR EFEERFORY O IE
28D T 5,

- &% [ AFE Rk

Google 7 + — 4 @ Edit e T M 2 1Ek. A D FEE SO
FRAI R X 2 mGEIZEZ < T 729, Google 7 +— & T\
A=AV T RLAOHBNE(ZOBELZE) & THEET %
HECTINET 22 LR WRE), BEHTEZ /Mo 2 —HITRE
DHEREZEML TS, ZL T, RK¥IRI VY =T LDK
MEFHIE, RAKMAPKRY%2 505D T, Google 7+ — 2D
ZRMOBEVLHEAOHFREEZ ONIZTDHZ EaxEN TR VN
MELER L TWVWLI(HRKTEEFTENY—2Z7 - 2BV E
N7 EH0 ., BZEOFLANRFIZ B <62 L v Web G
BETIEINANRAREE > T WD),
IR ]

Google 7 + — A ® View-Form %68 % fif o T. Excel TIE L
fea—RFREEEORA~Y— M7 32X PC O#EHENE-> TV
RONTELATELEOHRBELZL TWD, FAEZEABT D
URL T, ¥APRAY = 730 b b7 7 ANRLELS 2D
Loz, bitly (v MU —) # 4 b THM URL 24k L. £
72, Chrome 7 7 7V W O Lk rE ® QR Trans & W95 VY 7 b %
iy QR = — FfELTW5,

2019 | 114



W

¢ EE ]

A
%

AR IE, BET X R 24T WEIZE DN IEH I Google 2 7 L v
Ry —hMZHEH LTI NZERLTWDS, £, 77—
FFEE IR T Google 7 — 2 DORMAEZZLZT L TLE
YDEAT Ly Ry — M EREICHERIINAERINLTLEN FNOD
JEFRAEATLEI (b L, ZFI oL AEITIE, KPP T
b —EAT Ly Ry— b2 HEMEKRKLY V7 2KEVEL T, T
LRV DOFEINEZLITTWVWD)

3.2 JH

- Web fii EITHMBOT 7 — P EICH D & BEIE DKW &
ENTVEN, KZETE, FI79VEERLEENLRED & X
WEEALTHEH IR, RBFEICERXA—LVTENT DL HIE
ZFEKRLTCEY, TRAABRYVoEIZERON EZEBEHLTWD,
T, BEZEOFNLMBTKE 7 &K (Amazon ¥ 7 F % E A
—NEZAT) BBV MVMEALERLTWD, LLTOD
B X v, 2019 FEIL, BRI OV MHAFEEZITV, FHEAE 4170
4 H. 126040 DBEIZERH Y BINEEZ 302% F TET D
ZEMWMTE I,

Ll Ll Ll

R¥F72 EX—1O EA—1©® ExX—10
R =
R A K —

M 1.%247 o7 — & B0OH B

2019 | 115



X 2.8 fE LT T v X 3.7 > — b R

3.3 FEhE

AT KD Google 7 A — A ~DEZE DM SN ZBIT. EH
i, A7 by Ry —bF 2R LTWVWD, A—=VT7 FLZADH
HINE (FEED). LARZOREZCRAD 2V (A D
ELOEEMNSHWM) 2F 2y L TWVDEL, FEIZEEZF @
RK¥FRAAL vacjpUD 77 4 X — K72 Gmail 7 17 > |k

MBIEFEIZETERVWREDILD, FENLT 7 A TE RN

LD WADERD > TZHEICIE A—AT By ol R
AEHEOHIAZL THIEL TWD,

CFAET LEORM (xHIOXRR) ZEZELRWVERD A=
CEBETERY, £, BHEEZK T I HHETIC, FAEAAH T, [H
BEDOavt—Z2HOD%WIZEFET DL or LAV ZERD
L TwWasb,

7N, Web

= E
(HoEax, RERICH®KZREHE L TLE D
A TITHDOREZEZ EAXA—LVIZHEETE 5D TR

N

2019 | 116



GT DL BTETHD),

3.4 St

3.5

- Google 2 7L v R — Fn 6 Excel ITX v nm— L THEE

EEEZLTWVWL( ATV y Ry — I KU ARILT—XThHDHO
THWELZEFEIZL TWAR W) Excelic¥ 7o —RFLEERIC
1 FAORIBZE-BR 7 7 A NVOREANDL, EHRERERRE T 7 4
NOBEBIC/HTT, BLOLa—RES (BHES) 2F L
TWa, (2019 Cix, 14121725 433 %, LKA
434 25 1260 F Th - 72)

- Excel ® Power Query #6828 C., 7 > 7 — b ORIZE T — % L #HF

VAT LML OFAREKREFEHRT - 2/HAL TV D,
=T U= =" 1TE - B, B M (M7 & XX
¥ N)

— AR =S HEA B, GPA, EFHEA T H (EH#7 & XX
> h)

—FAEEREHR=FHFR. HFEaKR., ARKSE (FAEDR
M 1% )

- Excel TlI., BIERRBEOXTH (f : LxLPxdbon%) %

a— R (4BEBEOBREME) ICEE T H L& x1X, Excel o
BEHIIEDTIC, 73— FEHBE K ZERK L. Vlookup (Xlookup)
BAEaflioT, ZHMLTWVWD, (fl : DAFTAICH T =L
# (Vlookup BA¥) 2 M L > M D 512 E#)

(3§

- Excel T T — 2 X—2 (ffig DB) kL., FE T L D

A ROT -2 E2EA LT WD BET X EHAHEET D
T REFOHERBOENAIREE LD, BT, A S
r74’/vx@‘z%fzfir“b?éﬁﬁ&fﬁOD?—&@%XEtti&ﬁf‘% I
T = T =X UNDOT — & Lo (F 2, e A

2019 | 117



BOANRKDE) E LEL TDHED, TOT — A HBEST — X
N —2IHH4 (DBID) # 5t L7, i S r 7% DB Tl dH 2 23,
DB fhik#HE A ERR L CHFEL Lo, 7 — X HiE N E Dz ek FE
Wo % & Tableau 2 E TEZ AWM T 2L, 7 — ZIE
HMLBWEB X TV,

T AHEEE, Ny AR, FAEERER (RFEIR a2 Y
— VT AICHERL, EWZHB AT ANOLAT), Web ZET
F—MERT =2 ZOMOE®R (KFERMAICEML 2%
4. NRX5E) Lk,

T AR —ZHALIT 2R 4ADOBFEHTELS LRV E S IT 12
NA R (Hr) ROz, B, KUY x5 M, KRB, B
Fe. HBR, KO XFLHmFFLE,

M 4.7 — 2 N— 2K E

] & Bt
. .

ad= \EEF _ st=F%1EF Gc=Generic Common =[f1] Bo=

cu=TERE T4  su=unique Gf=Generic Freshman [FﬁE] [fF2B] TR
a= FR :WRZI sv=4—~4 Gs=Generic Senior 03=[Fn33] D& :WRZI

gr=%#%F 7 Qc=Question Common & 7

re=RIEE Qf=Question Freshman

Qs=0Question Senior

5. 7 —4~X— %A% (DBID) ##f

2019 | 118



3.6 AL

AR E T AT, BHEEOEFHGEREZ RS AHAMLTE S
Google 7 + — LA DO EE TdH 5 View-Analytics &, FE T L D
TRAERER 2 ik T& % Tableau ® 2 > Y — Vv ZJ{FEH L TW
2

- Google 7 +# — & View-Analytics (. Google 7 + — A& @ Edit
W7 7 A3 %5 URL ® KRB O XF ¥ % /viewanalytics |2
HEWMADLDTETTCHHATLIZENTE S, BHOE E TIE
URL O XL FH R ELAETH D 0T, fiilk @ HEis URL 4k
RLOR T —FZMERLT 7 EBRALGL AR5 DTWVWS,
View-Analytics TR L L= HEFE O T > 7 — M EERIT IR 4
R|EZFICEHEELFRNFICAELEL TN D,

« Tableau TlX. Excel TER LG T —F X—ZA ) bLilED

T = MEROT =2 b EOT—HLTHALARAALT T T T
ftLTWwWad, BE., 7o or—FMAZEHEBEP RSO, 100%
WA LTEES 7 7 2FERL, BET X ORBKEL TWVD,
Fl. Ty = rMRIZEF.VTEAMR, ERE (2~4F4) Ho
2 oommAEMELLY, BFLBEEZAAHRIT D57 T 7 TlE,
e, 1A, ERAEN THEIZRRT D2 LI v
2R — Ra B ek L7z,
EZ LI, BIZEEBPRL DL Z &6, Tableau @ 100%7FE
L THEZZ MO )7 P EERL . EE IR EE R
ALTWS, 2L T, F£E, 184, EHRELDSSOHEH R TS
Mzd 2B COFBHEORNBEZR T LIEBELENL TW
%

2019 | 119



6. 100% A EIFHRiE T 7 712k 5 At k (Tableau)

"N="+STR({ FIXED

[cu_stGc0700_FEZER], [cu_stGec0600_FHEZFE]:
COUNT(

[cu_svQc0300_(FE3) E{ERzER]

1))

M 7 H)RFETCEHBENERRETAHAZ Y S |

"N="+
STR(WINDOW _SUM(SUM([L a— F#1)))

8.5 BMED RN 2RI 5K

4. BbHh I

ASE DK TIE, Web ICXTEFET = MHEOFIET)» O
fE G T oM £ <, i, B, FEhm, £33, RE. H
BAD —BEOHFENARL . D7 x2— AT LICREDTTWVD EE2ERE
WE L7, Excel TG M7z T — Z#1E (DB) % MitfEak L, Tableau

2019 | 120



THEAET T —FORRETAIAKL, 100%EH EIFHES 7 7T
AR LBRELEE L TWVWEIR . ZOBICHEHL TWLIREERRAY
U7 P ReEBEE OV THIERILEA LT,

[ &% 30k ]

[1]R.D.Howard &, K¥aFAfi - FA042 5 IR A 78 2 50 TTR
N R T w7 BRI ES, 2012,

[2]4& HEA&, KA Bl (2019 4), RFIREFEROWBIZK T HE
REEIZ DWW T, 5 88 KZEWEH - AN ES MJIR2019.

[31#2 W & L&, & HA, KA Hih, MAE B, 4l K71, K%
IR 2% & — FfEE, BARMmX IRMES, )RS H RS,
2017.

[4] /i ME—B8, Ex& &, 604 M=, &% MK, HE @4,
i WA, RERT U FONDL BT L BAETELEES L
TR EEERICOWTOFEFHRSE, & 8H KFEIHMH - #HE
A BF 52 45 & MJIR2019.

2019 | 121



20194F 5
B AT AT HEMIE L Z—FH

2020410 71 30 H 647

RATH RAERE
SHEATAT UG A —
T261-0014
TR IR P41







	2019_01
	2019_02
	2019_03
	2019_05
	2019_06
	2019_07
	2019_08
	2019_09



